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ABSTRACT 

These 10 presentations were made at a State 
conference to explore the problems and possibilities of job placement 
as background for implementing a Statewide guidance program with 
emphasis on counseling^ placement^ and followup for selected target 
groups. Focus is on three issues of job placement: (1) Where do, the 
responsibilities for job placement lie? (2) What approaches to job 
placement have been successful? (3) What commitments has Indiana made 
to placement for all students? Titles are (1) "Moral Education for 
the Future^" by Harold Shane^ (2) "Whose Job Is Job Placement?" by 
Genevieve V. Kline^ Dean Ransburg^ Richard Morrison ^ and Edward 
Hornbacky (3) "Career Resource Center Van^" (U) "Student Placement 
Services--An Integral Part of Career Education^" by Jack Martin^ (5) 
"Placement in Motion^" by Ray Wasil^ (6) "Placement — The.. Acid Test of 
Career Education^" by Lillian Buckingham^ (7) "The CAPS 
System — Computer Assisted Placement S ervices--Pennsylvania y" by M.O. 
Eninger^ (8) "Placement an^ Follow-Op As It Relates to the Family 
Rights and Privacy Act^" by David Prasse^ (9) "Indiana Looks at 
Placement y" by Sparkle Crowe^ and (10) "College Students As Blocks of 
Woody" by Robert Greenberg^ A list of conference speakers and 
participants is included. (WL) 
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Vocational and Technica l Education 
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The importance of Placement 

Job placement can reflect in real terms the effectiveness of 
student success and career preparation in school. It lets us 
profit from past experiences and face future challenge with 
as su ranc e. 

This conference has been arranged to develop an awareness of 
placement and its components. 

The followint: topics will be disr.usserl: 

1. Wliat is job placement and whose .-esponsibiiity is it? 

2. Examples of outstanding placement efforts in other states. 
^. Indiana's commitment. 



Pre- (jonff renct* Ac tivitic s 



Wednesday. Tune 2? 

10- iOam Statewide IM.i ' Follow-Up 

Advisory CommUUe Meeting 

11: U)ani State F^roject members lunch with Third Party 

Evaluator and Advisory Committee 

: 00- 1:00pm K e^ist ration 

Conference to start at 1:00pm 

1:00-I:l0pm Welcome Richard M. Wysong 

Project Coordinator 
State Board for Vocational and Technical Education 

l:l0-2-00pm Moral Education for the Future 

Harold Shane, Ph. D. . University Professor of 
Education, Indiana University 

^ : U 0 - 3 : 5 0pm Whose Job is Job Placement? 

David Pritchard. USOE Research Specialist, 
Guidance 

Genevieve Kline. Office Supervisor. 

Indiana Employmeht Service 
Richard Morrison. Coordinator of Guidance. 

Elkhart Area Career Center 
Dean Ransburg. Dean. Student Services, 

Indiana Vocational-Technical College 

5:30-3:3Spm Announcements 
3:35- 3:45pm Coke break 

3-4S-4:30pm visit the Career Resource Center Van 

Betty Morrison, Indiana Career Resource Centerv 
South Bend 

b:0,0-7 : 00pm Syne rgism 

Th\i rsday . June 2h 

8- iO-iO-OOam .Student Placement Services - An Integral Part of 
Career Education 

Jack Martin. Director, Student Placement, 
Flint Community Schools, Flint, Michigan; 
Regional Coordinator on School Base Placement 
Services, Guidance Division. American 
Vocational Association 



lO:()0-lO:lSani IW'i-ak - oi>ftef anri rt)ll 



10: iS - II :4 Sam l^laiemt'nt in Motion 

Kay Wasil, Oirector of (iuidance ^ Testing, 
Dopartnifnt of ICriucation, Statr of Ohio 
Nationally recogni/.ed innovator in placement 

ll:4S-l:00pm LunCh (on <.)wn) 

l:lS-2:4Sprn Placement- tiie Acid Tost of Career Education 

Lillian Buckingham, retired. Baltimore Public 
Schools, Baltimore, Maryland 
Most respected in the nation regarding 
plac emerit 

2-45- 3:00pm Coke break 

3:00-4:30pm The CAPS System - Computer A s si sted Plac eme nt 
Service - Pennsylvania 

M. 1!. Eninger. Ph.D., President 
Thomas Smith, Vice President 

t!iducational Systems Research Institute 
An information exchange between employers 
and secondary and post- secondary schools to 
facilitate placement 

Friday, June 27 

9:00-10-30am Placement and FoUow-Up as it Relates to the 
Family Rights and Privacy Ac t 
David Prasse, Consultant, 

Department of Public Instruction 

Most knowledgeable person in Indiana on the 

Buckley Amendment 

10: 30- 11: 00am Break and c heckput- coffee and roll 

11: 00- 12:15.pm Indiana Looks at Placement 

Sparkle Crowe, Director, Pupil Personnel 

Services, Department of Public Instruction 
Robert Greenbiirg, Ed. D. . Project Director - 

Manpower. Indiana Commission for Higher 

Education 

Don Gentry^ State Director of Vocational Education 
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state Advisory Conuiiittoo on Placement K Follow- Up 



Nick Uanos, Jr. , IMue River Vocational Center 
Richard Davidson, IVTC-Terre Haute 

Geneva Fletcher. Assistant State Vocational Kd. Director 

Don I^iper, North Lawrence Vocational Technical Center 

Richard Stith. Prosser Vocational Center 

Meridith Thompson. Bartliolomew Vocational Center 

S. R. Wiersteiner. Ph.D.. I. U . S. R. - D. G. T . S. 



THIS CONFERENCE IS MADE POSSIBLE AS PART OF 
A PART C GRANT. 197 3 VOCATIONAL EDUCATION ACT 
FROM USOE TO DEVELOP AND IDENTIFY EFFECTIVE 
CONCEPTS AND PRACTICES IN PLACEMENT 8.- FOLLOW-UP 
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by Liliian Buckingham 

The CAPS Syb?teui ~ Cer.puter Assisted Placenient Services - Pennsyl- 
vania ^3 

by M. U. Eninger, Ph.D. 

Placement and Follow-Up A:^ It Relates to the Family Rights <ind 

Privacy Act 68 

by David Prasse, Ph.D. 

Indiana Looks At Placem.ent 77 

by Sparkle Crowe 

Co.Ue..e Students As Blocks of Wood 82 

bv Robert (Treenbert^, Eii . D. 

ContK^renco Sneaker.^' and" Participants 85 
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In a time when the unemployment rate of youth is three to four times the 
national average unemployment rate for adults, the process of job placement 
has become increasingly imp-ortant to Indiana vocational educators. Analysis 
of job placement effectiveness reflects both student success and career prep- 
aration in school and illustrates the urgent need for cooperation and commu- 
nication between educational systems and the business community. 

To explore the t)roblems and possibilities of job placement, the State 
Board for Vocational and Technical Education sponsored a three-day invitational 
conference at the Inn of the Four Winds on Lake Monroe in June, 1975, Part 
of a federally funded project to implement a statewide guidance progfairT^i th 
emphasis on counseling, placement, and follow-up for selected target groi\ps, 
the conference focused on three issues of job placement: (1) Where do the 
responsibilities for job placement lie? (2) What approaches to job place- 
ment have been successful? (3) What commitments has Indiana made to place- 
ment for all studen ts? 

The following compilation of presentations made at the Lake Monroe con- 
ference demonstrates the concern of Indiana vocational educators for effective 
job placement programs. It is hoped nhat the Lake Monroe conference and the 
contents of this report will serve as catalysts for increased efforts to de- 
velop, refine, and expand job placement programs for all youth in Indiana 
schools . 



Richard M. Wysong, Federal Project Coordinator 
State Board of Vocational and Technical Education 
Northern Regional Service Center 
635 South Main Street 
South Bend , Indiana 46623 
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IKiroM Shaiu", IMi, I). 

In L.ukhu.; with Dr. 'iihson it i>(i:nrrL*ii us that placorntMiL Wi>i'k, stniient. 
siuTt'SS, ai\J, as 1 ani ronurnip.r. it in vcvy hroad torr.is, moiMl ecincat ian, arL> 
vlTv miirh rL-lati-d, In olIuT wf^rds, if studenLs are K.oin^:'. to, thrtuigh your 
plaronu-nt vM'fir.os, bo siioi:'csj; f u I , ono the kinds of things they need to have 
is a .'.ood strou)', bar.ki^roiind witii ror.ar o what wo loosoly rail moral, eduoatl.on, 
;M liKo to talk a 1 i 1 1 1 l: hit about the new intorost in moral oducaCion which 
has come cr.>ppin- up t lu-onrdumt the country, and, without trying to be profes- 
si>rial, speak briefly on what wo moan by moral, which Is a rather "wet water- 
melon seed" kind of a word; you put your finger on it and it 2;ips out. IM 
like to talk a little bit also about the nature of moral development as it has 
begun t.) take form through the work and research of persons, particularly such 
as Lawrence Kohlberg, who i r. head of the Center for Moral Education at Harvard 
rni\ersity. And then talk a hit if I may with you on morality and the climate 
ef \he scliool and some of the kinds of things which arc also facing us as 
adults with moral clu>ie.:s. Let me sav that there has been, in my humble opin- 
ion, in the last three or four vears, a verv interesting surge of enthusiasm 
and'concern about whaf we call moral education- You will find this reflected, 
for example, in the fact that cnie of the largest grants provided by the Dan- 
forth Foundation, one in excess of a million dollars, went to Kohlberg, who 
has b(>come Mr. Moral Kducat.ion since }9h7 and 1968 because of his work in try- 
ing to refine and improve the kinds of things that John Dewey pioneered in 
moral education. You will also find that in the recent issue of the Kapp a n 
mag.izine, the entire issue, headed ^ a friend from Chicago, Kevin Ryan, ham- 
mered away at this particular topic. Also organij^ations like the ASCD, which 
as our chairman noted, I've Just left as president, emphasized this year in^ 
its New Orleans meeting the whole question of moral values and moral education. 
The matter of moral education is one which has concerned me a great deal. 
About 14 years ago I became interested in the concept of studies pertaining 
to the future loi:>selv associated with persons such as lierman Kahn and Alvin 
Toffler and so on. 

(^ver a decaale or so I had a chance to probe some of the things that many 
verv brig.ht men /ind women thought were likely to influence our lives during 
the next 25 years but the one thing that 1 inevitably circled back to was the 
question that we needed some value base for the making of r;ecisi.»-^s that lay 
ahead of us. In ntiier words, the problems that we have, :uich as wh<it consti- 
tutes the good life, the kind of a muddy picture that is, spread around us with 
regard to what kind of an image of an educated man and woman we want to pro- 
duce through education, were things which were value oriented. Beginning 
about 18 months ago 1 tried as best 1 could to eng/ige -in a number of dialogues 
with persons whose opinions 1 thought would be interesting. I talked to theo- 
logians, such as Dean Marty at the University of Chicago; to persons who were 
public figur-' who had rather powerful ideas, such as Benjamin Spock and Al- 
vin Tofrier, icators like Ralph Tvler and so on. UTiat f*d like to do in 
discussing the topic is to squeeze as much as I can of the quintessence of 
some of rlie taings these people are talking about. U'hy is it that we have a 
(|uickened or a new interest in moral education? I've tried to Jot down about 
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t I : . ■ ■ , : ; f • • • i ' : , ' i ■ . . ■ 1 1 ; i . ! i • , m : i . " : 1 1 ^' , i L 1 1 : 1 1 i i I 1 1 1 • f n i : . i r , i : i » m i t 1 m l I m : , h i t 

t . { [ ■ \ ' ! , ■ 1 " f , ' . • 1 ' . ' . ■ ■ J . • . ^ ;;! ' ! I ' U ' 1 ;m i , i * I ■ . i \ • H ) , 1 1 > : » vot ' I u v i 1 m • i u . i 1 i t I 1 r 
.. ,. ■.;,.[ \'.\- i I - ; . iWit i I hi Ilk lii.il tlu' v., r.'s in 

ill I 1 vv-; ;:,.!'.!.■ U,v d i l' t r f » ■ • • Mi.il w.' li.iJ iu'[u\i. U\« .Mill i i lul 



iv'L". -.11! it ^ I i y> vk-\^] \>y i iiikt d i .s ^- i p 1 i lU' . Aiul in 

1 •ill', rii.d >M iiint.'f ■. 1 ! ' . ^ ' 1 } M 1 1 u/ h.KU'd. li^v-n >;:(M',il ili Tit Lion is ^mu- oi 

I in- rind; Llii:i.'--. Mii! 1 uM;it Lt> i-iiipli.is i .u- . I think t lu' imm'iii i .ss i Vi.'noss of 

t:;. wiii.'h u't 'h >m n li^ would jnsw.-T f:ianv our qiios ( i ons , h.isn * t. 

;,.:•;! It. I V:: r. ' ! ilin^', .i -itaiid a.-.iin.st. pi' i'':m' i vnoss , !)u( il li.is not provt\ 
I - -M.'-il! i-i 1 " r' our work. Si'L'ondlv, j tliiiik thut tliori* 1ms 

Svfn on i-'.Tio-'.'ot in ii'-r.i ! r d n.. . i :.. i on hoi-au.so . d' lonr. In tdio l^JnOs and o.irlv 
' s ;f)s tdn •!-<.• W' l'o ::mi! V T r i .;! 1 1 o n i n tdiinr.s r o' u r r i n .; . Ilu-so includod suoli tiiini 
IS tiu> ! il-or tLurv i >n:lM :i at tin* ['nivtTsitv ot V.'isoonsin, Llio Kent St.ato 
. r. i \-f t's i t Ohuaijios, and t no srviai .'-ajuaia hUuks that woia- hurnotl out in 
a", 1 s:i i ti .:L. ;i , 'Af hro.'o ior.iolu^v fr 1 L tliat thoro was a loo>aau'SS in torins 

Vilnr-s rod in Ltaa:is >a inaior i aU^a' i to.' that i .s vorv difliiailt for u.s to li vo 
v;:tii . v*::a\Ma.ah 1 V . It's tht- sort f thiip; 1 think that inakos us a lil't'lo un- 
. i ;v Wilkin,-, thrsr-di tiit- sfroot.s nl a larn- o i to>' with whirii wo aro unfamiliar, 
■''a will rt'ii^'-riho r as ;j.M't !'f thoir j'ropas.vnida cainpaif'n, t lu.^ i'iistilsi and tlu- 

;)ut t'!it a in^oklot okont W-w "id^rk ralloa "koar City". Thoir nu>tivos 

•,;.-rf ;. . ..-a r I i o a 1 a r 1 \" /.ood. jlio\- wtaa- aoaaiall*/ t.alkin,.', alvMit the- t'aoi thaL 
it tlu'V hvat Llu ir join- tdu . V woulii In; t.von inori- lo lu- foarful ol. But tho 
fioL ron.tins that lliis tlu-u- lias boon a pai^t. 

[ think ils.' oil o posiLivo has^! that rfioro has boon a TlmI Ium kIi t on i u); 
of o^ Miso i vMis noss , a .'tamin^- iinu-i' cdiain.'A* v^M'Lhin us. 1 wouldn't: su^^^ii'St that 
wo \\.\vk' t.urinal 1 rom Saul int_o Paul, nol cpiiti- Lliat far, but I would say that 
hLs aus^- of tlio writ, in;^; and thinking nf j>ta"son.'-. like Ciarl R^i^ors, of Abrahan] 
Maslow, inoTL' roicnLlv of Illioh and FroLro, that wo have begun in the middle 
^>0s, .inrl oorLainlv with a hoi .vd^teniny; orosoendLi in the 70s, to move toward 
t'tio ho i i;[it on i n,^; of (.:onsi.' ions^L^ss witfi regard to ihv Ofie-tlme olnitteL stiitus 
,.»f wo::ion. You'll \ ind wlu^lo bcu^ks written nc^w about the rights of children 

ind youth and of oc^nrso a Vv'hole array of legal, .uui other provisions to pro- 
r.oi't ihein. VouMl linl oar interest in pt^verty and what to do about the* 
.ailLurc' fM" [iovli'L'.'. Vou^II i mvI our intei'est in tho waMfari' of niinorities 
.oul so nn V a 1 I pLr!;in,^-; in tht-so last 10 or 13 vears aaid I think tliat our 
;-.a^ -...^rn with tin.' ;:iattor r- f r:.)i'e as tut o and lielrdi toned caMis^; i ousness has in 
s.^ru; wav's onrriod o\'.a" in ^ ur int:ert.'st in n*M"al ft.luoat inn. Tho Icnirth reasoii 
1 would 1 i to list is tiiaf. r:]a t.ei' i a 1 i s[i; and inai^tiniMi i sn, if I o.ui usi.^ n^ammcni 
as ^ vinbo 1 i i n tho qis-st tor irionov, arc' thin.;s which wtt have fi>und arc noL as 
-lean in.i;f ol as tiiL-v on; o wen . 1 recill in the late 1930s and oarly 1^40s, as 
an -n t bus i IS t i o sta>donL, tfi.iL i shared a v-iowi^^int ^n tho part of rnanv others 
like invsolf tliai it' soniLdio-,,- w* • oonld' t'rL-t; tin.- orcative and tht.- productiveness 

f Vnu-rica, tan the resoui-c-^s \'.'h i . h wo .ire now nnniin:: out od , that we could 
i-roate a soriotv >>f In.nnty and abundan^'•■ that v.'ould o[Kai a now vcay of life- t'lM' 
ill of MS. !n tho ^Uls, and p .1 r t i on 1 a r 1 v in tho 50s and 60s, tho kinds of 
;-:ntt'r ia i i s t iv- Lhia,', - tiiaL \-:e ovoted .iii.l tihou^dH would brini; ab(Mit a new wav 
,)! I i f o ['\ thf >0s and oa r 1'.' 'a')s hav*.- not -aviip 1 eto 1 y paid off. Ive Irave ex- 
oi'*.-d*-d bovond ill •■^ -^ar lOMrations 1 thirn-;, to the pcMnt < ^ f havinr, a car in 
«'Vorv /.aiMx'a' oid i v hi; k. n. in "Vorv j)ot, t<^ us<,' an old p(^litical sl(\gan froiri 
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ViMf. I... . not iMils' !mvv' .1 r.ir in rvi ry iMr.i '.t', but .'Miiirt ir.U'>i vvl* Imv<^ 

t. ' I'u'Vf til'- 'f. ..ii" in r\Akc wu^iw t\>r t iif 'iihivviiipb i 1 1- ,m" for tin* iMii bo.u'J 

r:. ' t . M ' t : . If.jMtv t !k' I'.i. t t li.it Vv'r 1mv<' ;;, miv o\ t. lu^sc tlUu'.'.s, wliirli wi- 

Impt' 1 ^,\MiM !)r'i:\.', s,i t I s f.it. I i i -n ,uk1 minlort t.> pL'opU:, I think :n,inv ilu' 

• I' 1..:: ir.:". .>! tlu' luiiiMn -'.pirit: irt- still uns.it i s t" i rl mJ t.li.it iIutl- is 
pr-.^bibiv I .Tf.Urr ...ihii.st' >is t'> Lhr fuLni'c- .nul v^iu-ro vvt* .wi- >;ninii t.h.in l'Vl'T 
{k-IlM'i- in ;r.\' ruMA' . riuni-;s \\.ivv j'l: ' ht^-n Unnui to lu- m i,it i s f>' i nv;, aiul -is 
.1 result, I think v.'«^ hnv* lo.^kfil for i>thtn* l, hint's fhnt. v.'cn cieeptT nnd mow 
i::;pM-t ml pi.-rhnp^-^ (.hat v^'ouhi hc'lp some of our sp i t' i ( nn 1 sat i s f.u' t i imi>; to cmihio 
, ih> 'Ml r. • r.' p! i i v , 

Final 1'/ 1 voiiM s u :'„>■. o.^; t that W.itork'ato it.SL'lf was a moral Io^mI point for 
a;-. , }i..'r-< '.v.- on onr tiiroshold an i/nv i roniiKai L stL.'ojU'd in a Inst, for powor 

in! i ::ip N V'tMit o»i hv hon I i .',an i sm Lhat: :;imok a] I o t' us and Lhat us ,i looliii;*, 

■[•'1 rh,tp t!-«il- not niordv woru soin.j uf the porSiMis involvoil to h 1 anu' hut alsu all 
u: us to .1 '.i^^;^L•o hu'oausu oi our hu^k ot real intort^st and onthusiasr: in what 
WIS .',s'in/. on poliiir.ally and in othor ways. We wore [lurliaps somewhat culpi.hU- 
and r-.vsj^ons i I) 1 o tor Wateri^ate. Sc^ 1 wouKi like tc^ sii^^;ost those five thin^-s: 
our 1 rust r It ions In-LMusf j)L'rnu ss i veness with its ver^-;ions didn't completely 
pav off; thi- roal fo/ir we've felt in the Last ten years; the he i^;h t en i n>^ oT 
.>.Misr iousiu'ss from surh writers as 1 1 1 i ch and Freire; tlie disappointment in 
nat er i a 1 i s'n; and final Iv sone of the lessons of Water^',ate, perhaps turned us 
in t.iie dire. "t ion iait rosi)eo i ve I v of 1.0(^kinj.; as lo what it is we are after tis 
■a'o trv t edueate voun^', persons. Certainly in placement wi^rk the question of 
the inif:M"itv of tlu- youny; persons that wl^ placL' h.is a ^',reat luvarin^; upcni our 
^ 'niinuin.', slut ess also. Ke are no str(»n^;er ttian our eanditlates and the e<^n- 
diiates are no stron.^or than their moral basis. 

lUit as I said, moral edueation is a very sli[)per>' kind of term, /md with- 
out, iu'iu'.*, did.Ktio, I wtMild like to spend a few minutes i^n the meanlnu of 
"nioral". What is ii2i_>ral cHluoaiion? I obtained a small i;rant <i year or two aj'o, 
t'rom tb.e Dan forth I'oundat i i^n , to explore some of tlu^ ideas nvi moral educatlcui 
of thoui;htfuI pev^ple like Willard Wirtz, the former Secretary of Labor; Will- 
iam i'.rwin rhrmpson, thi^ social histc^rian; HoilhronL'r, the ^'J.ooniy economist wlu^ 
Vv-ri^tr' An I n(]j^i_i_rv_ Into the Human Pr( vspeot ; and donas Salk, of ]-)olio vaccine 
fame. In talking, voith person.s like these 1 find th/it '^moral" Is essentially 
i'ont'ernod with such more profound quest i(uis as wlut is the meanine, oi' eqiuty 
and wiiat is the meanin:^ c^f justice. As 1 u.se the t^'rm mor^ , I thinking; of 
it in til is par t i u 1 .ir sense; what is L'qui table or \:\iv\ what is it that serves 
tho interest o t' hum.an welfare. 

I. ft me turn from this do f i n i t i(ui , uhieh 1 admit is a rather broad one, to 
thi' purpi)se of moral l^cIvic.: t i (mi . l\''rsons sucdi as KohUu-r^; and others in ter- 
m's ted in moral lfarninj,s have indir.ited that the purpcvse of moral education is 
to raisi' (MieVs abilitv t think en 1 i ,uhte:ned 1 v about his fellows, to higher 
levels o\ deve 1 o[MTien t to a hi;j.her h.'vel, if >'ou please, of hei^;htened conscloiis- 
nen^s . '.sitliout, .is I say, trv i nr. to sound prcM'essor j a 1 , let me say that when 
r speak of the he i -dit-eued oonso i oustu'ss and the levels that we are trying!; to 
mt)Vt' [UMpN.* tt^ward in moral edaicat ion, it is seinieth in;; like tryin;; to <inply 
the real neaniuiis o\ the i»(Wden Rule. ne at U'ast , as \ use the term, I'm 

ta Ik in, i' abont such tilings as ri'vM p roc i t v , {uir\ui riidits, rcispee t for human dig- 
liiLv, etc., as the ^riUv'in>; »-'d'CL' fc^r our moriil development. Hut still that 
dii.'sn't ans'.v'.-r vh.U is it! 

t-laok so:ve ,U) or ♦() ve.irs a>',o, lolm Dewiv vT)ncL'lved thr^e U'vels oi' growth 
or dov" 1 oi:>mtm t thri^'c.h which human hein>;s p.issed. He tailed these pre~moral 
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or [)ri--i...^:iVi.'.n I i on.'il , <..OTivcnt: ic-na.l .tucl aiitononious , They are very sinLI^ir, bv 

vay, Lo Llircu c\ Pia;j.ec's levels of deve I opnien !. . I)ewo?y*s uiea af tiio [M'a- 
riwr;] Je'/t* lopNient v;as wheii you simply accei)t:ed tliintAS blindly bee raise they 
'.•a.a-..' darv^- in a cerL.iip. wjv, the sort of chin^ which with very yourii.', eiiildren 
'wk' [ I a. vl' lo do c ii u s c o ii r a 1) i 1 i t y t c p L a i n s oni^' o f the d a n e r s about t h em 
cafi't .ilv;:iys i)e [^laeed in words. Secondly, tlie e^)nvent i.onal Level was when 
'*iie n-oves in terms ut moral, edueati^ a to what nvight be called aec.ept.ing others* 
slaiMhird.s by under s tand ini; theni a lit;;. Le bit. The autonomous stage of Dewey *s 
.il least L.s the sca/e of thouglitful self direction. Using these three things; 
!vj-.h.! V i n ..\ on a hi. ii:d acceptance basis; trying to accept the ideas of people you 
!-L.'s;?' L as your pcicr group i\nd your parents and so on; and finally, independent 
tniiikifig provided a launching pad for Kohlberg when he developed the six stages 
wai-..h I ill ink, at least for the r.ext several years, will represent a series of 
l»v-acii ::iarks in .'cie r i can moral education. He talks about six stages which are 
VL-rv sl:.ular t(* Dcwcy^s levels but he divides each ont^ in two. If moral ed~ 
:.icatien is j-.iising [)ersons from one standard to anotluc, I think it is very 
helpiul lo define tlieSLi, 

■ff u- s u w r t^. v; r i 1 1 e n up at s e length in the J o u r n a 1 o f P h i 1 o s o ph y b a c k 
in 1 ^r/ 3 , \{ any f vcmi .ire interested in the reference, I believe 1 have 
joLt'.'d it down. Also, one of the best succinct statements of different viev;- 
i).) I Ills or. -'irals is in the .hnu? issue of the K appau magazine, w^hich 1 thj'nk is 
A ::'i>sl lieipful reference, and which, without in any way trying to absorb and 
re -air • i L a t it for you, 1 found very stimulating reading. Kohlberg lists in 
box, ca one of the pages in his article of these six stages, the beginning; 
piMp.t with children, and perhaps to some extent to youth who are not moving 
:ifK--ui very rapidly, is the stage of punishment and obedianc^s where your moral 
odu.-.ition is how to keep frem getting yourself crossways with persons who would 
otherwise harm you physically with a paddling or something of that sort. Tiiis 
is the level of moral ievelopinent to which I was expc)sed and perhaps a few of 
you were exposed when, wliile I was growing up in the 20s and the 3Cs , the fam- 
ily would ]a\' down the law to me in no uncertain terms (and so would the school) 
as to my need to follow certain precepts, 1 remember very clearly at age 15, 
my "moral collision" with my mother when she found my cigarettes and pipe to- 
bacco on t!^ ' rafters in our garage where t had hidden them! As far as the 
schools were concerned, you all remember some of the strictures that were 
placed on us AO years ago! 

A second st ige in moral development is one in which r i g[] t satisfies needs; 
where vou find yourself accej)ting what is "moral" because yc^u are told by par- 
L'uts an.d [)eers what you are to do. This kind of thing often is associated with 
rather voung rliildren or children at the middle school level, but by and largu, 
it sometimes carries over even into adults. 

A tin*. rd stage that Kohlberg identifies is vliat is good is v.'hat pleases 
oth.ers. This lev-el condems you to a form of slavery, because a slave is one 
v/iio accepts anotru-r^s purposes for his own. Many persons again ai'e satisfied 
when they reach level three. 

Fourth, we get to what sonic times might be called the "Areiiic Bunker" stage 
v)f yr.orality where law and order and the authority that is set down by others 
di'iernlnes what is right and wrong. I would judge tliat a fairly substantial 
number of people start to top out at this level of valuing. 

; :ie fifth level, whieii is epitomized by the founding fathers, is one in 
whii h you begin to have a "social contract" or legalistic attitude toward 
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moralil:; 'hi-, st.rv: of thing was reflected in the desegregation decision of 
the Suprome Court:; t^e ideas of equal educational opportunity and so on that 
were so stimulaied by the Johnson administrations* funding for the great so- 
ciety and so on. 

The sixth stage is reached when you understand your o\^m and those below 
you but not the one above. This "ethical principle" realm is one which econ- 
omist Wait er (leller. .-^ne-time economic advisor to Kennedy and Johnson, associ- 
ates with the ONW. 

I think all of us know what the is, the Gross National Product. Heller 

and a few others who are out on the economic and social frontier are now say- 
ing we need a meas-ire that exceeds GNP; that is the Gross National Wei fare . 
This is a measure based on, say, how many people are in school; how good our 
social services are, and so on. So at this sixth stage then, W2 find our- 
selves moving from merely being anti-disease to being pro-health; moving from 
an emphasis just on death control to an insight into the need for birth control; 
from the need for external restraint into self direction and self restraint; 
from seeking material possessions, per se, to finding satisfactions in self 
expression. Jonas Salk expresses what I am saying in his book Survival o f the 
Wisest , which I think is all the more impressive coming from a ranking scien- 
tist . 

■.et me elaborate what I've tried to say about these characteristics of 
moral development before turning to some of the things closer to schools, I 
think as we look toward the next decade that much of the newness will be in 
the oldness, as far as moral education is concerned. Much of the newness in 
the oldness, which is a phenomena. In ether words, we are looping back to a 
more carefully examined basis of what is right and what is good. You^ll find 
the NlA, for example, for its bicentennial thrust, is putting all of its major 
pile of blue chips on the question of what an inter-dependent world means in 
the coming century for the things that children learn, and they have commis- 
sioned a group of persons, beginning very shortly, to worl on recasting the 
seven cardinal principles; not to discard them, but to recast them for a new 
era. So we have in this sense much of the newness of what I'm saying in the 
oldness. Now I don't mean to say we are spinning our wlieels. However, we are 
moving in a circular fashion but because we are also moving through time, the 
loop takes this form, instead of just this form, so that the loop of newness 
is perhaps in some return to older views and older values, but because we are 
in a new day and a new age, a very dangerous and threatening world, the inter- 
pretation of it is different. So that's what I mean by the newness being in 
the oldness , 

The second one that I've already pointed out is that we need to keep in 
mind, as we wr ; k ; th persons in moral educatim, that you only understand 
morality as • as :^u've gone and we consta: y need to help stretch younger 
-persons to Se fhnr chere are other levels, hopefully at least, moving toward 
five. Again, ( i citerate what I've said, remember that most people are frozen 
at four or five and we musn't expect too much too fast of Iiuman nature. Al- 
though there may be those of you who will disagree with me, cliildren probably 
should be exposed to truth, that is what our experiences suggest is good, be- 
fore they are completely ready to understand it and they need to be exposed to 
truth in the sense of moral learnings, not merely by our talking to them but 
by the examples that we try to set. This is one of the hardest things we can 
do for them. My daughter happens to be here with me and I remember an excru- 
ciating experience for a person of Scottish ancestry. At one time when we 
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wore uj) ill Cciiuida and a friend of mine gav^: mo a beautiful bottU- of that 
stuff Liiat comos in a little velvet container, something; liko 7 Crown, a very 
lov^ilv (\inadian wlilskey. As we drev close to the border the i^uard said, '*And 
do vou have cniythin^ to doclaro?" Well," actually I might have weaseled if 1 
wore alone hut the youngstc^rs wore looi ' ri,:;ht at me and 1 liad to decide 
♦.:hot[u-r or noL I would say, "Nothing to declare," 1 think probably we need 
to recn^ni^.u as we look at youngsters, even if thoy weren't qvate sure whether 
I was right or wrong, that the exposure to "trutli", in tiio s.mse of what is 
right, perhaps is a.n important thing. I would also like, in commenting on 
tiiC whole field, to say that we very probably are at an Interesting moral junc- 
ture. According to Jonas Salk, we have for a number of years been in Phase A 
;.f our human and moral development. This Phase is topping out now. 

i'hase A Is one in which there were certain important' values which we tried 
to comiiiunica te. One of these important values was "go forth and multiply." 
'Ihis made a groat deal of sense when there were only 12,000,000 human beings 
in the world, which is the estimated number as of 10,000 BC, Ar the present 
time there are 12,000,000 in greater London. Here we are with Mr. Salk. He 
is suggesting that we have been in Phase A and that there were certain things 
that were verv good and imp. rtant for us to do but now we have reached a new 
kind of world or era which he calls Phase B, and we are in the critical June- 
lure botwt'L-n Lhese two places, which for want of a better term, I will call 
"r^ow," 

Our decisions as we look toward the future are particularly significant 
ones because, hopefully, such things as exponential birth rates, extravagant 
uso of resources, the way in which we have engaged in practices which have led 
to polUitlon, which perhaps were necessary to wrench the way of life that we 
have tried to create out of the soil, now must begin to top out, in the Fense 
as IMI try to point out later. There are moral choices ahead of us as citi- 
zens which will determine how effectively the moral climate for the young 
turns (Mit. In short, r*m saying that moral choices .involve wise decisions 
among conflicting values in concrete situations and that they involve action. 
And this is important as we counsel and work with persons. 

\^Jl^at does this have to do with the curriculum and with our work with 
young people in the framework of the school? I think one of the important 
things in terms of moral education is for persons like ourselves in education 
to look very closely at what is sometimes called the hidden or the phantom 
curriculum. A key phrase to my way of thinking. The "hidden curriculum" is 
one whiclic reflects what a school, through its teachers and through its commu- 
nity, feels is of value. Reading, writing, and arithmetic are part of the 
overt curriculum. But also there are things that the school stands for. As 
I grow up t'ne school stood for things like this: it sfood for bureaucracy bo- 
cause the schools were bureaucracies; it alsci stood for authority being right 
as long as it had white piping on its vest because of the job that the person 
i)ccupied. Something which of course has been rather shaken in recent years. 
Our schools in the hidden curriculum had a very simplistic ballot-box concept 
of democracy a :d sometimes this was not too well honored. I recall to my 
chai^rin in S(^nic ways, but I guess I was at a very low level of morality, an 
oxperience I had in grade <S in a school outside the realms of Indiana. 1 was 
one of the tellers at a classroom election and our teacher, a very handsome, 
vi't^orous • oman with strong ideas, went out to the cloakroom (those were the 
davs whi ii vou had cloakrooms instead of lockers) while two of us counted the 
ballots in this rather large class, perhaps 45 people in it. Well, it happen- 
ed that tiio tw(^ candidates to be class president were tied and 1 recall Miss 
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X, I v;lII spare you her name because of my respect for her in most other re- 
gards, said "Let's give it to Joe instead of to Betty, he needs it more." 
Well, this kind of .stuff is what I mean by the hidden curriculum; what rubs 
off v)n you because of what you experience rather than what you're explicitly 
taught, and in moral education it*s extremely important for us to recognize 
what these are. 

1 v'ould add to this list of things that we have stood for in education, 
a respect for science and technology which may once have been excellent but 
which now perhaps is a little naive. In other words, w^^, were brought up to 
venerate the Steinmetzes, the Pasteurs, the Edisons and so on and in effect 
the kinds of things that they enabled us to accomplish. However, in thxs ven- 
eration for science and ter-haology we did not realize our naive use of science 
and technology was going to strip what I was taught in the 1930s was an in- 
exhaustible supply of iron in the Messabi Range to the point where there is 
now nothing except second rate diggins, as far as I can tell from what I've 
read in the paper. In u-.is era, we had great emphasis, implicitly at least, 
at keeping busy because of the work ethic. Now I like the work ethic and I 
enjoy work. I don't like to bend too many muscles, but by and large, I don't 
mind a substantial amount of it and I certainly respect it, but there is a new 
phenomenon that has developed that calls again for a new look at morality. As 
Margaret Meade said, the trouble is that our industrial society as it has come 
along doesn't need people to work anymore to the degree that we did, so you 
have many of the problems of the work ethic creating guilt feelings as we coun- 
sel and work with children. On the one hand we also have the problem of an 
enormous number of persons for whom there is no place, placementv/v in terms 
of this world of work and this means a kind of a reexamination of the 
work ethic in application means. Does it simply mean what it's alw. s meant 
or are there new emergent moral concepts on it? Over the years another thing 
that we venerated in some ways, and these were often in conflict, was the ideal 
of the gentleman who never soiled his hands with anything more than a beauti- 
fully leatherbound book, heroes of the western world, the ones who said, "damn 
the torpedoes, full speed ahead/' and "avoid entangling alliances," and "a 
house divided shall not stand" and so on. 

Again, this was what was emphasized, what was worthwhile in the culture. 
Stereotypes in social class not only existed but in some cases were propagan- 
dized or perpetuated even in the books by liberal righters. I was looking 
back, for example, to some of the things that Harold Rugg, a liberal thinker of 
the 30s, had in his textbooks dealing with persons in various lands. Some- 
thing that was critically attacked by outfits like the American Legion be- 
caiise of its liberalism but in the pages, for example, the persons epitomizing 
the South American and Latino groups invariably look like peons from a banana 
republic. The Russians all had the lambswool caps, boots, and balloon trousers 
as if they were about to do a dance on the Bolshoi stage in Moscow. This was 
our accepted kind of simplification. And of course social class also permeated 
it. As a lad I was in effect taught that if I'd work hard and be a good boy 
T co.uld either be a millionaire or president. Those were in the days when both 
of those were coveted when taxes were lower and before Watergate. I also, by 
implication, from what people said, had a feeling when we drove through the 
slums of Chicago on my way down to the Marshall Field Department 5:tore, which 
wa.^ .he family pilgrimage of years gone by, that the people who lived in all 
of those houses with the garbage piled up in back were either stupid or they 
were lazy. And that was our explanation of things which we've become so much 
more sensitized to. But again, at that time, these were a part of the folk 
wisdom of the program. 
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Spoakin:' of folk wisdom by the way, your schools also perpetuated a lot 
of rather meaningless statements. Typical of the ones that my grandmother 
used; she always used to say, *'you can't purify the water by whitewashing the 
pump", and "there's always free cheese in the mousetrap." We were taught a 
lot of things like this, especially in Northern Indiana. Rut in the long run 
they wc;re rather superficial. So it's this kind of thing that I'm referring 
to as something which moral education needs to change. Now the question is; 
can we make the school a better teaching aid than it has been in the past? 
If I had time, I would like to show you a model which I've been working on; 
the ways in which the school itself can teach, in its hidden curriculum, things 
that we would need to be a little less apologetic for than some of the unex- 
amined things that perhaps I've made a little fun of here. But the real nubbin 
of the message that I'd like to leave with you is one which goes at . lu as 
adults; as citizens; as persons who are a part of the world; and this is the 
future as something looming ahead of us as an «normous test of our moral in- 
tegrity. 

Let me put it this way; all of you I think know of Murphy^s Law: what 
can go wron«, will go wrong. The world ahead of us is going to he governed 
by O'Toole's Law, which has replaced Murphy's Law, and 0 'Toole's Law is; 
Murphy v/as an optomist. The things that T want to share with you as we look 
at tills in which Murphy's Law would look benign is that we have a number of 
extremely important social decisions which I've gleaned from work with futurists 
that arc in some cases no bigger than a hand on the horizon and in others are 
very close to us and that these are going to determine in many ways the kind of 
moral values through us that the next generation begins almost immediately to 
inherit. These I think have great potential significance, both for the phan- 
tom curriculum or hidden curriculum I'm speaking of, and for ydlir own work, 
but I'm speaking to you as adults and on this continuum of morality there are 
about 8 or 9 things I would list as personal social decisions of the greatest 
significance that are breathing down our necks. 

One of the items involved in this is the question of how we will improve 
our present naive use of technology. All of us have heard a lot about pollu- 
tion and resource depletion and so on. I doubt whether you have read exten- 
sively recently, because it's been coming out very fast, the seriousness of 
the kinds of shortages that we have ahead of us. If the entire world were 
using oil as fast as we do, according to the Second Club of Rome report, as 
of about 8 or 10 weeks ago when it came out, all of our known reserves would 
be exhausted by 1982, 7 years hence. Now because oil usage has spread more 
than that we have a prospect of going on somewhere into the next century if 
we're reasonably prudent, but we have got to, in many ways, figure out some 
way to replace the fossil fuels that we have had. 

I'm not so much concerned about automobiles, v;hich we can electrify per- 
haps or otherwise power, but one of the little known things is that the phe- 
nomenon of American agriculture, which has created enormous surpluses, which 
in some ways were gluts in the 60s, is dependent upon oil. We use one ton of 
oil to create one ton of fertilizer, at least if it's the nitrate type, and 
of course* somewhere in this era ahead, as we look toward energy resources, we 
have to also recognize that the phenomenon of American abundance is also threat- 
ened in these next 10 or 15 years, and one of our more important contributions 
and one of our more important tools in a sense in terms of politics and so on, 
is jeoDardi . c:d . Let me put it this way; as of 197A, Canada, Australia, Argen- 
tina, i^nd the United States had exportable surpluses of grain. We had far 
more than all the others put together. This is due to our use of petroleum- 
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based f Ctrt i 1 izers , We have a real problem here technologically as to how we 
are going to improve positively what we are doing to meet some of our problems, 
I think i/G simply cannot continue. All of your projections show we'll get 
into a cul-de-sac. By the snip.e token we need very quickly to move into a 
period of controlled evol ution. In other words, we recognize that the enor- 
mous expanding concept of growth, growth, growth, which has been going on and 
on and on and which still exists at this point, 1975, sometime before too long 
will need to move into a more cylindrical kind of thing in which there is less 
expansion, fewer inroads on our resources. So we will move from growth to 
something hopefully resembing a kind of a stable state. This would mean then 
a stability in terms of the balance in our resources. But also inevitably on 
•"his very important topic, perhaps in the beginning of the next century, when 
rj.my of you will, of course, be alive and functioning, we will probably move 
into a period of dynamic contraction in which we cry with greater efficiency 
to do with less before ultimately, and ultimately isn't forever, perhaps 40 
year.s fron now, moving into a final era of dyna;:;'> equilibrium, 

A dynamic equilibrium in which our resources and humankind are in a bal- 
ance, rfiu^hly like the balance that exists between a goldfish and green plants 
In n sealed aquarium where each one supports the other. We had something very 
much like dynamic equilibrium when I was a child on our farm near Chesterton, 
Virtually everything cycled itself. The manure from the barns went into the 
manure spreader pulled by horses who also contributed to the fertilizer and 
* went o-'t: onto the fields. And of course the people themselves, through the 
use of muscle power; and I remember those plates that my Aunt Cor^, used to 
pile up with eggs cooked hard as doorknobs as the threshers came through at 
4:00 in the morning, meant that we were again keeping a balance between the 
hens and ourselves and our own muscle power rather than getting into the i n- 
volvemt^nts which the comfortable growth period has given us, with the many 
machines that serve l'-- but which we've got to try and restructure, 

I'm not suggesting that we move back to a reply of the middle ages but we 
are challenged to do the kind of thing that was done with Telstar, Telstar, 
with two-fifths of a ton of copper in its innards, does the work of 75,000 tons 
of copper in a transatlantic cable. It is this kind of sophisticated use of 
our resources that we need to begin wor' ing on here and of course in those 
years ahead. So this is one of our tou^h social decisions. All of these are 
closely related of course. The second one is how at the transnational level 
we are going to modify, if we do modify them, the goals of the developing 
world. We have air and water, which everyone shares. We have the iron, the 
coal, tiie grain, the soybeans, the tin and so on. We need very carefully to 
work out some type of effective emergent utilization cjf these things less the 
world in a sense destroy itself. Perhaps not literally, hut in terms of what 
it mighL have been. 

One of QUI Lt)ughest problems, and one that will call for the most mature 
thought, is' the lart that In the developing world many persons who n^c at the 
top of the soc i (^economic pyramid in less developed countries someti: tend to 
identify with persons who are also at the top of the heap in other countries, 
rather than identifying wiv.h their oxntu people. 

The third thing that's an important challenge to us is what policies — 
value policies, moral policies--will help us to restore and to retain the in- 
tegrity of our fTiilitary, governmental, political and industrial complexes, I 
think, as former Secretary of Labor Willard Wirtz said, that one of our big 
tasks ] ; to figure out how to get the money out of politic s and how to get the 
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"bullyism'* out of it. "Bullyism" refers to when one tries to embarrass a 
rival by having the IRS investigate him or to obtain favors because of the job 
he holds. We need, in short, to look very carefully at our own political hab- 
its since our behavior is "moral", depending on whether we ask what we can do 
for our job or what the job can do for us. 

Ac the present time efforts to meet the needs of our human subsets pose 
a challenge as in New York where the situation seems out-of-hand. I'm not 
suggesting that what is happening in New York City is bad — I don't know the 
details of it, but I arrt saying that in the U. S. as a whole we have a finite 
amount of money and we need to be careful in education, placement, counseling, 
guidance, etc., to see that we deploy this wisely. 

In ten years the cost of the Great Society has jome up 378%. We have 
moved from a 1937 federal budget of nine bilJ ion dollars to 115 billion dol- 
lars for subsidies alone in the coming fiscal year — isubsidies for oil djple- 
tion allowances, funds to pay the veterans, medicare, medicaid and to on. 
Granted that most of us have been very much impressed by, and eagerly working 
for, ways in which we can increase what I c;=iil the GhW, Gross Human Welfare. 
We also have a question of what is the best way to spread the funds we have. 

We have the old, the young, youth, disadvantaged, handicapped, a whole 
array of persons. If we let ourselves get into the posirion where we are un- 
able to maintain the gains that we have made, we are in trouble. The week be- 
fore last I was talking to Wilber Cohen, who helped develop Social Security 
legislation and who is now a dean at the University of Michigan-Ann Arbor. Dr. 
Cohen said that under present provisions Social Security would be broke by 1980. 
Ir other words, the structure that so many people now rely on vould go "down 
th^ drain." I>r. Cohen says this can't happen and won't happen, costs will have 
to go up. This is because when Social Security first began there were seven 
wage earners for one recipient. By 1985 there will be two wage earners for 
one recipient because of the aging of Americans. 

This calls for careful planning so that we are not caught with our Social 
Security down! We also must recognize that it's impossible to try to cut off 
any of these programs since many — over 90% — are the law of the land. 

Another problem of the present: hov/ will we maximize the value and mini- 
mize the problems of mass media? In an age of incipient panic we've got to do 
our best to see that some irresponsible person who is hungry for headlines 
doesn't feed us half truths as he seeks to develop visibility as a commentator 
or writer. We also have "behavior mod" to think about. This is the question 
of how best to cope with the electronic, the chemical, and the psychological 
skills we're developing. On this dwindling list of problems facing society 
I'd say that we need to make up our minds as to what the "good life" really 
is . 

An eighth problem that troubles me is the question of how we cope with 
the have/have not problems of the world, beginning with those who are poor in 
the U. S. and then going overseas. This is a difficult question. At the pres- 
ent time, according to the estimates of the World Development Corporation for 
which Father Hesburgh is the Chairman of the Board, at least 1,000,000 people 
will die in 1975 through starvation. It's not a matter of the lack of food, 
you know, because a lot of it is lost through thievery or spoilage of one kind 
or another. The fact remains that we have a very tough problem as to how we 
cope with this. 

19 

11 



ERIC 



Last on this list of problems is the question if whether or not Americans 
are ready to relinquish some of their high consumption patterns. I think our 
educational challenge over the next 10 to 15 years is extremely clear and that 
if we are to have a meaningful kind of relationship with the people that we 
work with in schools, we've got to clarify in our own minds where you and I 
want to go and what we want to accomplish. 

We need to be both tough-minded and compassionate. On the one hand we 
must not divest ourselves of America's basic strength to help others--but up 
to this point we must do all. we can in our interdependent works. In Garrett 
Hardin's words, we need to observe the "lifeboat ethic," and not pull so many 
persons aboard that our little craft sinks. Yet we must help as much as we 
can . 

I've tried to sketch briefly, yet in broad strokes, what I think we 
should bear in mind as we confront tomorrow. And I think we'll make the right 
decisions. iv^e Americans have a marvelous track record--gpod credentials for 
survival! The question is whether or not we are able fast enough during a 
15 year period. Let us remember that human destiny is what wo make it, and 
there is ample timi^ as yet to do what we need to do. 

Dr. Shane is University Professor of Education, Indiana University 
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WHOSE JOB iS JOB PLACEMENT 



*'UW)Sr JOB IS JOB PLACEMENT?" 



Genevieve V. Kline, 

Office Supervisor 

Indiana Fmployment Service 

The Employment Service has been actively involved with the placement of 
youth with the passage of the Wagner Peyser Act on June 6, 1933. As Charles 
OMDell mentioned, in his part of th^ article titled "IVhose Job is Placement?" 
The Employment Service had working arrangements with more than half of the 
26,000 secondary schools. 

Approximately a quarter of the yearly placements of Employment Service 
are youth. This has been' true since the early 30*s and 40's when the ES 
smarted to help youth find employment. As counselors, you are aware that you 
can lay out the best plans in the world for these young people hut eventually 
they have to make the choice. The choice is theirs. All you can do is advise. 
Now, as both Dr. Pritchard and Mr. O'Dell said, we need a little conversation 
with, not only the student, but also with the parent, if we * re going to work 
this thing of career planning out. We need more exposure for students and 
t will - vlate, if you don't mind, because I feel very deeply about this. 

We need more exposure of our youngsters earlier, possibly down to the 
5th grade. 1 think if we could get it (the study of occupations) in the grade 
schools so that the students know a little more about jobs and what's re- 
quired. We know in our office that someone may come in and say "T want to 
be a doctor," without reali^^ing how many years of experience and education it 
is going no take and what sort of grades they have to have even lo be ad- 
mitted to medical school. They need to know earlier what is to he expected 
of certaVn types of occupations. I had i friend who started teaching at 
Crooked Crck School in Indianapolis about ten years ago, She started a study 
of occupations by students in the 5th grade and really it was a I'nnderful 
thing. The interest and enthusiasm of the children was amazing. Of course, 
they started with jobs easv to define such as truck drivers, policemen, fire- 
men. The entire class was exposed to the job duties and tasks. The students 
wrote papers on job duties and really those students I feel sure when they 
get to the point where they have to make a career choice are goinr to know 
more about what the choice Is going to entail. 

I did take a lot of notes from the article "Whose Job Is Placement." 
Transition from school to work presents a hard choice especially for those 
who are unqualified academically and vocationally. During the past, I'd say 
10-15-20 yeaT;s, our school system has been pushing for the excellent, the 
gifted child so to speak, and we shunted those who WL*rc average or a little 
above and those who were slow. Sometimes the slow students were just promoted 
and they would get through high school and come into our offices and we really 
couldn't do much about them. And then of course we have gone through fads", 
thi.s is something that Dr. Pritchard did not get into. Applicants would 
register with the local office having been exposed to a fad in the sch'ool suV.h 
as certain schools where the ABC's were not tau-ht. The idea was that the 
student would learn first by association, in other words, you put the roof on 
the house first and not having a foundation it fell. We employed these same 
vouths in our office who didn't know their alphabet. We hired them as file 
clerks and we had a mess. They couldn't spell and therefore they couldn't 
fil*:^ But I do know this, there needs to be closer communication, there needs 
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to be more dialo);ufcj btBtwecn the schools and the Employment Service', we have 
the tools. We've published a number of occupational handbooks, one put out 
each year which tells a great deal about many occupations and what's needed to 
qualify. Also we publish a monthly occupational handbook plus a dictionary 
of occupational titles. Some of these are free and some have a price to them 
but I think that you will find these tools very useful so why not buy them; 
they're very reasonable and certainly will help you in making some decisions. 

I am happy ab^jt one thing and that is we are getting away 'rora believing 
tiiat people who work with their hands aren't worth very much and shouldn't take 
too much interviewing time. I'm glad that we're going back into giving proper 
consideration to vocational work and I hope this idea gains a great deal of 
prestige. You see, in Europe, anyone who is a craftsman is treated with a 
great deal of respect in the community. Personally, I admire people who can 
do anything with their hands because I've never been able to but I love to 
touch beautiful things made out of wood, I can't stay away from them. I hope 
that in the future vocational occupations will receive more respect in the 
school and the community. Of course, everyone needs a broad education to enjoy 
a full life. I'm sure you agree. 

However, I feel that vocational training in the near future is really going 
to receive mere recognition. As an employment service person, if students come 
in trained we don't have nearly as much trouble helping them find suitable em- 
ployment . 



Dean Ransburg 

Dean, Student Services 

Indiana Vocational-Technical College • 

Ivy Tech itself is a rather new organization in vocational t .iining here 
in the state of I liana, and we're still learning a lot of things. However, it 
will be a real pleasure for me to share some of the philosophies and the ideas 
that we are working with at the College, and try to answer this question of 
)se Job is Job Placement?" It may sound trite, but at Ivy Tech, we feel 
that everyone has the job of job placement. And I'll try to explain this a 
little better as we go along. 

Though Ivy Tech was created in 1963 by the General Assembly to provide 
post-secondary, vocational-technical education in Indiana; we actually didn't 
start offering degree credit work until 1968; so we're "the new kid on the 
block", really. I'd like to spend just a little time explaining the structurt 
of Ivy Tech so you might better understand what we're trying to do in the post- 
secondary area. 

The College was, as I said, created by the General Assembly, and is gov- 
erned by an eleven-member Board of Trustees appointed by the Governor. The 
State Board of Trustees selects the president who then sets up the central ad- 
ministrative staff; they also appoint a seven-member Board of Trustees for each 
Regional Institute. Ther is a Regional Board responsible for the operation 
of each of the thirteen Regional Institutes. The Regional Board hires the 
Regional administrator, who then hires his Regional staff. 

Within each of the thirteen Regional Institutes, there is an Office of 
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the Studcrit Services Of lice. Many times this involves an inter-relationship 
between che student, the faculty, and the administration; or helping students 
identify their proMemi; and become aware of the solutions that are available 
t(.) then;. 

As :Uud<jntrf near t.]\c the:/ college activity, the Orfici.' of Student 

Ser'/:-"es Is resp«Mis ! 1 e I't-r j)IacenienL of -'.r^iduates into initial emplovmenC 
after trainii.K. 

In the third or p.vst-iiracf^- -.1 e ph.^sc^, we are verv much like most any other 
institution in that ve are invo!v*'^d witli activities .rad prui;rams for niaintain- 
ini', alumni relationships. Placernent is a^ain one of tiiese ^ray areas that 
..arries over, as the services of '-^ur [liacement offices are available to grad- 
uates as well as students. Plus triere is the area of follow-up which we con- 
sider to be an impi^rtant idjunct to our p Li cement activities. 

: he pri^cedures for ;;lacin ; of prospect i w grndi:ates are not soniethin^^ 
that can be desi;^nated for one specific t iiTie of year. Our Regional Offices 
are constant Iv in cin^.tact wicii individual emp lovers throughout the local com- 
nunitv, and with the various state services, including the If.SD offices. We 
trv to n:.:intain a bank ot employment opportunities, full-time and part-time, 
to meet :'ie net,*. is our siadents have. 

During the past year, wu have fiad a task f\)rce of Directors of St-u<]ent 
ServL.o.s working on a handbook that is an operational guide for ijur placement 
offices. The task force recently completed a 46-page document which they con- 
sider a starting point. This document is now being distributed throughout the 
1.3 F<egional Offices for review hy the Regional admin is trati) rs . We are seeking 
suggesticms, corrections, and criticisms, so we can fine tune this into a work- 
ing guideline for the Regional Placement Offices. 

At Ivy Tech our placcnient system starts when the student advisors identify 
prospective graduates to the Regional Office of Student Services. Ihe Region- 
al Office requests the candidate to indicate whether or not they desire place- 
ment assistance. We find that maiv. of our prospective gratJuates do not request 
placement assistance for varying reasons. Some have secured a part-time Job 
which will develop into full-time employment. Some have made direct contact 
with an employer through »:cupational field training courses in the list quar- 
ter of their program. 

[f the -til ,r foes not request placement assistance, then we try to doc- 
ument why n: • tnt to be sure that we're not missing anyone who may be 
unaware of t; ■ ;-ce. Those who do request placement assistance receive 
help from the Kegvonal Student Services Office in terms of preparing resumes, 
preparation for interviews, and assembling a placement package that will heli^ 
them get the best job possible. 

As we learn of the names of [prospective graduates, tlie Central (Ufice 
pre[)ares an initial employment report form for each candidate. These are sent 
to the Regional Offices so they can report when the graduate has been placed. 
As graduates are placed, the Regional Office of Student Services will record 
the position, the starting date of emplovment, the starting salary level, the 
employer's name and address, the number : miles from hon.e and the number of 
■j:)b offers that the student received. The Regional office forwards the orig- 
inal to the Central Office and keeps a co j)y for Regional records. 
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ceived at Ivy Tech in terms of its value to the graduate as an employee. We 
asked for employers' suggestions on improvement of our training. We maintain 
this system because of the input that it gives us in terms of making our train- 
ing valid for the students who are preparing for tomorrow's jobs. 

The third part of our follow-up effort is an 18th month survey of the 
graduates. After they've had more time on the job, they can better assess 
then the quality of training that they received. We change this questionnaire 
format to get more detailed information about job and salary advancement. We 
ask if graduates have had need for additional training or retraining in the 
time since they left Ivy Tech. We ask them to record for us the type of em- 
ployment changes and reasons why. If they are changing employers, is the rea- 
son our training, or is it the opportunities, that are available, etc. Again, 
we request suggestions for improvement to the training programs, and identi- 
fication of new training needs. The world of technical training is changing 
so fast, that we use every potential source of input to make sure that our 
training is relevant. 

There is also one other follow-up activity that goes on, not in the post- 
graduate area, but the student area. We maintain a system of student tracking 
at Ivy Tech which breaks down into basically two components. Instructors will 
notify the Student Services Office when any student terminates throughout the 
12 weeks of the quarter. ..As soon as a student has terminated their training 
program, we want to know why. Usually the instructors will be able to tell 
us. If not, then the Student Services Office has a responsibility to deter- 
mine the reason. The other component of our student tracking system concerns 
those students who complete a quarter but do not return for the subsequent 
quarter; and again we want to know why. These results are tabulated, summa- 
rized, and used as management information tools throughout the College. 

We in Student Services recognize that the bulk of placement is done 
through the faculty. Those are the people who are maintaining a constant con- 
tact with their peer groups in industry, in business, in health occupations, 
and in the trade/ technical areas. They're the ones who are in the best po- 
sition to identify job openings. The faculty keeps aware of local job open- 
ings, and they are able to place many of their graduates as soon as the stu- 
dent's training has been completed. Student Services' responsibility is co 
ordination of the placement operation. The Regional Student Services Office 
serves as a backup for students with unusual circumstances; those who may be 
moving out of the regional area, or those with other problems or situations 
that need special attention. 

That's why I said that the job of job placement at Ivy Tech is everyone's 
responsibility. And the job of job placement at Ivy Tech really has no be- 
ginning and has no ending. It's a continuing part of our constant operation, 
and one that we feel deserves the highest priority in each of our offices and 
our day-to-day activities. 



Richard Morrison 
Coordinator o f Guidance 
Elkhart Area Career Center 

I feel like that fellow mus-t have felt in a story that Dean Berkey from 
lU tells, \^^hile looking at Ed's notes here, and now looking at my watch, and 
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knowing .i ; lk-s t i 0:1 1 : .ii^^\^,;,> v ^ ih i matter w.)uld be helpful - time lu-:..>nies 
'■.cnrci'. Dean IWjr;--.;. l.--;.., 1 -Ui-rv ahuut a feljc>w who is an expert on sex ecl- 
ueation a::.! lu- v is asl r .1 ^> -.[ivc <t tal!: at a gathering similar to this. TiiiiL- 
b'jxod tliiiK-.s ii: r: \ ff:.i!! . lL^ hmh in chari^e who introducGci tlio speaker who 
was to ^jH'ak on s-'x eJru.; ] f. i ".i saui ^;';.'.e thing like tliis. "It gives me great 
pleasare t^l i n f; r- •.i-.c y.r . ['.i.vsL .-.'ho ^ill ualk to us this evening on sex and 
I've asked hi::; r ^ ''m. v-jry L-rief." Mr. /'.est ,40t up and said, "Ladies and 
,;entlL'nen, it ;.uves '^reat pleasure," ai^d he sat down. So I want to give 
y:.u auL.ikb; our n 1 ar;c-r;ea t prc:^Ledur. . This centers in our ^acement activity 
It a secondai"- a.rc-a. vocational tooha^icial CLaiter. Tlie top. at this confer- 
tv.:u-.e, and I : .^k you .it vcur wo.rd, was, "'//hose .](^b is PJacement?" Very brief- 
ly I think it's a of the fonnal school, along with other agencies that 
are iavoJved, and .-^ehools reeogiu.zing agencies o.re involved in other ways, 
lalkin..; from the s t .indp.) i n t of seetMidary s.diool, as a person working with 
the i'.uidance servioes at an area vooatit^aal eent^r, I don't think the pJaoe- 
nent resj^ons i b i I i t v lal.s tiitirL-ly with the guid.aice services at the Vf)c/t:ecii 
oenter, but with tot-al district and staff. I think the total comprehensive 
soh.ool svste::i has iadeed o nhiadatc to do place;: t work and I'll say a bit 
inore about that in :;;!:iute. i think we will have a gi'L-at deal v)f trouble 
.;ettLn^ this viuw;)oi.n:. adopted from within Lhe system. It may take resear(di 
and devel opnier.L i?r outsidt- :^:"e,,-sures , fi>r I kaow^ school biiards aaul .up^. idrv- 
tendents will see ciks' i/tors. if placement is done properly, and tuc • lii 
see a slight infrin:-- :■ v 01: Lii ruca'.ed individualism that .suppose'^ / exist^- 
witliin the present w.iy of ir.iim :?usiness. A l')t of peopK* fecf L-at it's a 
good thing that a voun,; person . one-^ out or i s<vx)ndary sch^>'-:;. a flo'^arlors 
around in the J^-i^ riiarket for a v;!m!.-.; this will open iris eyes. And i think 
'.C' 're finding in this chav and a-.L It's going to open some cjf our eves for 
when the vouagster finds tlie f r u.-. ira t i ons that exist in the Civnplicatod em- 
pl<iynent situations that vc have befnre us, thev liave other uptions and there 



more and more of then^. who :ire turning to those other options i'ov 



I ncome . 



If we do not do sc-mothing in the way of placement activitv at the seCiMidarv 
level the numbers wh(^ turn to the other options wn 1 1. continue to grrw, so ] 
see placement a must for all students. We must not limit placement v^rk to 
just the good, well qualified, ell trained, youn^', person coming 'v:f. o) 
secondary general or vocatinnal program. Those well qual ified or^ ..-avy ^ '-. 
place. I see placement as .1 growth opportunity in working with students. 

Sow, the next critical th in>' \ think we niust think about in placement is 
that (.>!,, "who is the client we st*rvL.'" 1 v.uess that's the way I can say it. 
\4\\o is the v-lient that vou, when you structure placement activity, serve? is 
it the e'npitwer; so'.iety in general; c^r that voung person wdio ' s been in the 
educational. systL-ni and tlie socitit "1 s'ostem? I am ..i bit ashamed of some of the 
thinj.s that go nn in our educational ;vstem with rc'gard to preparation for 
transiti»in from the s>-f-:ten to life and lo work. iTiis hidden curriculum that 
we heard .about befc:;re exists within tlie sclu^ol structure and teaches concepts 
thcit do not as.'.ist in the survival in tiu.» world as II is. So I see the place- 
ment service- must be student centered. 1 can ui r vou illustration after il- 
lus t ra 1 1(^1 . Fiank said hefc^re the "-.Cieting, "l-aien 1 hear of a job ]jlacement 
possibility I get real excited." I thought i iiimed i atel v of a call I had 3 days 
/igti from .1 Lrailer fictorv sayiu'.;, " .* ne ' -J . ■ ? :ota! applicators right away." 
I said, "Oh, great", and I felt like ilan.. cIl. At this time, when we aave 

unemp 1 oynien t in l]l-::art f want t(^ get som.e of our kids in our mobile home 
trainin;.- pr(\.',rum plac'.:d. The man needed 'i people. Ulio did they call, how much 
dc^es it pay? well, rJiey call .Ick' and we'll pccv v;hat they're worth. (This 
sounded a little bit shady.) I said, "t;kay, I'm going to lo'.jk for some stu- 
lents and dct them out tiiere f.o" intc^rviews . r'{Trtunatel v, the first 3 voung- 
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sters I called to tell them to go ever to see Joe for an interview were not 
there and it was Kri.iay afternoon so I said to my secretary, *'WeMi write them 
a letter. ThevM: have it on Monday morning. That way they'll have Joe/s 
name. They'll have tht^ phone number to call, the name of the company." I 
dictacud thu letter. She typed chem and T said, "Give them to me, I'll drop 
them in th-.' post )rfice. That way 1 know they'll be in their hands Monday 
morniu<; ir they'r." In town/' I picked up the paper on my wav out to the car 
and i lookt.-.! in the back and Joe's Industries is on strike with the workers 
in front picket in;. I now know Joe's trying to get new neophytes to cross 
tho.Sf pic:k._:t lines and take these fol.lov/'s jobs. One must be careful in what 
wni -^yi i:\to in placement and the kinds of real situations that exist. There 
is story after )ry but again, my mandate is ': • brief. I feel in the place- 
::;trp.t work r^L-in^ ione at the secondary school or wherever it's done, it should 
f a • • i 1 i t a t e a c: c o i m t ah L 1 i t y . 

Pritr.hard and Odell and some of these U.S.O.E. people contracted witli a 
rest'.ir».Ji .;roup to test that hypothesis that placement servictis will, improve 
tihe account ah i 1 1 ty a«d strengthen the ties between the school and the a^encit-s 
acCLvelv involved in this transition process from school to community life and 
work and Liioy ftuind in 90% of the cases reviewed in the literature, this does 
hapDcn. II' placement is actively carried out by the secondary school, program 
curriculum modification will take place, and there will be a better account- 
a: 'itv, but again, it cannot be an isolaced function of the vocational coun- 
st/i r tho vocational services. It has to be an adopted procedure by the 
sc!it.>ol i>oard and the top decision makers in your district. And again, this is 
difficult to accomplish but this is one place for placement pro,:',rams to think 
about do in*-: some ground work. 

V.Tien you come ri^.ht down to placement strategies we arc doing a lot of 
material production. We have some handouts; how you make/ fill out aps , how 
you interview, kinds of information to take with you to a Job, etc., but if 
y^rn'rc talking about a youngster at the secondary level he needs to be hand- 
guided through job seeking and you need to have emotional involvement with him 
getting the job. You need to have this sort of involvement with not only the 
good kids but some of those kids that haven't caught on to the fact that good 
morals pay off. You have to use it not only as a job developing kind of ser- 
vice but with a student developing kind of service. 

Thinking about follow-up, and I know you're actively pursuing some fol- 
low-up strategies and techniques, but the follow-up should lead to further 
placement service for if follow-up identifies youngsters hangin,; nit in limbo 
and we just report them as numbers and we do not do anything about it, we're 
going to contribute to the societal dilemmas that we already are facing now 
with kids taking unacceptable alternatives; beating up old ladies and robbing 
'.parages. That is exactly what's happening in many of our communities. Earn- 
ing vour living morally and properly is a habit that has to be developed and 
the schoc»l has to assist at the critical point when tha youngster leaves the 
school. If he can't get into the Job .stream and earn it I ogitimately , Madi- 
son Avenue has created so many appetites, that he's going to get it some other 
wii:. So [ tiiink placement is a responsibility of the school. There are many 
other a/.e.ncies involved. I would like to see closer interaction between em- 
plovmeni service and tiie schools. I do not think that the scimol needs to 
as-snmc t.ho ti^tality of the responsibility hut they need to h- the craftsman 
behind the design that gets the Job d(me. And that's where we are in our 
think in I' and .)ur planning. 




A '. :;->i .: iiw^n, ' iita \\i-.}.n vm-: ffllin^^ about 2 guys haii^;~ 

ii:.: \ Mi ■ vVi :• -;rr»':-..\i up : !i i : is ci bit of bumor but 

iL f. i:' w : . : .iiini- , ! iiopi*, \:\iU t:l;»'ir feet about that high 

of: ^T^'iai, ' crJii-. ^i'-.-'.- lu'cii h<in^;in,i; tii. r*o 8 tQ 10 years 

i:ui v^,> vurr^s ■ "lit- -lu! savs , ""i.iw til in: is inv plan." 

: ' ■ • ■• i. .V- *' ' .1' \' ': i-. \ Lb is }>: i lul o i' optimism and de- 

t. '1 i r i - ;: - .. • i h^- L-i..'0!U)inv seems to be against 
ns . ;. -ii' ,:. i : ; ^ • ;■ : ! i ^. ■ ; ■ ■ : i L I'tM ai; to ari.;ae l^Mig and hard be- 

^•-o'-Si t:i- r" ■ . • : ■ , » :•: v.r liavo t' * • bo uptiniistlc and have a 

■ '. ! r ivi t.o' i \rr y\\:]t than the vocational guidance 
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! v^'':::: 'j1 : • ■ ■.[[ I'^^'l i'r' i t-.jha.rd \s piiblLsiied comment on job place- 
. pi* > ■•li Liia: p/iriicular' article was, jub placement must be 

>;ch'h I ha-.i a;;: . i L ■' iin/v^:, ar;i ! ay^r^'c vich that i)Ut I do not think 

l< - ! : •!! mc::.': i 'J tU'.'^is t r bt- defined refined farther than 

thiv. .■• : p l! ••ii - ' :. i-avr !ia:i l i'U f' in teres f in placement and prob- 
ahi". r i ■ i ■ i ' ■ ■ - ; t : ' t iu^v talk and maybe are not as ac- 

tiv-.'iv i ^ i vv i . ; th-'V >;iv.>i!id i-o . 'I'here ar(? some good excuses 

■< . ' rr : ...iy tiia', i a r.i j.iiiiLn,^ spec L f i.cal ] y at job place- 

•'•',s;L. ' ; : ■ / - o.^);*'- ^ ■' but: I aTi trying to answer this 

'{M ■ . ■ 1 . , ' ; ; ■ pi. •'"•'Ml ''\ vitb my personal opinion. There are 

t C'.i-ipit- -'s |'L"i>lc use. They could say for instance, "Gen~ 

■ ' i! •a.::\u i; 1'.- :; ' •.-.^■rv: ai^i 'ii viior*:' chi^ir popple go, so why should we?" 1 

ii-r..' ':■ :rd ; . .\:' ■i-!i:r ^ :■. i....' is, "C.a:/t we cause ourselves to be 

o'/..'r : ^ ■ : t. . ' m.-:* : ■ a" vonrs^-lf to a certain extent, but when 

h-r.;:.' - ^ -.r-^ . ! v vim , ^ , vruirself right out of a job. " That is 
a pfiLl s V'iv ':.a' ; ;.' v'' iivara at r:::'<^s and I do sw^t agree with it. An over- 
all rar. 1 m i 1 ■ ^p'iV ^- ':!(! ii;dica"c that political suicide would 
h^' c.^-'T! i t la.:': *. r ■ o; ' -v. i' .Mii.-;-.! r j cn j r ft M^conit^'S (V/er accountable. I think 



- , ■ ; « : r- [-.il <^V':r\L^'] U':':n:teiv in job placement, and 

vo a . 1 t t • \-: f 1 1 ]■ - ; : - " ■■ r- * h ' ■ ' ^ r ] r- c'liv..' n t f ii n i :> n not b e c a us e you are in - 
l-L-* T'- : v"! ia I*. ' " ■ :" ' :*^<Ly^:c ^::Lrik, bur cc \s\i\k down the street 

and s^-v^ Ml-' -f /^M-- .* ' .^a liav."' iMM: in sciioc^l and look him in the 

*.-ve ja.i --1*', M ' r::i'M- ■. ^ m ^ .i ''•^^ And T think that is 

t r'tM-Mtt: vii'. ;; at:^^: i L »n , ;s'n;' sh, i;l i iMw, '-'b of i^b place'"nent? In my 
.>piai<-n, i :. ;s :m.: i -/.^..aM^aal ciiuca L i .ai ' j.':^ :>>^.;!i.v. Anvtjne (^ailing him- 
Self afi i-- :t'.^:" ••h'ui^l via tho Job in y^h :" 1 - ■ lt:- (: , wli-jther this job place- 
men i. v.'onld . • M.ai-ivi im^ 1 I e: *^ i i ■ a or vhoch.'r I I v.-u:"!': be fnr aeronautical 
*a;-iy i net:' r 1 n>; . aa -.v! ac:- • i ■ m- lias iliaf. r'L-spjons ii: i i : c. . ^''tlier a'.;encies such as Em- 
plov-ier.r Se-.airiLV s:va:'.! fir :ntM the pirtaro. Thcv fit inia; t:be picture for 



thosL* people wv. missed, but we have that basic responsibility to worry about 
ii)b placement. If educators do not realize this, I do not know who would, 
because there is a job to be done bet ore job placement. Students need some- 
thing to i;et to thcit job and that is what our job is as educators. The opti- 
mum >;oal. we should be reaching for is to put a student in a job or a career. 
I would say that vocational education is making a strong bid in job placement. 
It is obvious bv this project and others going on in the state. 

\>e are at the position where we can place students when programs end but 
we should be concerned about placement whenever a student leaves an education- 
al agency. I do not care whether they are 9th grade or what level, they need 
to hv placed somewhere or have guidance from somebody. So, as educators, I 
see we have thai responsibility. I am sure the secondary, post secondary and 
hLt!;her education a.;encies assume, responsibilities for placement, but we are 
missin,^ some of the students I am sure. 

Another question I would like to pose instead of whose job is job place- 
nient is, when will educators face the fact that final job success is the only 
uoal they should be attempting to achieve and education not relating to a stu- 
dent's job success is a luxury and should be labeled as a luxury? When will 
tax payers, speaking as a tax payer, get fed up with paying for luxury edu- 
cation for anyone that comes along and can be sold on it? I am not sure but 
what this is not the same as Dr. Shane's hidden curriculum. 

I would like to conclude concerning job placement and comment about our 
federal project. I have not heard anything from Washington, D. C. , about this 
project that Dick is directing. Since I have not heard anything about it, it 
must -e going great. 

Dick suggested maybe I could comment on regional planning. ^ I think job 
placement definitely has some involvement with regional planning. Dean Rans- 
hurg has pointed out that Ivy Tech is definitely involved in a regional set- 
up as far as placement and follow-up is concerned. It is coming to us, it is 
down the road a little and I think the time will come when job placement will 
Just be one part of our regional planning; effort. 

Another thing I might tell you is that one of the priorities for next year 
for Part D, Exemplary Money, is implementation of placement projects. Infor- 
mation for these projects definitely will come from what you have developed 
in this project and the others in the state. I do not think it will be a cook- 
book that will be developed out of this. It will be information that New 
Albany is doing that is good; we are going to have information that Evansville 
has developed; we are going to have Purdue's products. 
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"STUOr-NT PLACEMENT SERVICE'S - AN INTEGRAL PART OF CAREER EDUCAUION 



by 

Jack Martin 

I want to compliment you on your choice of facilities. When Michigan 
has a conference of this nature we use one of our state parks and they won't 
lot us in. You folks know how to go first class. 

I have to assume that you have me here to learn a little bit about what 
we do and how we do it. Before I start I'd like to get a feel for the group 
in terms of who you are and what disciplines you represent. I'll do that with 
a quick show of hands. How many of you folks are right now involved in some 
kind of job placement activity? How many represent a state department of ed- 
ucation? How many college people? Now how many high school people? Area 
skill centers? Any co-op . people? High school co-op people? That's good, I 
could talk about our co-op programs because there wouldn't be anyone here to 
question my accuracy. Excuse me but - the old saying, if you're 50 miles from 
home, you're an expert. 

I want to caution you that what works in Flint, Michigan might not work 
in Indiana . Driving down yesterday, my wife and I were impressed with the 
brearlth of the farmland as we came down I 75 and across I 70. In doing so, I 
had to think of what a job it would be in terms of placement, when most of the 
jobs in that particular area have to be agriculturally related. In Flint, 
Michigan, we're an industrial city, with a population of about 250,000 people, 
80,000 of whom work for General Motors. I'd say in the area of 65% of our 
population are involved in some kind of industrial work. That means our 
schools take a little different tact than perhaps yours might, although I 
learned last night that you have areas in Indiana that are very similar to 
Flint. As you put together a state plan for placement, it's going to have to 
be very flexible to encompass the different kinds of areas that you have and 
to provide services to all the students of the state of Indiana. And that's 
our concern in Michigan too. Fifty percent of the people in Michigan live in 
a radius of about 30 miles from Detroit. Flint is just about 50 miles from 
Detroit, so half of our people are rural people too. When your state puts 
gether, and we're doing this at the present time, a state plan for placement, 
it has to take that into consideration - the industrial-rural mix of your 
population. 

I'd like to give you a little bit of the history of placement in Michigan 
and then see how that might fit into wh-it's oeen happening down here. Place- 
ment, as most of you know, is nothing new. If you go back into the literature 
you will find that counselors vere talking about placement as being one of 
their functions. Lillian Buckingham tells me placement started in Baltimore 
in 1928. Ray Wasil in Akron, Ohio has been involved in placement for a long 
time and when you go into the typical school, you'll find that good teachers 
have been doing placement all along without any organization, without any for- 
mat. Probably everyone here has helped one of their students find a job, get 
a scholarship or enter college. In other words, you've assisted them in tak- 
ing that next step in their life beyond high school, and when you start try- 
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ini; tio delinu placonu'nt you have to i;ive it that broad kind of definition. 
It's lielpin^ stu.icnts take the next step in their Life after hi^h shnool that 
placement is aP about, Tn our case, we even backed that up a little bit to 
abiuit: the 9th grade. We attempt to assist students find other alternatives 
thri>iu;h the use of placement in the early junior high and senior high levels. 

In Michigan there was some formal structure. Probably the first people 
Joini; placement were the co-op people and they have a corner on the market. 
By law, if they'ri' funded by vocational education, they have specific respon- 
sibilities Ln tho area of placement. Some newcomers into the placement area 
were some of ihv federally funded programs, such as the neighborhood youth 
corps. \\c receive Work Study monies to operate a special placement program. 
So as placement grew, we could see some trends in Michigan. Michigan, about 5 
vtMrs ago, when they were just getting into the Area Skill Center business, 
decided to fund some exemplary placement programs and they picked seven skill 
centers to [provide an indepth placement service to their graduates. They were 
fuiuied on a three year basis and they did a very fine job. In fact, they pub- 
lished the statistics and the average success rate was 95%. Ninety-five per- 
cent of all the skill center graduates were placed. They included successful 
placement in college, military, and those students that, by their own choice, 
left the labor market. Perhaps they married and decided not to seek work, but 
100% of the skill center students were accounted for. When the legislature 
started to look at this, they were very impressed. Here they saw some oper- 
ations, primarily skill training, that had almost no dropout rate, that had 
100% success in placement; at the same time they were looking at statistics 
tiiat said that 30 to 40% of the young people in a particular age group were 
unemployed and I think some of our legislators looked at that and said, ''I 
wonder if we could take that placement concept and put it in a comprehensive 
high school? ^^at effect would it have?" Well, about this time nationally, 
other states were becoming involved and, as you're aware, two states now have 
mandatory placement legislation, the first one being Florida, and that was 
Just last year^ Shortly after that, Virginia. Michigan has had two place- 
ment bills submitted. The first one dies in committee, the second one is on 
the floor of the Senate right now and that bill creates a mandatory job place- 
ment service for all high school students, in fact, for all young people 16 
years of age and older, be they in school or not. I'm sure that the hand- 
writing is on the wall, and I think Ray and Lillian probably will talk about 
this more. The trend is for high schools to provide a placement service to 
their young people, residents of their areas, including dropouts. Our legis- 
lation is so broad that the public school system will provide this service to 
all residents, all taxpayers, meaning parochial school students, including 
those who have left school. We have to provide mandatory placement services 
to special ed students, up to age 25; we have to provide a form of service to 
just about every person who is a resident of our community up to the age of 
21. That's a real burden, as most of you are aware. 

In most of the placement programs they have been finding out that you 
can't find a job for anyone, you have to prepare a young person to find their 
own job. You can't convince an employer to hire every one of your graduates i; 
they have nothing to offer. The reality of the private sector of the business 
community is such that they're going to hire the very best applicant they can 
find so our job as educators then, and part of this placement job, has to be t( 
help prepare our 'students to meet the demands of the labor market. Now you 
have a lot of forces that work against that. Many federal monies (the neigh- 
borhood youth corps is a good example, designate low income as a requirement 
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: ivc i.h.il p.irii.ul.ir ^se/vi^c. riiosu ,io!)S t'oi* the inosL purl are In the 
i .-tji', Mi^st. .'I oar /unii}', lU'opU.' lluiL I'l^ into lIkiL p ro);rain, up luitil 
:u>'.;, !i iv^' n.^i loiriu'ti ( fiL* v.iliu' o[ ,i ct):upc.t. i I i vo i iiL ltv i or c(Mnj)ot L t i. vu Job, 
.11].. lii ! 1. 1 I iin.i t.t.- 1 V i^iosL v-^r tlu>:'».' jobs Lorinin.ito wben ihe student >;raduat:e.s from 
hi./.h .-^.ii.n'l. \'lm-v few of ilic ^>vornnit'nt tMiipiovurs in o\ir area v^/i.l.l bire a 
s{.:iuiont tttor the p rv>^.'.ra::i Is ^^vi-r. "Hiey * 1 1 Lake tbe free ride. As long as 
'..;i''r».' pavin,'. ihe salai'v t:ho siuJent, tiiey'll work witb Lbe student, Jn 
;-liiit v.r'rc i.rvini: Lo r\s i ru^ Luri? tiiis wbL> 1 e Lbinj.; to mako employment not our 
re->;M.:;, « o i. i i i. v o.s miuMi as if. is the sLiideiuVs responsibility, Ln fact, I 

-,^d vour p r^' .',r.in: v,-.-^ cerday , I'm sorry v;e didn't get bere unti-l about 4:00, 
ui:!. 1 kiiov; t!)il vo-.i i-.usL iiave s l nii',.; 1 es wil.li Lliat one (|uestion, MVbose Respon- 
/.ibiliiy is !• 1 uiiieni: * In [''linL, afCer two years f sLrut;gle, we've arrived 
at th^.' roiuluslon th.:*. ii's a team responsibility, T. t*s not the eounselor's 
re.s;^ MIS i i) 1 1 1 1. V o" ':]\- !\'spons i 1) il i ty , but i t \s a combination of all of our re- 
>;).>:^-ii' ilttic,-., i at: I ad i a;: tbe hasinoss rommunity. The business community has 
■ vtsLed ItiLrrt-sL in tiie ope rat.uni of our proi^ram, T would say that the health 
i>f niir r;!nuii: i tv is i nex t ric:ab Ly linked t^^ tbe health of our schools and our 
soir.'ois arL' imiIv as healthy as our programs and as our students. In an urban 
. tty i>ucb as .>i.irs, where we have a dropout rate as high as 10% per year, that 
:ne<uis that. -'fO.': of our students wlu> enter the 9th grade may never graduate from 
!ii:.;h sohool , Wr^ve been able to whittle that down in the last two years to 
^),)/ anl iiavo hopes of wliittling it down further. The placement operation, 
whrrric-r thuv k-uv it when they set it up or not, has become the accountability 
i:iscra::ient: for the s.^Jiools. How suocessful are the schools, not just in find- 
in.r i.»!>s for Uhuir :^ids after they leave, but teaching them something while 
lli^y^v^: t'nor-u a;:-! reJuvM.n;/, thinv^s like dropout rates? Can we keep our students 
i i! s- lmiouv.;!i to tearli lliem something? 

[o .,ivo y.Nvi Wi i'lea of our structurt.*, I report directly to the director 
v'f Seooip,tlu*>' Cd u. . 1 L i on , He, in our school system, probably is the most power- 
fLii pt^r^ion. au.^io iu* dir^^ots all of the hi^h school principals who make all 
Ihc dv^'Lsi(>ns on \/hot!ior y^Mi implement programs or not. You can have a beau- 
rif:il pro..r.i:'> md if che principal doesn't buy it, you might as well forget it. 
So sisenuuiit i y , !'::i able to take suggestions to him and he implements them 
'a i Lii the i>r i.iic Lpa ! s , I measure whetlier or not the programs are successful by 
v,'h iL happens to ^iie :"t:udents, so in tbe placement area we are responsible for 
vlio fiij li)v;-u}.-) sciidv. We're responsible for evaluating the success of our stu- 
avTits as :,iiey cnt-.;r the ialn-r market and I suspect we're going to become in- 
volved in measuring tfieir success in training beyond high school, be it an ap- 
prear i cosh rp, \ t>./o vear technical school, or a four year degree earning in- 
s L i tur ion , 

■fhe f(Uu'v.-u; function as part of placement: this varies all over the 
conn irv in t'-..ms of '.vho ' s responsible for it, but the follow-up function, 
ivhetftcr administrators vill. realise it or not, is a tremendous lever for change, 

you do your follow-up study, you disseminate your information and you in- 
volve c.>LsnseLors and teachers in workshops, and this is another function of 
tile placement department, von 're going to get change. You're also going to 
get resistance. I'm kind of rambling hut there are a lot of things I want to 
t-ilk about and I want to try to pull it Into .i framework that will show you 
tiio.t placement cannot exist by itself set off in a corner. It can exist for 
.1 limited time. Its effectiveness v-ill decrease with time rather than increase, 
iinl ess it's part of the total school structure'; unless there's some account- 
ibiMitv built into it; unless it's recognized by the people that are respon- 
sible for implementing and carrying out progr.ims; the building people, the 
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Is'e made the mist, ike i.n Flint of jumping; info lIiu hailgciine without any pr 
planuin^- fn tact, it's LntorestiriK that I would ho the. first speaker this 
moriiLng be< au^t:* when I was hired In Au^;ust to set up a placement program, we 
imnied Latol y wfut to Akron, Ohio, to find out how Ray Wasil was operating and 
we pretty much copied his program and hrought it back to Flint, but we didn't 
havt? time to involve people in tlie planning to make it successful. I was hir 
in AuiuiHt. i hired a staff oi five people in September and we were operating 
in Ot'Lobor. Counselors, ct>-op people, principals and teachers were frankly 
saying: Where did you come from? Ulio are you? l^iat's this going to do to m 
j.'l)' Are you going to take it over? Is the placement office going to be re- 
sponsible fi^r tiie co-op program? What rc^le do counselors have in all of this 
It was a very traumatic kind of thing. My background includes being a group 
facilitator and process leader. 1 spent most of my time trying to facilitate 
L'ommun i cat ion between different groups. It was a real donnybrook the first 
yutir. N'o one wanted to do ciny thing and anyone that did anything was iinmedi- 
.iLely looked upon as someone that was trying to rock the boat. 

Uliere does all this come from and where does it go and how can we build 
success into our programs? If I were to do it over again I would take the tii 
to involve the school staff, the counselors particularly; the co-op people; 
all the peripheral programs; the neighborhood youth corps; the work study peo^ 
pie; the work experience programs. I'd take the time to involve them in some 
preplanning and I would get their input and get their involvement in the pro- 
gr£im before you try to operate it. I'm sure that's something most of you al- 
ready knovv^. To give you an idea how complicated this gets, we had 21 differ- 
ent i)rograms operating in our school system that provided some form of place- 
ment service - 21 different programs. Everything from summer employment; nei^ 
boriiood youth corps; the post office program; special needs; court rehabili- 
tation programs; we have an alternative school with a placement component. Tl 
will give you a picture of how complicated it was when we first looked at it. 
Ivhen we set the operation up they said, "Ah, student placement services, you'i 
goin:» to coordinate the job development and placement for all of these differ- 
ent programs", and very naively I said yes! 

I should give you a little bit more background on our school system. We 
have A8,000 students; we have about 10,000 students in high school; we have 4 
major high schools with about 2,500 students per high school, plus a new al- 
ternative type program; we operate an area skill center that provides services 
to 21 school districts, including Flint. They have a placement component bull 
into their operation; we have an adult high school with an enrollment of 8,000 
full-time people working toward high school diplomas. When I say full-time, 
I'm talking about carrying two or more classes, mostly in the evening. We al- 
so run a daytime adult program. The director of the adult education program 
is continually after me; "When are you going to start providing placement ser- 
vices for us; our people are looking for jobs; they need help," and you may 
sense the frustration that I'm experiencing right now. We've been in operatio 
two years and I still have not been able to extend services to the adult high 
school. The fact is that while the number of jobs in the Flint area has re- 
mained fairly steady, the number of applicants has increased at an increasing 
rate. More women are entering the labor market as the result of affirmative 
action programs. The returning veteran also has priority. You may not have 
been faced with this but in our area where most of our employers are govern- 
ment contractors, they are required by law to have an affirmative action pro- 
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i»,ram. Affirmative action means that they must hire a certain percentage of 
the population in their programs; mim^ ties; disadvantaged; veterans; phys- 
ically handicapped; a^»ed; females; it goes on and on so the poor personnel 
ni.inager is constantly Juggling. 

We graduated this year 2,500 kids into a labor market that already had 
an 18% uneTnployment rate. My boss likes to kid me about it every time he 
sees mr. He'll say, ''How's the job hunting going?", and sometimes he's not 
kidd ing . 

We're going through tlie same thing that every other school system is 
/.oing through with career education. We're beginning to filter placement 
services dovvn into the 9th grade group. Next year will be our first year, but 
we're planning to do tliat right now. We know that work experience keeps kids 
in school. The dropout rate for potential dropouts identify at the 9th grade 
who've been in work experience programs is 4%, as compared to 9% for the reg- 
ular student. Our funding is tied to the number of students that are in school, 
to provide Job services to potential dropouts keeps them in school, so the 
system can have enough money Ko operate. I don't know what it would cost but 
ttiey estimated that we lost close to a million dollars as a result of drop- 
outs. We are trytng to expand services to that group. We got into a real in- 
teresting experiment this year. We made home calls on every dropout to meet 
with the parents and the student and try to make them aware of the opportun- 
ities that are available. Most of the services that we have are available to 
the students that are in school. Most schools are set up so that once a kid 
leaves school, he's not eligible for most of those programs. Our job was to 
convince them to go back to school to avail themselves of these services, 
iliat's part of the reason they set up an alternative school system. 

I'm not going to go into the results of our operation. The follow-up 
study did show we placed about 1,400 kids the first year we were in operation. 
I have copies of all the reports and brochures and I'll pass them out to you 
rather than talk about them. I'd like to give you a little picture of a few 
other points before I get into my slide presentation. Our city is an urban 
city, our school population is 50% minority. The minority is now the majority. 
The majority of our students are black students. Flint is a fairly progressive 
city; they've had an open housing law for about 10 years or so. We don't have 
too much racial strife, at least we haven't since '67 anyway, that was a bad 
year for everybody. Our programs are mostly comprehensive schools. The place- 
ment system is set up to operate in the school. I have 4 full-time placement 
people and one in each high school. They work directly with the counselors. 
We've made the decision that with 80 counselors we could not operate without 
them. They know the students, we do not. So our system is set up so that 
any student that applies for our services must first go to his counselor. The 
counselor gives him an application, talks with him, helps him decide the di- 
rection that he's going to take and then refers him to the placement office. 
Another unique thing about our system is the counselor case load. Our coun- 
seling case load is set up at a maximum of 300 per counselor, which is pretty 
low nationally, and 50 of those are graduates. Our counselors carry a case 
load for one year beyond high school. They are responsible for their students 
in taking that step from high school to the next thing in life, whatever it 
might be. I coordinate the placement or the follow-up study, but the coun- 
selors do the work. The counselors are responsible for their 50 graduates. 
T. disseminate the forms and the materials, they gather the information and turn 
it in to me. I put the report together and then disseminn' it. 
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A i-m1 i ; : • 1 i' ■ . ! i n 'i,i|>pt;^.l ! !) i vi'.w Ml, It I'M i;li.n r willi viui. 
i il.r - • h t ; .U't . iM> ll I. r>ni;i( i : i ! i t in i ' 1 Ui' i f i nii , p, i r t i i" IJ 1 , U" I V III couiisc 1 - 

in-. /.Miiuw'.ir up v/iMt f Itr ;v 'n-J i rr; t i v'r .ippt;Mc*li LiuU vcmj lU'VtT 

111! to it'll ,i i: i i •.;h.!! .ii* -i ■ \\^.^' ju'-' ^Ici I'or' him .uul Lh.il rcmsc- 

)iu'iit. Iv ' hiTi' \M iTiM ;;ih'tt V', r; .ir.i.in i iir, Inno ■ r • Mil s'lui wtM'f. This 
.s tin.- :iist [Moji'. L (luit lib .'v i vrr \)rr\\ liWoivrA in wluM'c something; cuMjld 
t.r • !• istir.-vl. Mi' V .'d.:! ill i ! i ; *(» i.)lh>\;-Mp wi\\' so I kc'pt track nf thuir 

'.ou- ::\ \:\y r ! th... !m: i:u- in r.i.ii I ; luiv; nuuiv rcciuirtul i\ home visit 
Mow -Mi^" :'(;f] II i rt i pli li! im-i v.;: it pi i o:U • of rospr>iiso lI i d lmcIi coun- 

i,-.r •ti\..', "^i^^l '1'^ i-t -p^ , . '.iv'i'J i!l ! he- v,M ' Croiii )()()". t.o <S . ( put a rc- 
;>. • f : lit • !" '■;:;■.!.' r , .!;■>,« 1 , ! i' • t itnu'il it to doaii o f ctuiiisel- 

i: • it • : M .1, I II, " 'i; . i ^Mir i ' < m i ns l' 1 1 ' r s did and you have a 

:.M/'.t';Tr-M p r<i ; > 1 ^. , " U' f.'AMtd liir rouiisoloi's that, did a ^;ood job and 

hov; iv' w^'i iit Mir .".x's.iors ■•.M'Uv thai J i •! a lousy job? We had i 69% 

' "sp'^ns*' .>\-»-m!1 .:i ■ur i,'lUv.-Mp -.Uidv, ..f l\i|lou^.'d up w.i th J , 400 ^'raduates. 
1 'ri;p.--.-i riiit .1. ■.! viMi ; > • Mil' ■ I ■ ! oi' , !ai'>\>ir.' th.it Uii.s rL'[)orL is ftuing to 

riKido, will pmi^Uiiv hriii i; ar\>niid -ri ' lo 'H)/ , So tlioro's an example of 
p: 1. .'"i.'iit hi' in; i:- a • (.i • un L a 1 m i 1 t v i ns ( r niiioiU in thi' cxninselinv; area. No one 
!m1 tiiat. ;pons i 1) i 1 i t V h.-f.-rt.' lUi- p1acr:iiont ol'tioe was developed in our school 
.-vstoni. I ■'ispi.TL that v^t/ ' 1 1 im Able t.o hriaip, other measures of accountability 
into coun-.o 1 i 'V.', is a r-'Su!f. this, uul wliothcr you call it placement or not, 
I .loii't rii'^w lar that:':; import ant, !>uL t:licre must lie someone in the school 
•.y:;r<.'i:i v/ht^'s respimsihlo for rirulinj; out liow successful the school lias been 
with their '.^ruluatos. it could hi' a couiiso 1 i lu-; function; it need not be a 
I> ! tc.t-'in. ;U fuH'^lion, althoiuv^, I roi-.i;r.- !.d lliat if he a placement function. I 
{ !i i nl- t fhi t ' s whi- re i t h-.- 1 . 

I start-'d f^iM. p\' sa\'iir: f. hat. placou^'iit would not work in an isolated kind 
a s..'t r. i :i , it: has to ho "^art ot the li>tal school structure. It has to get 
iavolv'*'! in <''tirr ; cu 1 u:r.; it has to '.;ol involved in inservice training of staff; 
and i')*>st 1 :.ip;'rLaat. 1 V , it has to T think, a school system's liaison with 

tiio l^isin'.-'^s roniriuii L tv . Ul''vc been able, lo do some things with the business 
.'oninuniLv iliat. 1 think vor\ t'ow sc:hools have ever been able to do . I sit on 
sev^'ial a-.ivisorv '.'o:;;:' i 1 1 l'cs in my [)osii:ion, I'm on tlie area apprentice ad- 
visorv coimnittec; ^ :':out with the area personnel directors of all of the com- 
panifs in our aro.i; [' t n the National Alliance for Businessmen's group; I 
t)ai' L i c i ;>j te witii Rot.ir\' nid Kiwanis <ind my pei.iple are all members of the dif- 
ferent organizations in I'w^j r.oiTimun i ty . They are expected to speak to groups; 
tiicv'ro oMpccteil to gui involved -.vltii employers because most of our literature 
-;av-^. that >>ur placement program lias r'\ally two functions, that's (1) meeting 
tho noeds of thi^ student and (2) meetine, the needs of the employment commun- 
ity <ind that m^. .\n^ we have to knov vriat those needs are so we have to be out 
in the -'oinmunitv. The placement: person's job is so different that most school 
s v.; terns have a dit'ficiilt time accepting; it. We have to have a budget for pub- 
lit.:! ty. Ve have d.one some occasional TV thinus, some radio, articles in the 
newspaper. We have to ^iit toi',ether brochures and PR type materials, we have 
t<* have a travel 1 1 1 o'.s'/ince . 1 feel tria.t on ocrasion we have to take a busi- 
ness moai to lunch and ve rrade a policv this year of bringing one personnel 
director a month in to meet with the placement people to discuss their prob- 
lems. We've gone to different .i^roups and asked for help. Now I'll be pass- 
in,^: out a brochure to ycui, this is something; any nf von could do. Our local 
Kiwanis '4roup printed 10,000 of these and it's called *Vour First Job Sug- 
.t;estions to Youn^^ vh^b Seekers,' It was pre;aireLl hv the KILnt Kiwanis Club Vo- 
cational ^hildance (■:ommittee. './ithin their club tiiey have a committee that will 
i. n t e r v i ew and wo r k with 1; ids. I" v l' r y 'k i w;\ n i s I n 1 1 1 e country is set up the s arae 
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\v I • . ! .iMi't l whil ( li.U * ost t. Iinii, 1 ih'Vor .i.skrd I luMti, but 1 sure 

tliii5l"''l iii.l . i'.v flrii t lu'v .'.oi piibliiitv to^' it, Ofiu^ral MtUors ,v,.ivt' us 

Ml'.,- tih''-' ' ill. .-.it u-t I i ! i L'l.i 1 i iMiU . iM riuivst* !'i,i.',hi nnv, cjihiliiicd 
tpi> 1 i I'.iiu. m.Miis, 111 the l,n*;',i!r iMni|>.*n I , tcinalrs in luui*- L rad i L i (Mia 1 Jcibs 
and it i-umils mi iii m' i t 1 1 s . \\r stMit \i) ymnu', pi»oplt', '.piinsorccl by \)ou Oheinlcal 
f '"P" ^' ' t I '^n , i':riiiu' Srirnre InstillUr and fliMu*iit-on 'Ivch for :i (Mie- 

ui'.-k suinnuM- v;.; - M'p, Iliaf^s pail >it p Ku'riiirn t: . Our sysiuni Lh: S'l up on a 
. 'i'-.r-at. t.T i .A'd l)a;is .i) :hai I havf' ai-'r^sji to all :-.tU(bail records, A company 
' i:! ri)rA' t.- ,1./ ind w«- will provide tln-in witli list.s of sLuduiUs' namus and ad- 
il r..-,N , l)asr<l on \^'h i f » ■ vc* r I'ril.t'ria t brv want lo y,ivc us. F * vt; had rociuests 

I If;: .-t all -linotiiv :;radna t.t.':-, , nia U' and fom.ilo, with a C average or 
b'-M^'i Mul I .aa .',o to mn* I'tMnpntor center and, i p , I've got Lhe list. That 
w.-m t«> ill'' I'r'aan I.^a'.;in' \oy re' :uit.ment: tor tin.* "Leap'* Leay^ie Progran, which 
is ! irijcti'Mi t ra.ies ip[M'eul i cesh i p rei;ru i tinenL program. We've provided 

tni! (>: in i(>f:;ia t 1 on t.o UtMUM'a 1 Me tors, to Dow Chemical, and other large 

' '"I'ip III i • lor recruit ini;. I'e have tt^ be a little more careful about what we 
r"lo,isr, (Hir P>o u'd ot i'.duca t i (>n said I cmild no longer give l ists of students 
to oi'ip lovers, wfiioh {>uts a real crimp in our style. We acconpl.ished an a\. 
till li't v.- i t h Lliir. l!ve:i when Dow (ifu'mical wantefi to Ciponsor these young peo- 
ple at f'nrdue., tbev wanlt^l minorities and females interested in engineering 
wfio have had sone :natli .uul science, and it was a free ride, a gift for the kid, 
th.'V paid the whole thin'-;, I con Id not turn that list over to them. What we 
bad t.o i.^ was run the list, take their materials and we mailed it to the stu- 
dent anil nlion the stUii'.'nt was .i.';ked to contact t the company if they were inter- 
♦ '"Uovi. Son»' of these laws are really well Intended, but it will make it more 
dit'fiotilt. tf^ .idequati^lv serve the needs of the student: and tlie employer. 1 
.loii't. t-iii--k there h.ivt.' been man>- abuses. We have colleges that come to us, 
t ■ -'paes t i n to rerruit onr students. The enrollment pinch in Michigan has 
,;i irt.o-: [■■■ aLfei:t four-vear colleges. All of a sudden you see large presti- 

i.on i i iv; ' f tut i.oir ; prr>vidin); vocational courses like nurses training. The 
lnivorsi*„>" of Mirhi-j,an i.s Into this now and they have never before offered 
lb it '/And of proi^r im. There's a recruitment effort on the part of the col- 
Il .'.'s. iA-erybody wants the kids, 1 t \s my job to find out what opportunities 
are available, make tbe.m available to the young people so tiiat they can make 
a dr'-isian based on what's in their best interest and at the same time provide 
that information to the counseling staff and the teaching staff. 

Ivo in Micbi:;.in liave a mandatory career education act. The act says that 
''v^-rv scduM^l system bv September of this year must have a plan for career ed- 
M' ati^n. Tho scb'^ol svsiems that turn in a plan that's inadequate will be 
a iked to rewrilo it. 1 don't know who's going to do all the evaluation, as 
Wo have ').!3 sciu^oi (listricts in Michigan. As I mentioned, we'll have manda- 
tory j'^b placement. We have a person on the State Department staff now, who's 
(loin.:; a real fine job, and we Just finished with a large committee writing 
luiidelines for placement in Michigan. I'm sure that you could have access to 
that: as soon as it's available. There are so darn many thin,;s going on that 
1':". afraid going to miss some of them. I'll just ramble if it's okay with 

you and then I'll take any of vour questions. 

As I uientioned, placement started out with exemplary programs, se^'cn of 
theiiq. Legislation then came in sort of supporting those, although it's not 
law yet, but all of the school systems knowing that eventually it will become 
law are getting on the band wagon. We have about 90 schools in Michigan pro- 
viding some form of placement services. The state came up with $500,000 this 
vear for placement and they said, "how can we best use that?" So they set up 
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..•■;kiI 111 I i ^vi.t 1 ;M .ir. i C.i.-n r..-. ^^: . ilu-y iiad IS c{p[)L icMt: ions so they 

rci!i.:t .! t ! i .s .it :'i)p'v!t >30,(v l i .r ru. '.hou f, s , the ..itiu>unt varied. It was enough 

: -lire .1 aiui sucr. : !r\ f:.'.-" liuist,- re;.; ions, luiL wo don't expect them 

L i» 1.) .iny .ivjiiKii ] i./cTicnt" . i r j'^:-; \.- 11 1 coor^iinate nnd to develop 

iiaLL-riils .iiul i! i ssi-^M.n.i L o i r. f mmii L i , . 'ir Aroa Placciinent Center is located 
iL c-it,- rnter-.ei] i at.' School Mj>n'i>'L'. I a-n^L luun-; if you have anything com- 
Mi'ahlo ciiat. h-.:t Jl Ivw- i : e r::io.: i a t. ^ iisLrJ.ns tliat provide services to 
»:.:ir-r s.h^^'>l ;iis:r[.->- s.- .-a';! ii :a- i : l i. l laned i a t e that will service maybe 

:n .iisVriats. In 1-1 in:, .;;Mint:v :Msis, we ihive ht.'on developing materials 

•. a i sserM !iai 1 n , r/rie::; to v l i! i s : i >■ t s . One oi t.he projeets is called 

•: :; ! \-. : :m 1 : L V .^::i';s: i :U. ^a' v i ^ ..■ i :^ , irrai^ ai'>n Nicters, th.it sort of thing. 

• .: i i hv.iLi-a ■ aii \ : ' ; -aal L t.- a'iica-s .tiui we askeil them to 

: : • Lae:: ihi: ' r a,ii • ^ ■ v. < h; i • . . a.' :.iK-n ih i s suiinner we're going to 

cwritr Lh'.:-!. "v. * v- = ■ r^-id;.-- .^a^U-^: twr- .iii^L^rs. Left out the grooming 

a.s:*:i(:. e v..- ' . )i: i :i Lh^- 5 a' ^^ -rail V'\ la. i have about 20 or so of these 

:;. '. \ ' \\ -'IVl- tac ' \^Vk' .iail '^"v 'i .ai "n.iW: i.iieii;, 1 liave onoui;h of the units 

,a- •■.i,ai -ii \y aa'/..- i ■'■M^y ■^■■■i -'"a *-^a wLtii tiiein wli.it you will. We 

■ 'ai:.a a.:rt A 1: Liiesvi fr''a -a;:i; r i ::u:cs and vau're i^orL.iiiily welcome to do 



i»ur Re.;l.iaaL: PLaeLaiteac ("o;\;"utrce iias electeLl to computerize the data so 
v;t.-''a- develnj^ea i ■aaural jia-i baiik !::^^JeK^i after the state job bank. Jobs 
i\\ it ^-onie iri frotn our State ia;ip 1 o\anen t Office.: are included. I have in my 
ei'fi.'.L- .: eoi:!::iu;u L L iv; ina.;.; card and we p/'i -i priaitout every day of the state 
iv^b i;j.::k auii then v;e tr.ikc^ that jvaiL.iblo to cur placement people who try to 
I La ■; .la/,-', .rs le r^;\ir l'^ thost.: jah:;. V/e ' ^a.^ jast becoming sophisticated 
r-nauah tM Jr. so:ne of »vur- *'wn ]oh -'pj^ta: iiif.o laiat i>.:nk, V/e get involved In so 
;:!.i!:v t.l:in.:s it's ii.ird to talk about it. V." run a summer employment program- 
Lli.;rVa rtMlly a toagh i>ii<* this yoar. We ■^etal kids to Mackinac Island and to 
ced.ir i-oiai:. We tuive: vouna pt:'opK: wtirk ;na for Vlasic Pickle. Thesi^ '^e young 
T.en .in'.i women wiio .ire i^r i '::a r i 1 y a..*aiors. ihfre's a flow of job inf ^r*^ ion 
■ '(•r.iaa- inr.r« srhoi^ls and w-.' t rv to i;,ieni-a!'/ kids that want co participate 

1-! I *, ik. p irt so i:hfae arii a lot i^f thia.-s c a ng on that L think are healthy. 
[ til ink ti>e be.Tit thin tii.it wv d u! tit is --'ear ',:as to develop what we call work 
.•:-a-5er i ea u- lai erven L tiMra a ; cdi we pur at each school. We made the director 
• 'f cvvinsei In u h school re-.ponsiaIe fca' it. We gave them some tasks to 
'ccr.np 1 i.sii ^ ' df ft we said to tlu-n was, "Vou have so many resources in your 
a -dool; : ii - vO NaC ad-.s; you haa-a- 25 v;ork-study; (we have what we call 
nersona L i zed curriculun: for potential dropouts); you have 50 job slots for 
Lliese OLiupLe; you have about 120 co-op jobs; now, put those together in some 
f-, ^rn th:it ::iakes sense. Vou a*.: tern La e v.^ur own priorities; you determine how 
■•••a w.iiit to utLlir^e tiua^i; who's aoiny u- do it nnd who's going to be respon^ 
sii-le for it.," and w.- let erndi school-ta.en struct a'o their own w< .k experi- 
. • -V ..^ p r o r aau . r iie h i c, • i d va n L re.: . ' to t h L s is now c o un s e lor feel < . part of, 
riL'U/r Lhan smnebf^dv ;h.t: iu-t. reloTa-.d a kid to placement. They can select 
.\ y-.ma.a person for oat- i>f the.-.e siKa:i.aI proeraris ao now they are the good guys, 
do'uns^'lors can now sav r.o a vounc, person, "Joe, if vc>u'll come to school for 
J wctjks in I . v/,^ I^e.ia hi: : a vou ::er .i j'd^." 

I c'.on't know how to get into :::v .^iicic-s. My slide program is a 20 minute 
taped presentation that we've been saowin- to t:ie business community and to 
s?, if f people at the buildina. f t: ' s i'oiri.: to j/.. some of the things that 

I've said and it will make it a little d.-iic-r f^r yen. I tiiink T'll hold off 
thi- f['a:stions until <}fter I sIk^v tlie slidhs. I want caution you, though, 
.it's \-erv si ink. It's s^.^rt of a Maciison Avenue upprouc Ik We have a communi- 
«.iti..>ns department lauit's vlU-;/ aood and ttiey'^-e devedopevl a very good slide 
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' 'Mir s<"lnH>l district:; A.! I cuiciU ary schools, 
he s i i J t.' i:" r t.\s L' p. L a t ion is not happv.u i n;.; i n c'l'cry 
!'oh, lb Ly v.TM I dn ' t. bo iioc-ossary . What vou ' n.- j/,- i : 
SL io,Mi;ion. Our plan is ftu* it L<> h..:^ ,K.'n 

I'l.) }ur parr of Lht.' carc-cr cH!iu-al LtMiai iiu'dc! 
\-. : i 1 :!> 1 1.^ r\)7- Sv.>..,.' Si" uduiiLs t (.1 1 a va i lal) 1 c Tf^r 
! i \-o I'k . V"(.- ^ Tl- mt ^ V 1 'Ay, in a d i rcc t i . ;: . I I h Ink 
.•;.;dL' s.'^'ie ::! i s i: ak«./s , wt.* * \\ lu'on aiilu' Lp L'nrruot 
it. X L ■,■ ! r .L 11 be a h i.- L I e r v ea r t [urn I h i s 



ila-' i ^ >iia 1 Cnordiiiator (^f Schoc^l Base riaco:- 

: ^; 1 - . I - I'l , A:;v: r i ran \'.K*a t ioaa 1 Ass< i.a t i (ni . 
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PLACEMENT 
IN MOTION 



Left: Speaker Ray Wasil, Director of 
Guidance and Testing, Department of 
Education, State of Ohio. 



PLACEMENT-THE 
ACID TEST OF 
CAREER EDUCATION 



Left: Speaker Lillian Buckingham, retired, 
Baltimore Public Schools, Baltimore, Mary- 
land. 
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"PIJ^CEMENT IN MOTION'' 



by 

Raymond A. Wasil 

There are some things in particular I want to use as a structure and 
some things I want to say about placement and follow-up and, in connection 
with these, I would like to talk about public relations and the need for 
public relations in placement and follow-up. If we do not have public re- 
lations, we do not sell placement and follow-up or convince people of the 
need for them. 

Lnservice the administration — I believe you must start from the top and 
work on down — you must have the commitment of the administration before you 
can go ahead and, before you move too rapidly, you also need the coimnitment 
of business and industry. Now the next stop, as I see it, is the inservicing 
of counselors, teachers, and so on. But let us go through just a little story 
I heard. 

I was at a business meeting listening to a man to whom I talked later. He 
was relating a story about a man whose primary job is to go out and develop 
unusual success stories, a Horatio Alger-type of thing, from rags to riches. 
He had been referred to a man who was a successful business man in New Orleans, 
went to him and said, "I understand that you came from the back bayou country 
at one time, didn't have shoes on your feet, wandered into New Orleans, pa- 
thetic situation, no jobs during the depression, you contemplated suicide and 
now, here you are, one of the most successful businessmen today in New Orleans. 
IVhat happened, what is your success story?" The man looked at him and asked, 
"Well, why do you want it?" After having cleared up certain points, he said, 
"Okay, here is what happened. I grew up in the back bayou country and came 
to New Orleans, the big city. I was going to make the big splash and then go 
back home with a diamond ring on my finger; but when I got here it was the 
depression, there were no jobs.' I ran out of money; I didn't have shoes on my 
feet; I vas cold and ragged. Walking along the levee by the big Mississippi 
one night I contemplated jumping into the river and ending it all. The cold 
wind was whipping the water which hit me. I left and sneaked into a restaur- 
ant, sneaked by the slot machines — all the restaurants had slot machines at 
that time — into the restroom and, lo and behold, all the stalls there had locks 
and you had to put a nickel in to open them up. So here I am, no shoes, cold, 
miserable, going to commit suicide, and frustrated to boot. So I sneaked back 
out and standing outside the restaurant, going to head for the river, a man 
came walking up the street and I panhandled him and got a nickel. I was clutch- 
ing that nickel in my hand and said, 'well, I'm going to die happy'. Back in 
the restaurant, I slipped past the slot machines, into the restroom, walked up 
to the stall and, lo and behold, the door was open. So I did what I had to do, 
sneaked out, saw the slot machine there, a nickel slot machine, put my nickel 
in and hit the jackpot. I took the money, went out, bought some vegetables, 
peddled those, bought a cart and vegetables, peddled those and worked my way up. 
That is where I am today". And the reporter said, "Gee, this is tremendous, 
this is wonderful. What a success story! Not only that, I'll bet you are 
really grateful to the guy who gave you the nickel". And the guy says, "Hell, 
no, I'm not." "What do you mean? That started, you off." "No, the guy I'm 
grateful to is the guy who left the door open." 
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Alui isa'L thai wiiat our \oh in placeniont iri , to open doors, not to close 
Liit'i'.-, .111:1 Lhoii t,.^ Umvc the lIov^ts open' There is a little perception test you 
v-j.n L.ike. if VvMj hav-^ a slip of i)apL'r, lake Lt out and divide the slip of 
l^aPL-r iiiio four sect ions; Just :^:ake a square, divide it into four Sk .^tions; 
in rhe upper left haud corner ef that section draw a dotted lin»' m left to 
ri.dit. In : l.^vor left draw a line from top tt^ bottom; In * .c. ^ ^ right 
hand ..:erner . rirt- the word "stv-ip"; in the Lower ri^;ht hand rner, -vt te these 
thret.' wi^rds: irun, sex and table. Ntiw, the first upper lef: nan,*; >o: .er box 

'.!•!- th iai'./,; ih^- l;v,;c'r lefc hnnd corner ho:-: means nothing. ' ■ i J v>" print 
" 'r write it? Trim it? I said write it, didn't I? i Ui.l;.'^ say "print" 

• is ;;aur Tirst ;i!i>'t'ike, voa v;ere not . ^- rv -pereeptive. What T i\m trying to 
- ;:-.:r'.' Ls 'haL v;- .ar^' not vorv perLa v-tive when we talk to students about 

• i^ ip:.- riiin/s i:] 'j^.-r*. o[ \\^)\- they pn'c^ivc v;hat we sav. Students j:)erceive on 

i:is ."• r L"^i«ir i^wn i'rn::iL' uf reference. Vou should have written "stop" out 
iai*. : jjrint.u'd it 'ro'-aaiSL' vour fr i:':e of rer\'rer\cu is that of a stop sign which 
h.:s t:u- '.-a^rv: "^ii.ap" nriniL-ii ^n^. it. Tlu' same thin.u is true of students. In 
t-.r:::s . . idl- fM-^i. wt^rds, wh. icl\ of thta:; /aii you heal? You can heat two of 
■a--:;.. V.'i: ■/ r\ !>. af a .irui:: an^i vou can t^L-al ^ lal)le, but you can't beat sex. 

■,wiat L v.'onlLl like t*-) do now is to i;o iiitio a delivery system for placement, 
:o! ]'^v.~up and fo I low- tli rou^h . I see nlaccrnent as the accountability component 
m" tt-ital career education proi-,rar:i, K through adult. Jack has talked about 

IP. and this is ;hero T see it ca luing from: Career guidance I see as a service 

on ree r e ducatio n I see as a copf pc; vocational education I see as a program, 

and i se..: as the bit;gest probleni in placement or education the game of turf- 
[iian.ship. Everybody has his or her little piece of turf and will try to protect 
it; wheiher ir: i ; the co-; n teacher; whether it is the classroom teacher; wheth- 
ir it is the counselor oiii in tlie field; whether it is the business person or 
tilt.' piaia.- -'/p.l pt:rson in business and industry; or whether it is the state em~ 
picy;::',n.r -^.■rvi :c'S. f tliink we have to get them all together if we are concerned 
.ibv^ul ear vuuth. , for that is why we are here. It is for our students that we 
at. in [)usiness. V;e hnve to be concerned about students, not only during the 
!. i r:v Ihev a r*. in sciiooJ but also for a period of time after they have exited 
s iv-'^^I. So I v. Mtld SL;ron;cly rectvanend that when we talk about placement ser- 
viet s, we talk about p]ac:e:nent services tied to the schools for at least one 
VL-f*" arrer trie students le*^r school. And I would strongly recommend that we 
■M lor five- V'.Mrs tor an indefinite period through that adult education con- 
t i nu'in . 

1 n I c r':i.- ■, - f o n:p L r %y no : ■ t ' r t li e job market, I so e an immed i a t e area- ty p e of 
Lhii:.i,; Lh-.n I see it as a regional employment market (and you have to be knowl- 
•.^■;iuv^'nb le cone ern in,:, your ref;ional employment market which may be multi-county 

mul t i-d; s t r ic t ) ; then T see a state employment region and employment regions 
n r ss the dil l"' runt states; then I see the nation as an employment area and 
^o\:.>win'z that tina internat:ii)nai employment market. And then the question came 
\iy ^ "we;:, how do ^'ou ^',et kicis to m.ove and will they move?", and so on. All I 
.:an say is, isn't this whit education is all about? We are supposed to provide 
scaderJ-.s with informat ion on \^hich they can make decisions and choices. Well, 

■ne of chose de.'isians and ch.oices n:ii;ht be, "v^u stay here and you starve, you 
i'.ii^vL- aw.iy and you have a ch.ince ti> ^et n job." We have always thought of that 

little iucal job market. Wu can no longer do so. So if v ^n are getting into 
plaoernent you mast have a fund of information. You must develop it; you will 
•I iV'j r-^^ start thinking about .i com.bination vocational and academic offor- 
in.'.-; you will 'nave to think ab<)UL Job markets that may not yet exist but may 
•.■•;:.st five or ten years hence. f can sec S(^me those things happening be- 
; local areas canu'ot absorb tha^ number of students we are turning out of 
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school. Then, of course, we get to the problem, *'well, they won't move." 
But, we have done a job of educating them in such a way that they know 
where they can move and what will happen to them if they don't. We wait until 
the last hour, the 12th grade, when we say, "Okay, we will now talk to you 
about your job which is 150 miles away from here." And then, as Jack said, 
you transport them there, you put them into the job, you help them to get start 
ed, get them an apartment and everything they need and in three months the 
student has come back. What is so unreasonable about that? We should have 
expected it. 

Talking about placement and orientation to employment, we are talking 
about beginning wiLh students in the lower grades. This is where the infusion 
of placement into career education comes in; where we constantly provide the 
youngsters with information about areas of employment as we talk to them about 
career areas. Do you realize that if you have a language ability and a skill 
you can go to Saudi Arabia and make good money? So, if you are thinking about 
placement, begin at the lower grades and not only at the 11th or 12th grade. 
I developed some overlays which I have used with people to convince them that 
placement services are viable services, needed services, something that will 
help them. I divided the overlays into units and would like to go through them 
and show you how they could be used. There is no such thing as free money. 
If we are going to have placement services, we cannot depend on Washington to 
give us the money; we cannot depend on the state departments to give us the 
money because in most cases they have less money than they had before and we 
cannot anticipate any money from them to become available because primarily 
that money is for vocational placement. We must take a look at what we shall 
have to work with in our local districts and if counselors are involved — and 
they should be — then we shall have to talk about re-allocatin^i priorities; 
whereas a person was doing a certain task previously, he or she may now be 
assigned to something else; therefore, in order to bridge the gap between the 
priorities, we need inservic^ training to show the persons involved in as simple 
a way as possible how to do the job. In terms of placement, I have heard some 
of such comments: "Who, me? Why should I be involved in placement? I am a 
counselor." Or, "I'm a DE teacher and I have got my 12-^15 kids." Then the 
administrator comes along and says, "We are going to have placement services 
or else. And here is how we can work together." And this is where we must 
have "idea" people. You have to break the traditional mold and find out things 
that will work, like bringing people in from business and industry; like 
using some CETA money for placement and follow-up. A blending of available 
funds must be made so that you have a total comprehensive program of placement 
services: placement, follow-up and follow- through — pulling in the DE people 
and showing them how they can benefit from being involved in placement services; 
opening up your region in terms of employment; involving the teachers by in- 
servicing them in terms of employment and employment opportunities so that when 
they talk to their students they will be talking about jobs being available in 
areas other than where you make chairs or whatever else they used to talk about; 
showing the students that there are other things to do and in different areas 
of the country. Once you get a student to move, you can tell another student, 
"John Jones is now living in Minneapolis, I'll give you his address so that you 
don't feel lonely, you can contact him and you can talk about the old school 
days." Placement service should be a cooperative, harmonizing type of activity, 
not a competitive type of thing because what we are in business for is to help . 
students. Here we are talking about the end product, helping students take the 
next step from the world of school into the world of work, that most traumatic 
period in their lives. Do we discuss with youngsters that they must look at 
e.'ployment in terms of not only getting a job but keeping it and moving up 
the ladder? These things are part of education. These are the things we should 
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be doing, can Jo, and we can educate those people in- our schools to do so. 



Now, ir^ terms >u' a structure for placement services. Let us talk about 
some of the things which are necessary in establishing placement service, i.e., 
you have to assess your district in terms of what your district expectations 
are. Is it a college prep district where most of the youngsters will go to 
college and is it what the parents expect? Is it a rural district? Is it an 
inner-city district? Or what? Such assessment is the first step in your plan- 
ning. Then you will have to assess what finances you have available and how 
far vou can go with the available monies. You will then have to look at ad- 
ditional sources or rt^sources for money. Then you will have to look at the 
types of coniPunity within your total community; the business community; the 
industrial community; the parents as part of the community and their expec- 
tativ)ns, and so on. You will have to gather data and do a study before you 
go ahead with placement. Then you will have to measure and evaluate your 
-school system in terms of placement. UTiat placement activities or follow-up 
activities do you currently have so that, when you talk to people in the com- 
munity, you will not talk about, "here we are coming, we are going to throw 
everything away that has been done and we will do it our way from now on." So, 
we have been doing college follow-up, fine; we have been doing college place- 
ment, fine. UTiat that means is that those whom we have not placed in college 
also need help. So, now we will be talking about comprehensive placement for 
all students who exit school. Wliea talking about exiting school you are talk- 
ing about the iropouts and the stopouts as well as of the graduates. So you 
look at what y.m have. 

Before you start a program, you do an evaluation of everything that is 
there; you do an assessment, then you pull the people together; you talk to 
counselor: and you inservice them; you talk to teachers and inservice them; 
you communicate with the DE and the co-op teachers, so they don't see this as 
a threat .md you show them how they can work with you. You talk to the prin- 
cipals ard the other school people involved. You have your structure set up; 
you have touched base with everyone; if you begin from the top and get admin- 
istrative okay, you have very few problems in terms of having people along the 
way working with you. If some say, "Well, what will happen with placement 
services, will they grow?" Yes. From the Federal level on down, they will 
grow because placement services provide accountability and we are being told 
in education that is what we must do, "either be accountable or we will come 
in with voucher education, contract education, or something else; you are not 
doing the job." We will develop accountability and we will develop public re- 
lations. You cannot help but develop positive public relations because you 
are now talking to parents and people in business and industry. They are now 
developing things for you. Kiwanis is obliged nationally to have a vocational 
committee or an education committee. My personal experience with Kiwanis has 
been that they have money and expertise; they represent the business community 
and all they are asking of us in education is, "Folks, tell us what you want 
us to do, how can we work together?" In the past we have snubbed them. They 
have called school systems to talk to someone and no one would talk to them 
because the administrator said, "My job is to run the building"; the teacher 
said, "My job is my subject area"; and the counselor said, "Well, I do not have 
the time." My contention is that the counselor is the person who has the time, 
or who should make the time, because of all the people in the school, the coun- 
selor is the only one who is student-oriented. I. see the teacher as subject- 
oriented, the administrator as thing-oriented in terms of making things happen. 
Decisions must be made in terms of placement services. We are establishing 
for example, "Whom do you serve? Ivfliat age group? All students? Part of the 




:ri^'*p:> , 'm:-, I'-i:; \ ! i I !i :\'- :-.--.: l-."[},iL do vuti w;!!u to do? Do you want lo 
provide- .:.TL.ii:i ! li.iti^--; i:i sriiooi." !\i you wnnt to co-op Lhein? 

U'ii.iL .-.iui ■ I . i.i.iii.s .-;;i.i:ld p.^- lisLOel and dor uiiionted . U^icn and where 

tlo u'v do ii? d i :. I:i ;-:. :io.^i: \,\' do it artLiT tlic students leave the 

SviliOolV i^.! v;^- IL -.1 c o: ;-Mi:n t: V ^--Jiitcrs/ vdi(.Tr'? And then, l\^hen do we do 
i*. l^^ > V.*-- d^ t ! :^ •vri\):, itll, vinftjr, junior v.^ars? Senior years? 

ThtL: . .rr'o i •, i r , i: v i r. .ill .rii:;in i strator and say, "Here are 

niiin^,-: ■.■o v.- Lai. l - la. 'ir ; (. rhiiv; lie -.vi i i ask is, '^How much will this 

la-si " v."ha- i h> v.^ar ■ ia^-' .aia: -c t i v i. L .io s does it incorporate? \>/Tiat 

a-'<-i'^'-' ^•■"i-; ' : a ^ ' : .* '•.aa:; rL\-a:U:-: .auild '."'ni oxpect which cain be docu- 
i^tai la- .! " Aaa -..aLi. . •■•a ^ ;i I ! aa i ::,>.a; L sorvict.- system you handle all of 
*j':<--^' ta;(aa,, •".a ..a. ar.ra!:-.' ov-iL :^\Li rs .md ihi.' rest. The first step in 
■ p 1 a aa: ',a a ; r Ut • L a r'a , .i:> 1 a'.-c it, da.la has<.:» You cannot operate 

w::ai -a* : a. la a -'ai-.a-'s; .it: a -a .'i^-p 1 . --.aucaa. ; ioI^^^; data on cc^lleges; data 
■ai ,(■' ' :'a : i a . a: ' a ; a.irL--:i:a' ;a-.s .lad dati rai co-op proa,rams. If you 

ii.ivi- . a. a- \ ,]• , i^.:,'a ill is i !"i aa': i t i on into it arut tiiis computer can 

ahuv'.- 11 :,a.a-. l.-- ;/..a.: so Liiar Vv)u have ll broken dov;n any way ynu want. If 
you aavf An oM^d ryvr ai>a,cacL f i i >;ai can ;;en».;race thousands of names very 
qui .< ly \ th.ai v^'U i-a.-. t.iiai tvpo .M' i a. f vT::ia L i ( aa . if you have a Chamber of 
C^ '--la: ra;.' , it an [a*. viJc vaa.; v i t i^. a list of the industries in your area based 
(C: Lht' aar:!;ca' '.a a^^'pio tla.'v ta.;:[)lov and the type of product they turn out. If 
'i iia^ of t:!as.: t;iiia;s avaUaihla and ynii want a p,(?od tie to the employment 

:ark--t^ taK-a i J ook ,ic t "n a '/ellov; pa:.;os of vour telephone book. Employers are 
ill ! istta? Lla'fL-, . 1 1 pa. au: ♦ [ a ■ .1 a'' .aua'cr aiT'/as, a 1. J you have to do is to dig it 
up. ,'k^ .a: -a •_ a i r.ii a.it.i ( :s la id an t a , If you do not have a computer, you 

usr' i '-'.a;:.'" aar.i, ['.:\-- .;fi:c 'a.;rcr '"^r knitting needle, you could 

st'paratt vhu a.'* - :a.a Ir- a< aaa ''.^ i:cd, Th i .s constitutes a desk top computer 
a.ad -^ariv ■!' t it ' : ii'.^- ■ ; i s aaa l a: • ali^.Te tb.ov liave computers are having so 

::im :''^i Lra>'.a::a a-ttia - '.hi . 'riaurt "^ that they art; going back to the McBee 

card, aa :■ I i .aj : a- ! / p'-'i' paf^.ara ^ areas, het me tell you briefly about 

tru' ■.vp.' ,T(' i: t ,;'-;.fri ■.■ ^i-. vat '■•a rarL ^^n t:iis type of card, or something 
si ;a :. !. . . . • - a:, r it a.' . ■ tiiarc is basic information which can 

nrc^vf i^' ■-. ^M \a' L.'i a a \ . 'r > a aaa. i i i c da.t: a in terms of contact, and so on. On 
t.iie it.-j'r a- M .ia- ■ a i . r;'i ^ t L . ^a Lu Ccf'V.s of vr'ca.tioual ]:)rograinming , vocational 
t.:aua!''; r;iaiP:!\' aaa: ''id. la la^- aap.a~ cavlvinins there is information 

yoa -\.^\■ a; "M I .■ , •aa.a'iivK, -jiLitud^, racaa, height, personality, course 

work aaa. 'i;a i.ivi'^r ^ '.'S laia p^■r^^':1 ;i:a>' h..;^:^., the right hand side the student 

i :a i i a..; r I--; <)r larc.-c rifi.'i-: ia ai:iah ])e or siva is interested for employment; 

a.ar.^. -;-> -/at 'a..^ 1 1 ( -^r. , a - ai ; i" a^.^ s;ii, SL-l:"i>l course w(jrk that was not vocationally, 
i:ut aki 1 1 ;^:a. : i. d , t ra asp*i i' L.» LiLin availability, past school record. Fed into 
t Cf;..p: ' I V r , ' P : 'ail vn: a ] I'sr of iTat^^es of thos^.^ students who are inter- 

t.*;:.-..^ i a, ';>:a i a ' ■ ■. i r > aa i ■ a . : -; ! iv:- 1 r fir? -I choice, sectmd and third choices. 
'.' a. . fa aali a' :a: a"::r ioa . i Sr- >ai t '/-a i s:ti , a'ad v.'irh some employers that is 
'an- v i L i . . ' iM-a. 'aa\- * a 1 > a:a;at a iriple A rating and one of the 

ti^r-' .\ ' • a atL'.a^ ■ :a.: . .Vt: !r. aJ., At [a.aida:.a^. anci Appear n nee. In terms of 
V '.. iiiaiii paavaa::.-; . a- :" a i a-.a-ar' , vdten fed into ,i aoinputer, yi;>u could gener- 
,.L'- ■:;!!. (aa i.i!a na' ' ia-a a^ i -a ■ I v>a I i v-.- r^. ilaw-up, let's s/iy, for just those 
stu<.le!:Ls wiu) a-aiuatcai : : -'i :ac -au^^ f^.-av -^la.a). V m.i 'am get information on a 
s'u(i»..':u. who kiis .'.raduated i r -m' ora* -a. aa t i aaai J oroja'am and tiie follow-up shows 
h e o r s h a 1 s n '. ■ v-: w < > r !■" i n a. i a* a a o 1 1^:? i* i" ai , i ■ » t s i f ' t h i n p, s can ^ done with this 
ki'^i 'f :.-r*::.:t, a<.a)-adiiaa -ai th*.; information ;.\a.; :pav want in y-^ur particular 

;\L" it adr ■ :■.!.■ a.v-'. .i pr'^': a..' lar some (M' you in terms of how that is used, 
t f is ' : ; ed I o p r- v i a . in i . r :^ ; I i a i i ; : t e r nis a f g r o up s o f s t ud en t s wh o h ave p roi-> - 
1 e;i;s rci.-'. te-.i t-- attiraa.o th.^t. taa:- counselor ran zero in l^efore they are 
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retcrrt'd for employment. It is not a concrete type of thing. It indicates 
chnt thi..-:; is a problem area. In 'the upper right hand corner you talk about 
disadvantages. Vou talk about the physically handicapped and what types of 
empiovTnont are available to them, based on any physical limitations they may 
have. It is not a job match as such when you are athering information based 
on problems or skills a student may have and then referring that student to 
companies which have indicated that they will employ such type of Person; it 
\ r> havinv; sources of information and being able to correlate that information 
from direct >;roups of students to specific types of employers. Data on jobs 
is not difficult to obtain, neither is obtaining data on colleges a difficult 
riatrer. Let us talk a little about data on employers and how this type of 
:\rii \ can he kept. Wo. developed an employer card, assigned a number to each 
c>inip<niy and then a prefix number. For example, wholesaling might be W and 
re^'iilini: mi^ht he H then on to 10, 20, 30, leaving a gap of 9 between in 
c iso vou wanted to fill in other companies at a later time. We fed this in- 
:>^ri?.aLion initially inLo a computer, then into a mini-computer. We could have 
y,onr just as well with the McBee type of card, put that information on it and 
pulled it off. YcTu add information on this card as for example: whom the em- 
p Lover hires, whether 2;raduates, part- or full-time; while students are in 
scii H>l, part-time or during the summer, during the fall; whether an employer 
wil! hire a dropout, a vocational student, a disadvantaged student, a phys- 
ic.illy handicapped student, a slow learner; the number of employees, the size 
o! the company, the age bracket for employees. f you compile just this simple 
ty[H' of i[iformatton you will have a good handle on the employment market in 
your particular area or in your particular region. Many interesting things can 
bv done uith such gathered information. Some school districts have done a mail 
out tc^ employers and have received a list from the Chamber of Commerce or made 
one up from the yellow pages of the telephone book and, in some instances, got 
a listing from state departments or employment services. When they received 
about 507. or 60% returns, they did a second mail-out, followed up by phone 
>mI]s, etc. In st^II school districts another approach which has been used is 
CO release ^;tudents for one day, break the students into interest groups, have 
rwo students go out and contact four or five companies which are working in the 
nrea in which the students say they are interested, having the mayor send a 
letter out x^;ith rhe students or announce that this is Youth Employment Day or 
Vc^ath Employment Week, depending on your particular district. Another thing is 
iA\e use {)f public service radio and TV to announce that this is about to happen 
Do x^/hatever is b-^st for your particular area. We did some very interesting 
things in one small section of Maryland once. Harper's Ferry. There we did a 
survev using adults to make the surveys and generated a lot of information 
boinv; :^',athered Xv'Lthin a week in almost any area, depending on the approach 
hr-Liig used. 

N(^v let us talk about other types of data. If we work with students we 
shaM need information on the dropouts or the students who have left school. 
N'>w, in most school systems you will say, *'We have 10% dropouts or we have 
1,000 or jOO students who dropped out**, and then the question will come up, 
"'aIiv did they drop out?" Well, there are five or six official reasons for 
droppine out. U^ien they are working with their parents at age 16, they can 
drop out; or when they are partially employed; or pregnant; or this, that or 
tr;e <^tl'.er. In terms of accountability, we can generate a lot of information 
coiv. , riiinj^, need areas in education by doing follow-ups with dropouts. For 
o:<at:iplu, in one area we followed-up in a school district to learn how many 
lirls were dropping out of school and checked in the main office the reasons 
for (Ir'-'pp iny', out to which we added five or six other reasons. After a mail- 
out, wo followed up with telephone calls to find out why these students had 
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■■ 'O^ari.-,!: p]'v':'a"a;i:; i)ta:a\:...: someone 

r..' ■ : :-. d ; at hoHK- , and with j us t a 

" ' ■ MO , . : 1 d 1 ;.. a L i ona 1 s true t nre and 

' ' L i i ',L' i I) '.oas ne<-'de<i . ihe 

r 0: ; :d.' ;.■ v. -a ! i ,:a : i o a .-oanse J or . We 

:.:io-''. • > '"Ma'M o -aoi^! a^n a full day oi 
■ a ! • a-.o' ao a ; ,; ; \]: ,■ \ ■ ■ : a]'> 1 e o ! oours es at 

- ■' :.oa- 1'oaa.: c ■ a »: in the second seizes t^^r 

. a'>' so--'., t i::a'-i c-aj'd i-a:cp him in 

a : ; oi-;. :^ r - ^a»: a ! ! sncli t ypt-s o f 
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st-aaea:s .■aa' ■aa.a.- 1 a l" L aahoiM [^rior lo ^TcKi- 
.a'i':' r.la.: .Madent.-.. T' -n you can 

"r . ,• a-, r a ^-d , d- ar ^.'d aid brui!!;iit :oa-k, 

' . :r ■ . " a- ; v .-a;: -ca rjr. i r , it 
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:' : r 1.. i a-. ■ a ; l ^aa; ^ d , it is prob- 
: y a :a -tT.c 1 c 'a-;r'a !. .' ;a p. M' i i ' ai : • V ■•.■)!: (am 
• M ? -V : Mt. a i n I : . <-\ cari send 
•.■■■:'! aa:! ,ira.. M I'l: i .^y-ul'^'M "'.av bo 
i -..'^ t.c-aa;ia i t-. of rdi i aas tha I. ac taal I y 
a-'.-'. : r i 1 ; a l a i - a^': . aia/ 'aa:-- 1 a -a '.it i fa I. .ind 

0. . L- , a' -a- : ; * i a .dio r tici nd , t y [: i n^; and 
:a:i ^aM: f.:' ; n iM"v i v'-.'s l)ut v;aa not ciccepted. 
: I - In-, poiai a:aa;c stic waa ^-aviny, "F 

1 . ' fa' a I ! a L oi'\" i ^a: , : do niy bes t 
ibi' Ma-itc!' Mas Mi'Ma^ayiiLy !dai^f:ratca !■• couisc she 

d-ai, ...vcr liad. '■'a sent t!i i ■■.iv] 'Oif id^r tv;o more 

daak v^daili'.- di>^aasLed 'aith us for (.-veri '^ondiri;.:^ her 
pro.-, pa'.- 1 la'.-' .aaplo\aoa-: ,a- thr- peopl- a;. - i n^ ofc iewed her 
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and askud, "V.'iiai: iiaiMUMicd .' Were her skills low?" "No, shorthand was good, 
cvpiivu D^o." 'Vhat: ainna app^^a ranee ? " "C^nxl appearance." "How did she pre- 
sent herscir?" "Oh, she presented herself well." Here we were, becoming 
reallv frustrated. Bat I finallv y^ot one littlt!? bit of information from one 
of the personnel people. She seemed a little immature. "Well, immature in 
what wiv?" "oh, the ;-.i:;i;le." "Oh, she giggled while you were interviewing 
iK-r." "Vls, that v;.is it." L called other interviewers and asked whether the 
.-irl seer:ed iuinuture and whether she gi>',^;led while being interviewed. Three 

M th.,:u ip.di^:ated that it was so. The girl, knowing us, did not giggle when 
v/e talked to her. c'oing out for an interview, she felt under pressure and 
rc-av'ted hv •!,;,;! in.;. She thus lost the jobs. She was willing to chuck two 
•/...a.rs tr.iinin,.; and skill out of the VN/indow because of this kind of thing, 
ao-.; : . ■ 1 1 owrMi ap bv hrin:j,iag strani;ers in to have her interviewed; she over- 

• 1 ii-r ', ihen and landed a .job, 

iluTi i: : : \.)e, hi-li school football and basketball hero, triple threat 
:naa, .-.o.a! staac-nt, personable. Just Mr. America. He was looking for a job 
iuria.; iht.' summer as lie was going to college and had a scholarship. We sent 
a:r;i to . ]ob vhioh paid almost $3.00 an hour for AO hours during the summer 
Dins .M.'./rt = ' pav . All he had to do was to show up in the office and fill out 
rau' fi^r-v-^. 'Vo hid talkua to the man who was going to hire him and he said. 
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would like to talk to him /i little bit first because I am an old jock 



vaoll uv.i I have seen this kid plav fi;atball". We sent Joe for the interview. 
•ie<a h- vas hack and i '-'aw li im in the hall I asked, "How did things go?" "Don't 
am to talk ihout it." "Wliat happened?" "Didn't get the job." I called the 
:-;plov.. r .?ad isked him what had happened. He said, "1 don't know, that kid 
as oil flic id;H' of liis seat ready to run. Not only that, his color didn't look 

.-.ooa." So. I talked to the boy and asked, "Well, what happened, Joe?" He 
ns-..-c r..jfi, "Well, Mr. Wasil, the night before I got to tninking about it and 1 
o- so si(-k anci nervous that 1 threw up, 1 could not sleep all night thinking 
:--i:r LL. T'le i-ie>:t day 1 could not hold my meal down. I got in there and 1 

a-ced sv;..Mt i na, . The only thing 1 could think of was that I had to be there 
at \ wanted to ^;et the hell out." And he did. Now, here is a boy who wac 
■ li'v acolinated to the school world, but that employment out there, that 
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And w\; were sending him on to four more years of education! 



\: the (md of that four years, I think he would have just as many problems 
.:oia:.; out and interviewing for a job. As you talk to personnel people, they 
.viil tell vnii that college graduates interview more poorly than most voca- 
tional Iv-tra ined students. Some vocational students have had some training 
thrau:di ttu-ir teachers. Very few college graduates have or have had in the 
nasi. So, pre-LMTiployment training is necessary. Who is supposed to help with 
pre-employment preparation? If you have a placement person, or if you have a 
. ..•anSu K>r, the counselor can act as a facilitator and feed information to the 
:aajh' rs . Let me go through some of the problems students have and which you 
or [ voLild have. Uliere do we start to look for a job? If you were looking for 
I ir-'a toniorrviw that would be your first thought, "Where do I start to look?" 
i n is soliool syste--, that school system, this state department of education, 
til iL ine, thi^^ state, that state, where? U^o is supposed to help us? Those 
are the questions the students will ask at school. "Is it my counselor, my 
toa. dior, nv vocational teacher, the state employment service, who?" And those 
are I e,,;i t ina t e questions. "When do we go out and start looking for a job? In 
a-ar ^^aiior ve tr, the spring, the winter?" There must be some time schedule 
v/hi:^'n we oin pr.^vido for them. U^iere do we do it and what do we do, both for 
vooational and college students? And the very big criticism of vocational 
education, barh at the federal and local levels, is, "You have students who^ 
have recta vtai n-alaUni; but do not have jobs. So why provide vocational train- 
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ine if ' tr.- a v.i i 1 ab ".u V " .u/Tl- v..' -or liaci- vhai, I r i .vioJ lu'fore; 

wt: :nu^^r ; r. vij'- i fit- scirUaiLs and lIil- pi;.')[>ic' in eaucMt Lrn '.-.-i::; i i < M'ina L u)n 
'■■n ri-. •.■ • -. .^'/ot- :;ad ahuve our !ocal job ir^-irkels and a.-^L auJ'in:.' the s LudenLs ' 

idl!! ■■■-•ar, -'v'lMw.i- , i!i tlu- Sih and ■a)nt: i t^ai ru: tlirouad riio '•)Lh, lOtfi, lltJi, 

and IJrii v.-.:rs. And : luai help wird: s])--cific pro:>U'::-s --ludonLi:'* have, 

fv)r r '>:;i-v> 1 ■■ : ■•diL-r -a i start: to la^^k fvM- a Jof) in tdii s . ^•■\\.\\-\\ i iv ! what dti 
I ''diL-a ; N^r-i- : a 1- ,i job; "i!i.-v I'.in. L ' hc.ve for a i.d'.". >'anv sludonts 

•;o f:o i.a-;d. ■. ih ihat: attitudL: .nid novor izot tht* joa. i.ot m^- o Id ^'ou 

abiM,;: 'I -;ra'. ' i aid in a snnnor uai-rdshon '^diioh wc ran l"<u- -ua -o' had 
• •r.idua t. -.'d ■ ■. d^*^^ ^'^it^ '■"'^ schoi'J.. ThLa iiarniLiilar ^aadoni. t-'. i: '.dion v;o 

tilk-jd ■': .1 in appliaati a i-T-^s and vhorc :o th.-r \[ ;^■a-^ all a 

ban a: ■ ' -diir iu' had bfCai ,:n.: l^ud-. e'd abonc f. . • : i ; ,i , .U" a jo;-) 

i''d ilia a.^:. i tdiLna. Thoro iu- r^at: wiLh his shin ^^a<. a » ■ a^s \^•a^st., 

^^■i''d.: 1 - -^r. a : '•; '-.'.a .la^i a hi a ooini' sLiid'. in/ -iil (dio i> i . head. Vdien 

i-''-'v.-si '..•d^•I a^- ["-a^'d, :io_ .answorod, "'.■.■all, ' avnt oaL aid ; . \ i;od !d>r .jobs 
■i:-d [\-:r^' -a- ; said, "Now. if yon aro r'-aliv iaiioi^-Uod in find- 

iai;' a - a-, :■■[]] :\:^]\) Viui, but y, uj v/i 1 I ha vo to !;d!'^^..- a>'--a' [■■-■ic iastrnc-- 

ti -as. : : 'ahoro dr yiai vajat tu v-a^rk?" !h- v.-ia:-! * i ii <i ;aas 

-t.it i. a.. ':■ . ■ : \ ar.:--uaio k.>\ on ini i-::;t:\aain i as [M^iyrai-;. a, i \^aid not y\cl 

i :>d' a-,', a:a,. : ao yd:? iiairkcr was tuil, iiii he did wnni L-' :;!,ird sVut ii\ a i^as 
al-.:ti .a. ; :iii:;a; niinor repairs, iaoii--ay, and st^ -a. -..i-.l, ''I went t.? 

0 ••■•i-^ :■■ : i a aivi aaliod in with n:;/ .mt iaa i cal.lL-d lia ::,a var and asked him 
it hr a. -: ■' :a'. h.dj' and he saici a^^. i iduai went L*^ aae station, the 
■■^'1-1 ^ a: • a^- ' asked id" lie aL.-edi-d .lavb^Hlv w.:S ir.Ma.d ia aiiti^ inechanics 
iad :a.- s..id . i .--.'at t.> about ; OiOts like that. !v' ;'-a oits la^ hire me." 

1 1 : a , "''k.a. , ' : thi^-;, just tr;.' ir. ioiii. a'row i;o out. a^i; - i!! \.\ar .: tt^e ^diirt, 
t r : a '.o L:a"i: .diirl I'pen to your !aa./rl, put sonie sh-.o-;; y-->uy i^-^l, v;ork 

shoes ir - a. !;.:v-> tii..':r., park your aaa* rV'^r to t!te side, d. adt sia'w up ;it A:00 
'V 5:00 ; a;., a 1 hev are busy, dun'i hit tiiora at N:00 .a- '';ra) u;::, !.:ie business 
peri.^i, lit :dj..T; at a slack [iori;)d, -aa-d;.^ at d : U) in ii.aaa.-n, 10:30 in 

the ruTa. ia,'. Yoii arc dressed as thouyh yt^u are reativ t;^ ..Ma: ri .dit ther^i and 
ihtjn, ;.-.'t iIm:. da^^ia 'oanl^ out of Vdui" I a j i !^ - - idi .i t ' s a v.a^ap a--v i:^, buv ycmrself 
,1 ooke, s-.i'i/.t.- ua : aa.'ers.a t ion witli tdir.' luan, how's the 'A.^it!:«a" or S(viU'thin^; 
of t'nat -rr. .,ad lea. h iia know tha.t y<.-u .irL.' intcrestctl ia v.v: I'l: i :a. . " do va. nt 
into •Mit- :,;s iti^a"! and. thu man was not hiri!i^: anvhndv' i-ar rid erred him to 
sor;coue u!s-^;. lic. OiL to the ne;-;t uue, usin^ the same approach, ^md ^ot the 
job. It 'just teed: t'nat little bit to ':',t't ttiis boy around. lU.- '..anted a Job, 
but he die! not koiow hov^' ic do it and he did not know what the i.-niip loye r ' s ex- 
pec tat iv.)!as Wc-r-c. .\s far as [ am conuutaicid that is part of tbie eduiaati<:)n for 
our vr^uta. and v.a- adiould l)e do in-', tiii;. answerina the (i ue:; t i ( ..ir ; ; V/'neai do I t^o? 
How do ; drear;: Are there a?iy forns to ho filled outV Is .'Miig to be 

an i nt e!" V i o Vaa't f/po of cuiesti.ms v; i [ .1 1 be askod • '.■.'[!! : d< ri.- hi- a test? 
If Sv-1. viait. t.^a..' questions art.- on t ho te:^l^ And t!:-'^.' Lii in::s • ran 

[iro\Mci- ior lia- ;Lud(alt.^. 

N'^a i ot. u -'l into somi;- ni' tin- tiiiir^s which .on:.!. la.' : ;i:.i<ats to lose 
^1 job. ;\^r tc-: ' -ic-i ! r : al^-t am i suia^ o'l to do; i fi!^ish^•a :::ar. b'b an iioiir 
ai.-:o, the bo.-C'-; oara.' up r. > - me anci sa ivd, "h(v,.; ,iiMM,:t sweep in. a a: id lo,.aiina up 
around hero:'" I, told him, "no, that wasn't ;r.y job. '-W wa.a t.o run this 

machin.' vO/^.-r "av ia-." or, "The boss l- i::>e .'vit and asked !::o L ' v .-tor t'ne plant in 
liis of t lot.- .a}! dust his desk an<i f Loid hi;i, '^nn, :\yy ]ob I'-'.i nf a file 

clerk." do md b'^OMhi, f lost ;ny i(d>. I do not think tli.ti too oil students 
that tl^air io!> is r!'.>ro tiian just one s^'ecific t.ask; th.-t th»'!!- ion is to work 
witli othor aoor>ic v/ithLn th.it civnpanv and ti) y.i.'t alona ■vita tia.-i:.; tli.it their , 
]ob is {o a.: th.'se aufi ot'tier thiiias; that their \oh is tc iw.A.'' their W(^rkinj^ 
craid i t i opiS OS :>lL»asant as [)ossible and if th.it means 'dv . ■'ii;.'. i ;i aa Africin 
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Another area is part-time employment. \^at are employers looking for 
when hiring for part-time employment and how can students get a part-time job? 
We found that students do not know where to look, do not know what to say, do 
not know how to go about getting a part ' ime job. So we developed this bro- 
chure, "How to Find a Part-Time Job." ieachers, counselors, and/or placement 
specialists Jcussed this with students. We also found that most students 
do not know .lOw to interpret the Dictionary of Occupational Titles (DOT); a 
lot of other people did not know this either. So we looked around trying to 
find out what is available in the community to give access to students to 
career and job information. Well, there is the newspaper and there are the 
yellow pages in the telephone book. We got in touch with the telephone company 
and asked if they would work with us in developing a mi^i unit which teachers 
and students could use in the classroom. They agreed and even provided the 
yellow pages of last year's telephone book. Since then, we have seen stacks 
of old telephone books piled up in corners , beaten up and rag-eared , showing 
that they are being used. So we developed a brochure, "Let Your Fingers Do 
the Walking Through the Yellow Pages." If students want a job in landscaping, 
for instance, no matter uliere in this country, they will find "landscaping" 
listed in the yellow pages, the address, the telephone number and even illu- 
stration. And this does not cost them a cent. This will be a lifelong skill 
we will be providing for them. 

Going back to application for employment, we have developed some sample 
application forms and distributed them to students. This mini form, "Your 
Application" was explained to the students. We told them that most application 
forms could be 4 or 5 times larger and that most of them had a section which is 
a release. If students signed it, it authorized the company to contact the 
school to get a transcript of the students' grades and records. There is also 
another section on the form indicating whether the students are in good health, 
and so on. When students saw this they knew what they were signing and what 
the implications were. Students were told to fill this form out before going 
for an interview and to fill it out truthfully, otherwise the interviewer might 
find out a lie and they would be in trouble, would lose the job, and have 
wasted their and the interviewer's time. We found that many students went to 
employers who had no application form. We developed an application form, gave 
the students 4 or 5 copies each and asked them to fill the form out prior to 
going to an employer so that che employer had the information on references, 
social security number, previous employment record, wage or salary and a little 
check list on the back. It is the size of a dollar bill, only yellow in color. 
A student could take this to an employer who had no application form and tell 
him, "I know you do not have an application form, I am interested in working 
for you. You said you would have an opening in a couple of weeks, here is an 
application form I would like to leave with you, it will fit in your cash reg- 
ister, you can tell it is different from a dollar bill, it is yellow," and so 
on. And it works . They are cheap to produce and a great help to the students. 
We tied this in to a little publication on application which we gave to teach- 
ers, orienting them to what the procedures were in filling out an application 
f orm . We found that many teachers never filled out an application form in 
their lives. They had gone through high school, college, got a job in a school 
system; they had filled out some forms but the> were not application forms, just 
an information sheet, because there was a transcript of their records rrom the 
college. The teachers did not realize what students had to go through when 
hunting for a job. We really shocked them because we got copies of application 
forms used by major industries and which were 3 and 4 sheets long. Some of the 
teachers could not fill them out and here we ask an 18-year old to fill them 
out ! 
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lielLiiu; ia ion..:; i r h the L;V.-:.p.i{n»rs ri^nciiriiinK titiu waijc cuis, we devel- 
rpcci inoclu-r uiir^i ui^ : c area, aaiiicly the us c! the nevspa()ur, l>;e all know 
Ch.it Lh.M-o art. J Ji; loreiu; ki-J^ el" ads; aa^= L.-H.iam available Jobs and ads 
lar Jvh sctjKtrs. Mira .•.ail .>b(M.i: [)rlvare ei:;p U^\a'ien t: a;JLencies? Snidents need 

l.-.u. v.'ti.it. a privrite :t > I p ."iieiu av.uncv is, v.'hat they do chari.:e ciad wlui t they 
m:^ ch.ir^:t:. Ve iiad cea.aKirs work \-:il:h the students on want ads. One does i^ot 

^ ' kinds o( thin^;:s >.>.itii Liie;'!, .-si-ec: i ally i^irls. For example, yiHi look 
intc' t.he newspaper and !"jnd an .\d which says, "Excellent oppc> r t un i ty , ^rrowth 
u:-.' = -..-r i enof, tr.iVi-l, f;iJ,Oi)0 .1 v^-ar ic^ start, females onlv 18 to J2 vears of 

:':ust i>e pK-.tsan: .>:al ^l aai an;) earanc e , " and on. And t!ie youni.; eirl 
;-;hows up, is in t v.-rv i owed .iri^.^ihvr ^irl in a hotel suite someplace, gets the 
:-(jb, ['--.aves :hr citv .-.r • il' st ii. , is i^it daln^ somethini;, and no one he.irs 
rro:- li*:r acuvi. :du' i - i-k.-.i up Later white slaverv. ICe say, "Oli , this 

-■anr: It hapi^en." k it .'an.'t. ]r is i'-.-ipi^en i n.i: everv day. Or a girl. 

shov;s up I an inter\':»r'W and is asked, "U!iere are you l.ivini;?" "I am not 
'ivf:;- with --'v p.iren: ■ , i iivia^ jwa\- rroin iiome," and t[iat jUrl disappears. 

Then thcr- r ar>-:a;r iiiall.a', a clas::ic ^-xainpLe a- tar as I a-i cuncernt;d. 
A Venn::; studun: t^a" wr-M!; ..a.- 'at a j.^h ai McDonahi's was very unliappv tliere, ft 
was nat enaiicli 01 a . .h.: 1 i . lu;, ■ lor fi i m . Wo told him that he was ^^akin^; iiionev 
.laa tiiat tht-rc wta-u -rhi-r imKaiLs -..iio wouia love to have his job. He said lie 

'-^ -''.^ira- I.-, a ■ v .r \ < v .i^iiM. i'^aic\. Wt.- asked if he knew the eiiari^e and 

y'- - ^ ' ^ f-'^-^-'- ^''d ^-^^'^ I'li'- ^ nt:.- would ;> iv f^^r it as trn-v wanted to soe 

■'^■■^ ' - r-e a^ii^ ^li^- , .. • a private a>;ency, c/i 1. 1 ecJ ine and s<iid 

.; ob wita .1 \>\ilrr: . ,-m 1 i a i; . -i^erial position or the potential 
' :':ana.-'ria] nosicioa. -.ii: 'husiasm, I asked hownuich it iiad 

--^^ ^^^'"^ ="^^1 ^i^' oM.i.^'■>l^ . . .r .! a t Mcl)on..iUrs was filled bv an- 

otat-r stav.:oa:.. i.-ia- aa a. .i: had c|uit had becin tianisferred bv 

tiie private .:;:ip !.o v:::en t .a,;-. a. aa /Icjvaalci's the (^ther side oi town, 

lie askeci -e , "^-'^'n, cio ; ^i;.-.. ' ^ sa::, "Ves.*' "Ivliat if I (juit, do I 

a iVf t*' aa.'." '"m- . ;a ; a r..' aiv [die fee, even if you ^-^uit.'' 

""■■'^^-^ • • t'l-^^ '2 v-hv-at." ' . :a . iait v. told vou ab> at it, you u\ui- 

;-'u :;!ade the a-ci aid th.:t Jiat." {^ut ti^ere are younsters 

wtu^ fall into tfiat .■\t.:.r.r\ ... :!aait havia- id anv pr* .a ^ us i n f rnia t i .ai . 

There i>^ another tain;-; • laiua.ia,' into whic]\ ajj the slower ami 

[loorer voan-srers ae. ai a ea . .-it ads for e'..p ! cn/men t , for example, "dob 
vinp(U.'tu:M ty, s^l^d.OOO or ■^.-i.aai .^i^,0()i; ,i v.:ar, we will train, no cost or 
>io\-thin.'. els-!." iae \ aiiv.'.stta- at-ts to tlio saite of roia?is, the interviewer 
looks It :iim, find-- caij. th't liie parents have their iione paid for — a.nd thev 
art» iia, it t i s 1 h e".- cataci tiio p.' rents and sav, "Your son has been se- 

^^^^ ■>thei' applicant.-, ar ,1 ji'sitiea with v)ur ri)VAp;uv/ . \ow, we are 
wii;:r.; [. ■ train ii,a-.a-ver, in order i^^ aovr r .ill the trai?iini; costs — and 

'^^'^'l !-r:;et witiiia j :a > vear. v-.o i" son wili [u- -■ikia:; ::>20,000 a vear — tliere 
i a cM-ir.j L::iLaTt on -.-ar -Mtt." I\na'ats c. • i).'a'k, re-fi:aince tlieir house to hick 
up the ^ (^r t;a-.as ill i '!-]} a - f.>i- the traiain.: and tha: is the end r> f it. And 
one ')t riu' [)iH."Cst ai":::daK^ i ; ia tfa^ e i e.- tron i^a-, schnoi bit. And liere acain, 
tiir-ach ! iu- ata■.-:pai)^a■ . la v a;M; h^n. lliese at'e the things students slnuijd 
■m-w iuM/'r-.- }e.:viaa -o-h.'.^i aiia Lai : is a-irt -f ^/d uc/i t ii>n . 

d.-.-.- !op,.d !■!■• : : . r] : > ,i --lion \a^a are hired and bow to hold 

/our jv-'", v•^c^^a in in.; ^ac- o! taa; jM-.d^e:"- v.^aa.■^Lers nay iiavt^, the ctMiuni tmeiit 
:•• ' ae ei::piover -ral r\:,- o-ij i . i\a:a- ' s -ai, i tir^en I. i^- the;-. Teaclu-rs use all theso 
''i'.ori-\\ \. ila-re is .ava;;,.r fi,-a- we de\'-!opod a^n arcM"^(^uts. l-Zouhln't it be 
auari to sta'.- in r-ela^M, i-at i i' \-oa will not .Uiv, here are S(a^ie options and 



iiv-l:) vu. liii-. L Lt.'s in v.it.:i f:tu' i < » 1 1 i"V.'-up on lIk^ vouiuiscc-rs 
•.•'a. 5 v; : L 1. V.'l' cU'd Lhac i n l wr::;a c i 'ii iiU'.' more un-l.p-daCc- lUie i-n- 

iit:U.,.i, " :'\iw\:u- .\:^<>;;L i.L-avin.: Sclu'ol:" iiK'i-o aru sovural plIilT l>rvH:inrN ■ Wi- 
.•.■,..] Miit-^i , I 'V rjM.t::;;)U-, ;>n par l-t. t'::;p 1 .>v:;u!iU , aiui ^-n siiiuiiK-r t-np ^^ vm^.-: II 
: :ivsc- v.ar-. p r- • tr^ pr-'vitic- Ccarlu/rs v.i,r!i in N 1 1 i on and lu-ip. it . 

: i r r : Mi 1 : : - ^ .i,-' a::d '.'im.i an Jo it. 

'jiif '-.r.' ;ai:.H', "V.li-.ii,' is <i Kr.iur;iC-V" , sliv'v.'s un Liif back a sanip.1 u fcsuniu which 
i/ii:; is ladilional i n f o r r;a L i v ai . i"or o ..;.:n:p 1 u , I talked tv^ soi::' 

)t r-^a;::-;. ! no-a^U a...: .ir.ra- ! thu;.:, "if v,ai TLVirivt: a rv/Sii;r:L' from a person, wha L 
is .-.Mir riM'-l :a it.'" Ihev rt-pl.ied, "Wfll, .ut a 1> o*' resnnios and thov 
,r: i c.i ! 1 .' all the sai:u:. I:" vmin .:s c u rs , ar vhocxt-r is app 1. v In.L: , wcm Id i n- 

iadt' I I'-CLuf with .1 rL'snin*; — and wc* havt- sritnc acijoiapan^-' Ln;.^ letters J pa;;es 
'.-.'h i ail vl- ^ no L wanL--sharL and sweeL." wa •-,() t tovN . her witii V.n- 

di.sh K:hc-rs ; aast- wc: :\ i t th^-v weft.- tht- best ones for CeaLdiLn/ about the 
,\rc JiTaaa'.' i n J. IcLiors. K'e devch^pcd scane short statonic-: 's v/liiedi 
ul-i IS ki^ k>'rfs, saeh is; "Hear Sir, are vm^ lnokin;: for >. oonc- wh*^ 

; ■.•.■{ 1 11.;.: t.' ■.•.'-rk: ! v.'oald appreciate vour cmis i dera t i on of me. 1 .a'aduatea 
:•: -int.' ! r :.i .... hi /ii 'iohool. 'wi.iK: f d^i not eurrentlv have a lot of wori. 
• -::.-r i Lac , ; ■..■)i:hj np:i-_ciate ihe apportaniL" of workinj^ with United States 
r,, 1. : . s^d i hrii'f resume of me for your eons i dora t Icai . " ')r one likt- 

'•;).• :r :i/, for t\i'.' p:ist \2 ve-ars I have bee a involved with a. ci^aiipany 
,•:...>.■. '.:\, it WIS L ' pr.'vide ;ae wilh thr skills .leCL-ssary to move- ahead in I iff. 

i.i-/. • •.M-)Ivf. r.i ::!; ,;ppreni- i oc'sh i a.nd ■•:nuld ai^pi-ec ia te the oppor tun i i v of 
>'■:.' ■ I i I i :]■: f r r:.' !d v-.-ars of trainin^^. 'four eons Ldera t i on of ne as an I's-- 

■•,-cf -■-■iMjld iu- :?.r;-.t: apprei iated." i st-nt tliis out to a personnel ;nan to ask 
' r.is :a',icti.on .-aui he aaid., "Ch-", tiiis i:^ tremendt^u.s, this made r.e war.t t>) 
s',oi th.- re ar:ie t> find (uit what the kid >.-as talk in..; about and wlua-e Iu- ^:ot 
: i ^ !a v..<'.rs >'f e:-: jie r i one e . V.lu.ai I foinul it was in schocW , that really tiikid 

of*." Another one; "i have looked for;-;/ird to vzradua t i nt; frvnn hirJi school 
i:id findin- emplovmeat. While 1 iuive ncu had the opportunity of acquiring: 
■cars of work e:-:ptjr i enc e, vou would find nic a .^*ood employee. Would it be i)os- 
alhlo for nu- to coniu in for an interview^" h' i t h such a letter you force a re 
i.'t:i>'a. The conp,3:v/ would have to respond, "Yes, you can come in," (»r, ".'io, 
■oa c..a:^/t." All tiiat is built into one little paragraph. The youngsters love 
his kinci of t'ainL;. fhoy sit in the study hall and write the letters; thev can 
u-rceive the value f>f therii a.nd this is a positive attitude. Sf>me parents rail 
itvi ask if tht. .■ c-ai hav(.' Ci^pies. 
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Ml] fi:M that the ratorials ycui develop, like the flvL:rs, will hit - 
■-r ru-opiL-, a; ■ ' i- ^ .'Uo a.-rs-si. Vou './ill nr^t find tlua:; in the; a- : ^'jiaoor 
^.is;-t:t. ; ■■■■Ml will L i ad v.aJn.-st.-rs r r^in ()t!a-r scdMols -c-ttinv tht^::,; ^ou wilJ y,c-t 
)h:'at.- ci'ls fro::: thvr school.-;; '/on will find that Parent^, 1^roth-rs and sistei 
. a- T'-id •!!!■::,; tho 1 a :. i i osk I < a' Mio;:i. 

.■LhiT" da.- ; i ■. a I ! fi'o:-, ,i ^al: . r i [) t ta;^!o:i t vaic« a:- ;s a )oi- /i aaek.i.s 

Ti-.-^rs. ] i-l-aa in.;; w!:ii {or. ht.- anaoor'L-d, "My daua;:Lt. r i ii; co 1 U'^t 
a;. iil ca'i.ina out a:\d 1 waa:fd la.'r Lo lock through ta.-n 1). fora- :-.h.- 
to h-oi: :,>r i [ob." i told liira th tt t ;u-v were drVolop^ d \\^v hv!' 

a- oid, ":ait, i'ko.', '.smi ,aaiV.' wMiai w^- tolled /ibout thosi- tlWnj:-. bt ion 
:,har tiirV iiad a bt \:o,>vi point-." '■haL v.a- b'ive do:if i [ as i -li 'V' 

.bolot 'o oatiiiie. V a ^ fill in what '.s u waat. ihit thev (saU^iin the basi* 
a-.as '-v: V >u leavL' Lhc t.'a.d'it.^r t b.o flexibilit;/ of id 1 1 i cc: in. Ii the teach..!- 
r sfiaoiirs v;a.at to ao t" i r't'Sourcc r-anu'! 1 on yi--\\VAc va-it in;.' wiiich is .! .. 
hi-'K-- md th.Te 'ir- sonu- c-d ones^-tiae, lot thov^ -o aht-act; but w.' ia.VL -ivat. 
bo-; ^o:*.* t h i na w i t b wh i ^ h to a o r t . 
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A f;raphic art student developed another flyer-type ot information — I 
think I paid her $15 for it--and she got a Job as a result of it. She had it 
in her portfolio and could say that 10,000 of theso were hoLng circulated 
nationally; it contains just an overview and hints, just one sheet, S-jxll, 
colored, memo stock. 

Then we have to talk about behavior adjustment and here wu talk to youiv.;- 
sters about competition for jobs and why they had to do certain things, such 
as filling ut application form, dress in a certain way, and we tied this in 
with the competition with which they were familiar at school. For example, "If 
vou go out for football and there are 200 kids, how many would the coach pick?" 
"Oh, 40." "Okay, the coach picks 40. He picks the best, right?" "Well, yes." 
"Lf tht; coach said 'put on a football helmet and uniform,* would you do it?" 
"Ves." "Would you have to do certain things?" "Yes." "Does every girl who 
wnnts to become a cheerleader get to be a cheerleader?" "No." — and so on. 
"Wl-LI, you have been in competition all your life, you are familiar with com- 
petition, ft is just a different kind of thing. Now, the employer is saying, 
Mress in a certain kind of way, act in a certain kind of way, show up at 8:00, 
either that or you start at 12:00 at night and you work till 6:00 in the morn- 
in-J^. But that is it.* We are not here talking about competition for grades, 
wo are talking about competition for things at school." 

We have overlays and slides of each one of the flyers. Teachers have an 
option of either using the slides or the overlays, whichever is most comfort- 
able for them. 

We also found tliat some employers were not familiar with minor labor laws. 
Therefore, on a little card, we printed up some minor labor laws with cur ad- 
dress on the back of it in case they wanted such information. A youngster 
came into mv office to pay back a loan he owed me. We used to lend youngsters 
some monev to provide them with transportation until they got their first pay 
check. Fhis particular boy had been working for 2 weeks. He came from a poor 
familv, no father; mother and a number of children, and he happened to be the 
oldest. He came in to pay his loan. T. thought he would he very happy. We had 
been following him up pretty closely for he could either go good or bad. He 
seemed to have better than average ability, but never had a chance to sliow; ho 
came to school witli lice when in the elementary grades, just could not afford 
to keep cl 'an. He v;as always in trouble because the other cfiildren made fun of 
him since he did not have clothes as they had. In the wintertime he came to 
school in tennis shoes which were all ripped up. He was a minority group mem 
her, an Appalachian white. His teeth were rotten. Later on he got free meals 
and the others made fun of him. Now lie was out of school and wanted a j^^h, (u? 
said to me, "Mr, Wasil, T went to tliat job evorv day, it was a disappointment 
to ne to know that f had to wait 2 weeks for my pay, ! 'it every day T was fig,- 
uring my pay in my mind. T knew to the pennv what T was goinii to ;:et when I 
•..;ot mv pay. T had part oi that money set aside for }\ou\ and for my kid sister, 
T was :.-oing to be the man in tlie family. It made me feel good. Is-Hu'ii T got 
the pay check I locked at the thing and the pay was SI. 60 an hour; it wasn't 
Vi/h.it I was supposed to get and I blevj up and yelled at the man who t;ave me tliu 
chLN:-k and oussed him. Wlien I got out of t lie re, 1 looked and there was city in- 
come ta:-:, state? income tax, federal income tax; but nobody ever told me t!iat 
they took it out of my pay. I thought thcv took it out of other people* s pav, 
not mine. yiow I *m paying vou back the money I t)V'/e you, but vou don*t have to 
get me another job." 1 called tlie employer and he said, "He is a good kit], wc 
1 iko him, in fact, he is very bright and we want to move him up in the company 
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,ind watiL L*^ help him. 1 h.^ve a persc>nal interest in him. T cannot iindcrsLnnd 
..■hat hani ••u/d." .\fter I had talked to him, I talked to tiie vcuinKStor, he apol- 
./.',i/:ed and his cnplover practically adopted him <ind moved him up to assistant 
niana4c»r in one of his stores. After that, we developed a hrochuro, "Your 
Kirse ray"--oijtda ted now, and in it we explained the pay for SO liours work 
and tlio deductions. Any studenL who graduates or doesn^t graduate, who exits 
schocti, who does not have that information is let down by us, for 1 think we 
as erlucatDrs should hel[i the youn^.zsters to adjust to life and that tvpo of 
thing,, I mentioned above, they do not know. If we have a choice between going 
through mythology i^v teaching students something of this sort, saving, "Okav, 
We will have Ceometzry II, which is really general math, but we will call it 
Geometry IT or Algebra II." I think we have an option on this type of thing 
to give to students, an obliuation to provide students with it. And one can dL> 
•■Im Lever suit.-^ one's particular school district. 

l%e then developed materials for contacting emplcwcrs and also some internal 
lines of coi'iinun i c a t i on so that teachers and administrators would know what tho 
minimum wage was and when it went into effect, etc., because our idea is to 
echicate the people in the schools so that they, in turn, can educate the vouiig,- 
sters. We develcined newsletters to go to all school systems, to counselors 
•v'ich additional c(^pies to the administrative staff in the school and to be 
n:)sted in teachers' lounges. These materials were again on an 8^x11 sheet to 
j>rovide them with information that would make them more efficient in teaching 
or working with students on pre-employment preparation. 

het me now go into follow-up and follow-through. 1 have some strong f(»el- 
iags about this. I have 1 ooked at a Jc^t f follow-ups, '.',one into officers and 
seen the follow-ups in nice little hinders on the shelf and asked, "Have you 
\(.mc a follow-up?" "Yes, we did one last year and the year before and the year 
betore that." Usuallv, this person h.K^ ..one hack to the university and picked 
up the form which was sent to him/her as a follow-up form, turned it around, 
put the school name at the top and sent it out for a response from sturients. 
Maybe it was 3 or 4 pages long with weird questions and the response was 207 
or 30:''. Ile/she does not know what to do with the information they got back 
other than to find out what the students liked or disliked. Now, a follow-up 
has to be developed in advance to ask for specific types of information v;hich 
you ran use. Therefore, every question has to be studied intensely. You must 
determine \^'hether the addition of a certain question has any value for thf 
f(W low-up and whether you can use the information you generate, or wliethei 
putting a certain cpiestlon will increase the number of returns — and vou will 
find that structuring and adding certain (|uestions will increase the percentage 
ot returns. i will pass out tc^ yc^u J sets of fol hnv-up questionnaire's we used 
and evplain. One is a sheet Lag paper, twice as thick as the usual paper 
wb, !<'h means that it costs twice as much as the ordinary rt^am of j^aper. Ft was 
'•^•ij^ed in an nvelopo bL'caus(> vtunv/sters respond to it, turn it around, s^al it 
nii r. turn it to us, '.ve liMind th.it when -ieiiding it in an envelope, the return 

.'.T'.Mt.er, 1%'e alsi. found out that if vi^u eould talk to Students ahcMjt the 
f.'llow-'ip in advance, have them put it in -ui envelope, address it to themselves 
!t tfit'ir ii(.M:ie address, the [lercenta^'e ^f returns increaseci. y,n\\ I am in favor 

.1 base Line of a 1, ], or "^-vcir tollow~u[i witii, porhap-, a 6-m(^nth follow 
u;' for vocatit^nal students. f.et me '.'Lve vou the rationale of the f>ase line. 
The fiase line is whore vmi take a follow-ufi form, such as the one I am showing., 
iiave the students fill it out while still in S(Tiool and that is t lie iise line 
information, Questions such as, "Wiiat do vou want to tlo,'" "'uTier.' are vou 
goiiu'..'" "V.'iiere are vou trained/" Ihen vou fojlcuv' this up v/ith <} follow-up 
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form, h months if it is a vocational follow-up, or a year later for a standard 
follow-up. Now, a year later, you will find out certain types of things. If 
vou follow-up the vocational student, you will find out whether the vocational 
student is employed and whether they are employed in the area related to their 
training. I contend that sometimes it may take a year before vocational ^'tu- 
dents settle di)wn into the trade for which they were trained, and not 3 im ths 
or 6 months. So you :.;ain that information back. 

Ke also prepare numerous students for college. Did they enroll in college? 
Ivo did a study on over 3,000 students who had 2-year college-prep education, 
Ivi found that almost one-third of them were not enrolled in college and had no 
intention of going to college. We contacted them and worked with them to find 
out what their interests were and they really were interested in a 2-year col- 
lege program, not in a 4-year college. We then provided them with all neces- 
sary information and they moved on from there. So that is the 1-year foli(iw- 
up. Three years later you will pick up those students who by that time will 
have graduated from this 2-year college program and you will find th^t the 
vocational student who had not been working in a vocational prograni is now 
working in the area In which he was trained at school. You will also find out 
whether th(rse students who had enrolled in college one year after high school 
ar^.- still in college or whether they have moved. Then vou get into the 5-yo.ar 
follow-up and you find out the same type of thing, whether the students started 
in college immediately after leav'ng high school (by then they would have been 
out of college for one year); whether the vocational student, if working in 
the area trained for had settled down in that area within the five years. And 
vou will also find out whether the students who had left the district had re- 
turned and other inforniation. With this type of follow-up you wij 1 develop a 
mobilir- pattern; how mobile are the youngsters in your district? You .ill 
.liso generate a host of other ty--..: of information. Let me 7c into somf of the 
questions on the form I am showing you. It is very simple to fill out. At 
the top of Lais form there is a printed label with the student's name ind ad- 
dress, [f you gather the data on rhe student, this information is fed into a 
computer wt ich can spill out printout labels for you. You ju>t taTieVthe l<iboi, 
flip it on tlie foin and mail it out to the student a year later, unless yor. 
!i.-ive che students do this themselves while still in school. If you i^. ihv 
pl/in of lecting the student fill it out while still I'li school, vou can have 
the student put it into an envelope, address it to hiir/herseli" and add a note 
to themselves, such as, " i am going to marry John Smith," A year Liter, the 
student /••ts it and finds out she married T(jhnny Jones. l^^len v;e took th<it 
route with some schools, v^e had students ::all us asking "Iv^en am I going lo 
i.',et that foll.'W-up form?" This i.^: also an excellent tool for keeping students' 
.'•fldressos up-to-date for on tlie hack of the form is a place for a r.hanue of 
uidross; and when you ask them to give that information l/ecause yo-- want to 
keep in touch to let them know about the next class reunion, you get it, Tliere 
has to be S(^mething for the student in this follow-up business. \'j must tjo 
cliem intn it and there are all. kinds of ways and ginmiicks no do it. At the 
top we sr rt with the lo^o — I recommend you sse the seal of th(> seiiool, whf.-Cher 
:L is a chicken or a dog or whatever — bec:ause students become .sentimental alnuit 
si-h*n)l at'tir they have left, not when they are in school. Us." simple directions 
the ^irr^plor the het-t.>r. Don ' L use elucational teriiis. Request present omplov- 
rr.en t s:;?tus, etc. want to knov.' whether- they are working or not; we want ti- 

kn<v./ ufh^^re tlioy are working and the name o*" the compaiiV; then we feed this in- 
formarion into »)ur emplover file so th'Jt beefs up our employers' files. !loro 
is " ^/mploytT who hirt,-' a student (mi whom we have information and whose skills 
vye K!."v, whetfier V(^<:a t i < ^n.' I or non-vocational and it ties l>ack in. You do not 
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need a compuier for it, 1 am just mentioning a coniputer as a way of doing it. 
Wc> want to know how the students got their jobs: school placement, state em- 
ployment, friends, relatives, other. Instead of asking, "How did you get your 
job?", we should ask, "How did you get your first job?" With this question 
we found that we may have helped a student to get a job, but now he/she may be 
working in a different job, so we get no credit for any of the work we hav." 
done. Then we want to know how long a student has worked, approximate earnings, 
future plans, employment interests, personal data, and so on. 

t)n another follow-up form we put the question, "Are you interested in ad- 
ditional training?" And if the reply was positive we had a list of areas in 
which the .student might be interested: cosmetology, auto mechanics, and so on, 
primarily opportunities available within the community in either adult or con- 
tinuing education. We got responses from some 30 girls saying they were in- 
terested in cosmetology. Now these were out-o f-school girls. We contacted 
them, gave rhem information on the cosmetology program at the adult level, cost, 
etc., and turned them over to the adult education people. They, in turn, sent 
information to the girls about the adult vocational training programs, so the 
follow-up fed into the continuing education program. We did a similar type of 
thing with employers to whom we sent a follow-up form which we kept very simple. 
They respond, flip it over and return it. This was very successful and we had 
a high percentage of return because we did not ask for a lot of information. 
Once you get the information back, you are concerned about confidentiality; you 
pull the information out and destr v the returned sheet so that there are no 
records which can be "used against you." The student's permission was not 
sought before we sent this out. We were looking for information as to whether 
the person was still employed, verifying employment, whether there were any 
problems the person was having. For example, under "comments", one employer 
responded, "T am not looking for anybody else, the person I have working for me 
now is bad and lousy." So one of our placement people contacted this employer 
and asked what was wrong. We found out that that person had been showing up 
late; he had problems but because of lack of communication, the employer did 
not know about them. After the employer, the student, and the placement spe- 
cialist talked about those problems, the employer understood and the student is 
still working there. 

There are other comments we received f m the employers, such as, "Kids 
are no good today, they are nothing but tronble, you people in education are 
not doing this and that" etc. Talking such Lhings over with employers, we found 
out that they were reacting to students whon rhey had before and who had created 
problems. All the employers wanted was to td.k to someone in education. They 
often admitted they had been building up things and only wanted a release valve. 
As .1 result of talking with employers and explaining students' problems, they 
felt committed and hired the students we placed with them. It is not difficult 
to act as an escape valve for some employers. 

[t took us about A to 3 years to devch^p the materials I have been showing. 
Some of them are 2nd and 3r(i generation materials. Some are in the process of 
bein,^ rc-devised and re-developed. There are some still in the works; some of 
v;hlch F had no copies or which I could not bring because of lack of space. If 
we share all these materials and ideas, 1 think we can ;;et a lot of things going 
in this country and T think this is <i need. These are the practical tilings the 
s t udent s w.Hi t . 

CcMicernin,;; f o 1 low- Lh rough , we generated through f(^llow-up infor:nati(HV 
based on need. For example, the girls in the cosmetol gy p-ogram. Since we 
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.iUiltl (l..»c '.irji^'nt. tl.at Lht.Te v;as a lun'd t\ir llu^st' piMi^iMnis J aikl i t. i I «.'os- 
nuto 1 o';.:v pro. -rams v.-L:ri- set up within tliat s».-hool district. II vmi suinl .i 
rol.lov;-up rorri asking Ln indic.ite prtM\>rLMU-e fur indii-attJ pi-i>/.ranis ami a 
sii f r i • i ti'.l mr:'nL-r cu' st:ulonts indicate interest in a pa r t i v-ii 1 ai- en*.-, tlun \'oii 
h.ive t\-i- !!)aek jp.d Vv)u c.in use this to reinf(M'ee L\\l' es t.il> 1 I slir;k!:l o\' pr(n;ranis 
al(MU' tliese lines in tht: seheol or lo expand the:]. 

(^antaot v:ith e'^^nlovers is o^nly ont? part of an emphn't-r fv^ 1 ! < 'v.'-up ; tlie 
nther i.> the phvMie call and the personal intL-rvit'W v;ith uh i rh von ean •'.kMiera t e 
int'.M"- ti.'n t'ni- :;u r i n \'ncntional prn;4i'ai is . Vov exar^pK', ■.■.«.' vHT.'ed :;iu'et 
rh'l i\ a:Nl a i r-.'ond i c i *>n i n;j., v/hicli Ihui been J separate.' pr<ii'.r iw ^n\o of the 
svhnois. iiu-rt.; •■.•as *':ie old ti-aelur \:ho had het-n theri- \ov iO v«.Mr.-« ti'aehip;./ 
slieet ::!ftal; vas a darn vood sheet :*iet:jl man .'ind lu^ w:\'^ p. a ^'oip./, lo re- 
tire, n«.'it!jer did ho want to learn anvthini; about a i r-eond i t i on i n.; . .\o proh- 
le;'il ',"e switelicd two groups of stud«.?nts around, .some spiMit a pri'iod of l \v,\o 
with th-.- sheet riL'tal t teacher and another period of tine ^.ith llu- I'e f r L^.e rn t i on 
to-eiit-r. Ir \.-^rI-L'd heautiluliy. l^ielt ohl' wt^rkin-j, it-, Iii,s/li»i' l:- p».-r t i:;o . 

l.L't r juieklv siu^w vou the struct lire. The dirL-ctor o)' jt^}) plaei-i-eiU anti 
follow-uji r ht- anvont; vou have. ^'ou can havo a placerkaU <pL'o i a 1 i s t who \r 
.1 para p rn u-^s i ona I or a trained f)r'rst>u. Let u.s say, i^iif schov^i, and this 
;eiN>iil h.).-- thrt'L.- couiisl- J nrs . The oi.nm.st* 1 oi's must be inviM'/ed, i lu v are tlu 
one.s v;ho work in the school. The plac-.enent speeialist \ the one v^'!io works 
oiit in t tu' e^M-^.rr-.un i tv . To expantl tlu' structure, you tiuuU .i.ld piaceiiont 
e i a I i s t .md involve additic^nal scht^ols. Vo ncnv work witii J..! S(llool^^ and l\io 
stru. viiff ./f havL- is a--; follows: Is'e iiave -U) counselors ire'>'!\'. d. ^hir pla^-r- 
iviep.t spt i a 1 i s L s wi-ro on a scheilulr. Tlioy spent Monday i:i ^m. ■iTuw«l, h.u Sflav 
in .i:^^rtior, '..Vnlnosdav aaul Thursday ai.;ain in another and Kridav a/.aiu in anoCliiT 
^'di(i<M, iiast'Ll on ^^chL>o 1 [ioj)u 1 a t i on . The nunher of daw. or ho:ir:; tiu-v -iiHiit i:: 
a CL-rtai] ;<hool (.iL-pi-nd t'd on tht- number of students tiioi*,-. si")li. I. <it ]i.;st 

li-ilf tw' ; ii, L i iv.e in a particular scdiool and the other hall tie '.■ ..poiit ia .! 
:mis i. s.- ; > r iaiu-'.tr^* l*s t ah 1 i sh men t which \od into that .scl:.','!. if tlwri- wiro 
> cc»u!v;i- ! .MVS in. that sclii)oJ, one counsolor coc) rd i na t ed thr pl.c.'^t.nt , i c t i v* i L i . •' 
for t!iit udiiM")! with tlvit pl.icertont specialist, which meant ih<it i a iT > rn^a t i un 
r.inie r.ick to tiie voi i n s .?.] o r who then d i s s t/ii; i na t ed it to thr- niiu-i" ^ (MiraM Im-;;. 
! n. tor;:-, v-: v-JcaLiiMiai I acoP'ont , joii c -[ipo i" t un i t i es , openLn:^'S .i-W' fe<l i^.icl-: t 
tiu ^c!ii;.M , rhi' ti-naor then seUcti'ii the stufKmt and hu-Z^di' , i i'l tnri^, - a.- 
i**M\'rrcd I >r a i .n r o r v ic..' . Tlu- <.\ru thin; is trut^ lor i ^-(^p t<' .m iMa-.-. . 

'}■■> reiiht'TS 'isiiill-. hav-.' .'() {n'op!'' on tlu' ir i-o I 1 s . \.r \.(.]ld ht In t fiid 
.•::.p ! < ^ :::». n [. t-w rii.-ic .Mi t udfu t s . we i-xpLf t«. d to r^-fi-r ji'^ (i[)tn.r. ; 

»ac-". t-i trir ^ontfii p 1 .M-cnu.aU i>! i.-t- ulii.'n sikTi opL-nin". • o( ra'rt;'. 
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■-■-■■•■'■'•*• I'-i--* ••;t.s:,;, s,mi:i.>1 kkI in [ ii-. in u-hi,:ii r.lu-/ nii- tM;;.-.. i L>i ; - 

■ •^t. i V.,' roi-i i sc" 

! t !!iv s.;i,po] prn^.^rn;;. nr..' ^.'n^.Ll^t^l by what its siu.ioiu^r 
= 'ii^y I'.ivi.. r.M- T ciliu;nr ion nroi^i;;. , to proiKirr vouth iDr c\iro.,'rs, in^i 

■ ^' !•! i ac(.M:nMU (Ml the iiexi run i^f a tMrt't.i Lukler is the ^miIv wnv 

;-.:^.ow i n pr./n iraL i . n for one sta:;e has been comp .U; t eti . ria/eni^'iU. laii, 
; a. r.'i-M-e. nar.ilv (■ons Ide red in any other wav than as an i.nte;:;rai part 

;a::.!i ^^l^■.'.•r "<incalion [process, re^j;.ii'dl tss of the level al eJueat ioa i ii- 
■■ 1' i'^- i>lci.:e:'ient OH t.iie next edueational pro;..MMiu, an initial. i.M^, 

: i s ; •.■ r ; '. er advaneeJ empl.ovment, or a cnmh i na t ion of further eene.aliop. 
a!i;i crrpl nvinefU. . In aav case, all educattirs ccaitribute to every student's e.r- 
r.".'r. U1i.it ever the i:nntr ibut ion , results beoome apparoait when the student 
i.-avf-s !er;:ial. tMhication training; pro':^7-aui and i;oes to anotiier level of trainin'. 
r-r e::u) i o vKit.ai t . 

on to the ae::t step is crucial, one that has a marked profound r' - 
loot on tile student's lite and career. it is not enou):',h simply to place stu- 
aents, either in sohcxjls or in jobs. Ivli.itever happens to tlieni afterwards l-i 
a nieasure., n^t only of the student's worth, hut of the wi,sd<aii and effort that 
wv.nl into e<ich pl.aceraent and the preparatirin which preceded it. FoJ I.ewiny. aa 
the stadca.t is tiie only way of kavMvfint^ how s^ood the inst:?ation, the teachiu),, 
c,>uust;! in;.;, aiid adn\inistrat ive staff have been. It is essentinl as a means of 
.Neepiu.; instruction and counsel in;L; up-to-date. School. pro^;,rams, thou^;h care- 
lulLy planned and well carried out, almost Invariably have to he modified frcv-i 
r ip.e to time. The test of the success of the educational system and its st<if:" 
in kc-epin:.'. up-to-datL- is a. check on the results in t.iie proc,ress and the (MMr.- 
ions v.i r I. orr.ier st. a-.itai ts . 

T!ie ratiu!MLe for effef^tive [iJacenu-ut and follow-up in i.-arcer education . :^ 
leased c:-:i seve.ra I (ire;:iises: (i; e«incation is not an end in its-.-lf but .t ineaas 
t • ■' i^fM ' , tnd tae -.'^oals in i'Ve-r%' student's education ct;nsist ol jM-^ i ra t i(^: i 
1 <i c:aret-'r; ( 2) eacii stud.'nt's t^ducation ciuisi.sts of a series of I earn ine 
e:-:;uu" ie'tces , tiacii i)uilt upt^ tl)e (»nc^ prec(:'din>: it, and thos..- u.irain<.; e>:peri- 
ei;. '..'S mas:, include the ,icquisitien of bt^tii coeaiitive and riian ipu I a i L ve skil!;^ 
witiiin :ae aiiilif. uf the student to aofiuirc: them; (A) e<icli stud.p.t's educa- 
r iv^p should -it so:;,e point include y:c-pjjine work eaper i enot- ; (4) fei-ma ) class- 
roerri i n-; t rue I ; ^n antl werk experience, (Mice be:;un, shcvald be- a li'elon>\ in-ii-rr-;^ ^ 
eacii •a:\a.t o! wh.ich reacie s i a^.-w rum: on tiu- individual's carta/r 1 addtu- ; 
^"j} evi.?r> pers'on siiould be able ti^ move up a career ladtler to th.. fullest e::- 
tent ef ius interest, abili'y, ,ind en.le.ivor; (b) Ijoth education cad the socie- 
eccMiomic s\'atent within •.■hii:h it opt.'rates should rc-0(^>;nize a mutual in vo 1 \'ei^ien : 
i Pi ever;.' i a,i i v i dua 1 * s carec id van'-e!iient . 
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".sea::- I f r ecj iien t ly pldces re- 
>s ana oara / 1 oa rn slots. 



I a».- r V o : ipa r • - a [ i o a [ 
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ii .-^v'boois a. ;a. a^a 1 1 e-od lii^ tiieir needs v/tis aii- 
aoi'd: a M" to !■ HiL thoso app?-eiitioo op[>(n-- 

i-aai. ;. .a" 'aps , t r'^Ma boaaai', ao;:)!:ain i t y aaiaioios, 
\- I'v -a'ai' ;:.::>.a"it. ' v^-ata. Hl' Sou>;l)t euL ah 1 o- 

I tin- •.■!! O'a-^ .-^i'Lia-^, -.ta'vod on. the- ApproUtiiH' 

■ a.i!« a .: \- ; ■ -i !■•, ..o;;:;:; 1 t t ol'S . lb.- Se'L ap spo- 

a:"i. i-a-( oiita a' * h^.■ v irious la-stini^ pro- 



i a« ■ t ia ■ i a t ' ?a :a , '.'o. a 
ab i 1 ' t i I • . '"ip ! . a 1 ■ r 

:noal s uai aa'." sa*'. i ) I a;) 



; ■< :; !aira bio; i- !)a-;i.'d on i p-.rsoaal bi»si~ 
■ H . a a -Sa ■]-'■'. \- ! i a ' ^ o . o'd i ; , ;i t , m' aotka to d o L L-r- 
ar»'\r'a' ^ aa i i v. v*. ^;^/a L ■■; in r«daiii>n his 
; ■■■ a -aaaliat, a i :•: i a t ' • i I i ^'^au'L* , a r h i c-'.a^- 

, ia HMO » . r ' { . : , ta*: t ta o- a !' i '.ai b i r aa t i v i t i-L:s 
: '.a-., b'.-* r\' t ; a^rt ia ::Mao abi^aaitaa. to 
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in li.',rit: '.--^p lo^'-^rs * dc:i:.':K!s .ziui sLudunLs I'vil.-it \oh pv c i kTi-v.c<.: , A ivl'cr- 
rai is ":av:L= r.^ the . •••;p:in\- ^ i ch L;uidcIinos s r !: J i/n l h lo Ts^llow in sottiu;; 

Lip the i L .:• . ' i. • Jurin.: tiu' iaiicrv ie^-, a::^ ;:o!K*L-al inforiihtt: i.Mi . Slunild 

LfU- :-c.:dvaL fail i^^ ih^' j.^li. tru- jiu-iril i aa:.o r e^iniia^u^s to .-.'ri.- wiLli tau- 

clicnc; f r-jc: 1 y reassi'ss:::.„::u r ».m I•^Lo^vie\^ is !^L'Ccssar\- and ro<.|iiirt' 

«i V'.-it-. p !.:•'.• c•r^; a!s.^ :-:a>- .1-;'' fi"^ r I'arthcT coitiineiUs and r^'^aird o i" :-UihUail. 
.n.a: • :V' -.v a [ i r. -ialv^.aM. "rhi.' L^)^ sradoiits wo- viuwtki inosL l\u'orahl\' sLill pra'- 
-^taic si-i'A' proi^A-::. "I'nc student; laai uan-;d r^'sL >*apldly made an t'X<.a'ss i Vt* [ui::}- 
:a,- r -.)t ^.-rrars. iliu siaa-at liiat :\""'vd iru'ist •ua;araLo]\" v;as v'Xi-».'ss n <, 1 v s l^.n^' . 
.'U- Wk: ::;-.,a'^: '■ll}ryJj:]S2}'J:'l\ ^ ^ ' !«" /a:'!!..' siadvaU.. S:u/ v;as in L o in-s t * 'vi in oar pa- 
t^-'-acs. < U: r .aa;.iLt's: ■v;,,..'ra .■.a;-> .'ur raulua" i.^iV t.'S L i c; c iua* iaialisi; Ian- 
.■aaaL; a^MLiLv. This ai'ifi-c;! in >air d is.aiss i v'sn wi^h lua" plaau^.^aM a.u)v- 

;ina'.a" v/h.' fvwaii'-! i\:'r.i;.a.- praid'.v-, ia i'lvr] i sa v/itii >a id ; i:.', ai-iiilv- i'^-hn-; 

;'.\'ra.a-. Sinca: ^af ,v'va"r: r:.-a a i rt-.: ra::pi!: Ic-ai-ni:^:', a!' .1 r.itaii.a- iara^ iikalL^ai. 

■ • i a a 1. 1 ry , a<'.a-.'- iaa ; ^ a' -.v'^aa- ^a -.tis r ^ ; la >. ajiri- i D'oa i ia v\-.' <a;i ia^'. .1 

-"ii^^araj : a.a-: ia • ; \p : rcn L i " " / ■ ai i a !:•.!! i a'.'iu v and a;n'\a^ a\aa'a:;o inv-"'f l~ 

i L i • a . " 

i iu- a: ' "v:- -i. »a ^^aa-.a^-- in t-;a'' ; .•viiitT'nt. ■.iM<^'^^ 'u'L i;:ad lua'^.. T'l Li lis 
ll.r\: 'auaa- , .s -.-^-^ av^ : < r;;:a 1 cvm I a:.i c i v .1 1 Lha pra ;.'a-oss ::;.ido aii jah and 

til-' I ai:ttrp rul a i va a f iob lua-cis in liaht ^-^i" Sidioai afi\^^- • . All sLudent:s 
wti.) vcro aaa ip-'.: in .a>opL- ra l: i v^..* L--aia-aLiaa proia. ans (.'va.luaLcd forniallv 

ay t\\L'. 'anjplavurs [)riar la^ ihc sLudent s' ;.;radiiaL i . i'he.SL.- summary -reports '"a 
at-tacrK-d Lo tiie ro-^ i s fuM t ioii applica:[l ;ari t'^^r a^i audi(:inna.I f o j Lcnc-up , if tlie 
slU'.lcnL ro/i'iains as a j-iiTni. aaen L v.iiap In^a.'L- . 'i'hose \:ho .r.- nol rc't.a:ia:ed r-'V Liu- 
L;:-ipJayer arc further eva 1 ua t a.d arui iu Lpud Lo r^iloaaLL ,i i' Lhay wisii. i'.vei-y stu- 
dent v;iif; is placed on a pc i--.nanc.n t ]oh is followod-up for three months and one 
year and ooniinent.s arc woKaMued a.b{nit their i nterpr».?tatioi: o 1: school offerings, 
assistance and i,)::^ for iniprovonieait . In addition, a questionnaire is 

sent to enrp"! rivers at l\\c end of six months ahijut tlie work, off! :iency, atti- 
tude ni the vanitii plaL.ud :iu(\ arc invitd'd t'a vruikc. (.a^rs r r uct i vo /ritlcisms of 
school proi'.rams. "Site h.as been exceptional in her ability to learn and carry 
out techa> i quos , in her se.nso of r es [)ons ib i 1 i t;. and iaii t ia t i\^c . We will no. 
lookini; for a person to f i. I 1 a si::iilar position this Jliuc and would like to 
interview several possible (aand i ilat es , " N'or is tiie wc>rker overlooked, for lie 
too is to respond to stren.':.h>. and v.'caknessc^s o*^ the pro^^rams. "1 have been 
witii ^ for four nionths now and if has i..een fascinating work from the be- 

ginning, i feel that I have caugiit on to most of the work. Finding it easy, 

I iuive to thank my wonderful high sedu:)ol teacht^r foi' that, 1 want to 

thank the placement service for heiping aie and iiiany other young people, for 
bc-ing interested in us, .airing, aaid knc>wing the business and industry so well." 

e can attempt to learn i n w 1 la t * i v s i h o s c h 00 I did o r d i ci no t p r e pare h i m 
for work, so tliat ;djustments :]iav be ni,< e for the benefit: of future graduates. 

These comments are recordt--d on tiie siadenrs' ori;:ina] aj^j-i 1 i 5 a t i.oas and 
the critiaisns and vc'' .,ar'AMala t i oris al.' ttie sr/noc^L pr;;>;rnn:a -irc 1 re f u 1, 1 cata- 
loi;ed to give to the schools, and vairrLvailum specialists. Ia this manner wc-^ 
: an learn t^iie v.'ivs ii- v/hivdi th^^ srbv'al has prL'pire(i thr^ir g- .dua. tes ar. " at the 
sariL- time ;::ay contiauL- to r^'ik*.' ad jastmL'p.ts \vher^- ncca-ssary .1 th^: exi.'iling, ■ 
[) r< ^ a, r a ;:as . V,n 1 i 1 e s t / 1 1 i 1 i ( s m; 1 v r-' b a r i n a, , i a c I s p r a vo points a n d ad v; i n c ti t n e 
CiUise lor measurement, irrivjujum '.aiaiu'.e, ititta" an({ inttai ci'aieNa.'r communi- 
ciatii-n, precise' ir^ifca": a . ori and ai;s ist /nua- u<'^ ■. Mith for wijc^-. llic :..-r\'ii:e is 
i at cndt.fd . 



Three out: s ta ad i aa, values ch.a'ive: • avc ta^ tiK- studenf.-. The i-rimarv purfio 



i^f pi.:ircr.KMir. to iiolp ^ L lkIl-hl s loaMl-J 'iKikini:; die busL ;iccuiKi L. ional choice 
or ad.i us t . ih:' i i. t i ^mi j.^ii-ii^'^l concernini!, occunaLional opportunities, 
lahwr .-cMid L L L' , o Jiuai ional q ua I i f i c^ t i ons , worker characteristics are valu- 
able in L ounso I 1:;..: '..'ali!, t ah L i sh ini; siro:":^er links hetv/eon -Hlucat ion and 
e::ra ; .;yr.ie at •••.v.' 1 d a j.'.i i v i s { n . ■ a y v i c iiI to n:ee t the needs f a 1 L youth ; 
one to tile* c:::!-} I ove r \Aio has the respcms ib i 1 i t y to help and be involwd in or- 
dt r t.' tieip yoatli fine [i is pla.;t: in e;np i ov::ient ; one lo the comnmnity, wliicli 
as .1 wb.;)le :.u,'aefits tiirr)'a-;bi L'jUinuin at i I i/.at ion o t our most precious resource 
- - I h t: 1 1 1: n. i u b e i p. . 

i'n.i::: ::!y v.ir.ia.U' [:i'-nt of y- irs o: sc'rvico in li.e p.laccineut sor'\'ice to 
v;uith. .isa prv) f cs.- iona M.y tra.inL-a counselor, .^ad as a consultant and evalu- 
.•r;.'r to r:ariy states ^'ho ar.- s.^eia^; the valuu of placement as an inte>;raL part 
'.'t career education, i \':o\i].d like co ;'c'flov:L on these for voiir considerations: 
I, 1 j thic prepairviLi on m" pLacemont specialist, role, function, the selection 
r- ! tiu- s;)tj ia I is L , iriiinin^ and cc.r t i i icat Kai standards, uni vers i ty/or busine.ss 
in-service tra ini:;/,. (2) the etliics of the service sc> tnat all who use this 
c r V i c a r c . ) ni, > I _: L e I y k now I ed ;;e a b I e o f its f unc t i o n , etc. ( 3 ) the f o 1 1 ow-up 
scliedule by tiie p-.ir-.: ' imUi r :ilace:nent specialist as a part of tiie total proces.-, 
not duiTipcd or added to anotiu-r dt*ptirtnh'nr (-4) communication avenues clearly 
'!efint..*d, definition of w(":ird'^ particuLa ^ the {)lacc'ment: activities understood 
iC.* oil ('3) a co!::pri:-hens ive pi.icemunt picture that includes salient data to be 
used bv tb.t.: ia-idividual s . liOv^ 1 , area, de[^artment, etc, (6) financial support 
;tnd supportive cU?rical stafl, and adequate space and materials for the sue- 
o.L'Ssful operation (''•) /ibove all, jon placement service for all who wish Ic, 
;;e.ir'jci lo all level-; ^f p r -^pa. r t i on , and. n><\'Lai ni; f u I ft^llow-up of the applicants 
wht) usc- the piacen^ent servi(.*es. 



Miss Buc k i n.cjiai::, retired, i>aLti:Tiore I'ublic ScliocJs, iial t imore , MarvJond. 
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THE CAPS SYSTEM 
COMPUTER ASSISTED PLACEMENT S^ERVICE 



by 

M. U. Eninger, Ph. D. 

The post-school follow-up survey of curriculum graduates and early leavers 
has long been a program evaluation tool among vocational educators. Today, 
there is a growing awareness that post-school experiences are related to ed- 
ucation effectiveness, not only in vocational education, but all areas of edu- 
cation. Thus, for example, when tens of thousands of newly trained teachers 
find no employment in their field of study, that must be cause for concern 
about the continuing flow of newly trained teachers. 

In the past ten years, the methodology of the follow-up survey has been 
applied to all types of graduates, e.g., vocational, general and academic 
graduates at the secondary level and baccalaureate, associate degree and cer- 
tificate graduates at the post-secondary level. Pressures to prove the effec- 
tiveness of their programs has also caused proprietary schools to employ fol- 
low-up surveys. Today, most educators will agree that, properly designed and 
conducted, the post-school follow-up survey is a basic tool for evaluating ed- 
ucation effectiveness. No one claims that it is the only tool for such eval- 
uation. However, the follow-up survey is an essential component among tools 
used for program evaluation. The time has come to move toward standardization 
of follow-up survey instruments and methodology. 

A major stimulus for post-school follow-up surveys in recent years has 
been the U. S. Office of Education in the field of vocational education. All 
states are required to report to the U. S. Office of Education the aggregate 
results of the follow-up surveys applied to vocational program graduates in 
all public secondary and post-secondary institutions. With few exceptions, 
the state Department of Education rely on the local education agencies to de- 
sign and conduct their own follow-up surveys. Each such agency then reports 
the required data to the state level at which all such data is aggregated for 
the U. S. 0. E. report. The lack of control over the design of the data col- 
lection instruments an. methods raises serious questions about the reliability 
and validity of the data. It is known, for example, that during recession 
periods this systeri has reporter! lower unemployment rates for secondary school 
vocational graduates than for the general population — a highly improbable 
cond i tion . 

Pennsylvania has been a notable exception. Confronted with over five 
hundred school districts, and concerned with the validity of follow-up survey 
data reported by the majority of these school districts, Pennsylvania embarked 
on the first state-level conducted follow-up survey. Through the services of 
Educational Systems Research Institute, the Pennsylvania Bureau of Vocational 
Education developed the methodology of surveying vocational graduates (and 
terminators) directly with a standard survey questionnaire and a standard sur- 
vey procedure. 

Such surveys have been conducted by ESRI since 1970 at both the secondary 
and post-secondary levels for both public and private schools throughout the 
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staco oi" Pt.'ni^.sv 1 vjiiiia . They avc cond\ictcx\ as an intt'gral part of Ponnsylvan- 
la's Vot.-aCi.on: I LJii^.'ation Mana.^enKMit J_afori:iat ion hVsteiu (VEMIS) which was de- 
velcipt-d by KSilF fur iho [Pennsylvania Depar tuient: oi EdiicaLion. Students arc 
registered iwi ^ the VEMIS Systeni whi.'ii they enroll in a vocational curriculum, 
tracked thrcva^li proi;rai;i complecLoii v^r term inai ion , and tiien surveyed In the 
F;tll after lea\'inf; scliool with a standard questionnaire and procedure that 
is c<.'ntrallv adn: * :i is to red . Data analysis has been done by ESKi . Standard 
reports arc i.-,..acd to tb-.- Porinsy 1 vani a Department of Education and the local 
c. d u c a c i (.) n a 11 tjf ii c i s . 

Jv^.-r th..- ;.'cai-s, -'SKI has desiiuicd and conducted niore than fifty different 
evpc.•^; of foliow-up suivovs -~ fv.)r vocational and non-vocational students, lor 
.'.riduat OS and t ern' Lna to rs , for scctMidary, adult, and post-secondary students, 
!(>r rouular, hand i c:ap[)evl , and d Lsadvant<i:4ed students, and for public and pri- 
v.itc school stutU'uts, Tlie comir.on technology for all such surveys is the use 
o\ computer-p r i nc ed survey forms which, when returned, are read by optical 
scannii;^ equipment, direi'tly to an EDP magnetic tape. Optical scanning permits 
survc-v quest ic»nn.i i res te be [)roi;esscd at between 1,80(3 and 2,000 per hour. 
f'SHl's ve.irs t)f experience with questionnaire desicn, follow-up survey method- 
v>Io;_:v, deveh.'prTiLMU ol !'eJated computer programs, and computer-produced survey 
r^';^;'«rts li.ivf pi. iced it at the forefront of conifniter i^'-ied follow-up survey tech- 
a E^.'.v. With ihat background, ESRI designed the standardized Senior Assessment 
ana S :''vev Svstt>r:: dL'Scri.bed herein. 

rhe basic design retju Lreir.ent for the system was to develop a s tandard ^! * ed , 
relative I V low^-cest ^-enicu' plans and survey system that would have a wide r. age 
ol a pp 1 ic, ii) i L i ty a.nd would serv-.' as a major program/ curriculum evaluation Of<;, 

liu> svstem was to be dL. igned so that potential users could either elect 
to oper ite the system, giv. n the necessary requirements of facilities, equip- 
ment a:-.: perst)nnel or have ESR[ provide the services of the system with the 
l eas t e r i a vo 1 v e;ne n t . 

A further desigr; consideration w<is to develop a series of follow-up sur- 
vey instruments, e.icfi designed for a specific type of target population, so 
potential users wt-uitd find a standard instrument compatible with their needs. 
The survey questionnaires will undergo periodic revision to reflect user needs. 
Such revisions wiJ l., in effect, extend the reUige of survey questionnaires from 
wliich users may choose. 

The basic luituro of ::iost questionnaire items makes tlie questionnaires 
applicable to a broad range of students. Each fjuest ionna ire is' applicable to 
both graduates or coinpletors as well as sludcnts wlio tca-nvinated their program/ 
v'urriiulum t^iro 1 1 nKsi t prior ta^i^tp i et ion . 

At the secondary level, the svstem is applicable to tiie fallowing types 
ot students: acadL^m i • / co 1 1 ego preparatory; getiera 1 /non-co 1 1 cge preparatory; 
o^-cupa t i ona i , vocati;ai..l ur technical; pre-[i(>st~seconrlarv occupa t i (,ma 1 . 

At the pi»s t -Suinindary level, the svstem is applicable t.^ students in trie 
Id I I ew Inr. " p ro;-;rams : baccalaureat doi;rt„'e [frc.V:*, j-ams : associ.tte ieg.roe eccupa- 
tinnal programs; asscvciaLe degree transfer pr(v^rams; c^-rtifi^ ate and licensure 
j)r<>g.rams; adult education n -"i-credit prcvur.ims . 

The svsta-m is designed t service the following types of schools or in- 
stitutions: secondary pub^i.- Sidiools; seccndar.- pri\-ate scho(Us; two year 
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.if p r i. v.: '.. V/ 1 1 -.^^.js ; Tour ye ir {v.iblLC *lIoi;os :A\d 



u:i i V Lii's i t i c-s ; i ••iii" ;M'i\':;te co\ ai.c! iin i \'tM s i t i cs ; proprietaTy I)usi- 

ness S'.-hn-.) i s 1 i ey^-s ; ^rv^prietary LrcKiu sl-Iu: o.l.s/ i n.s t i ur t's ; othtT types o\ 
p rupr ict-.i rv >.':u-ols; rion-'t.' Juc.i L ' ona 1 ins t i, t iif v/i th career o>- uccu:-: c i on:; I. 
r. r:i i r: iiiy. SL-rviocrf 

Tht.' s;.->Lt'ri is d . ..iy.ne.i :" Liu- t'o.i 1 '.r.^i."; Lypes oi t.*ducalLOn vigen-zierf: 
i ;ul i i 1 schioo 1 i iu-- f i t u t idis ; :\:^soc ' :?i . i ol schools / ins t i Lut "i.'jpo ; s^chool 
(I i s t r i ; .oiincv Lniuo<iCiori a^enc Lt-^.s ; stale educrition a^^cMicies; . o^^ional etl- 
i^ativii a ■•.'A-Hv- i t.:s ; lud^'r:!! i^dir.ation ii'.enries: otlicr a^.en.:ios wit'i rosponsi- 
:• 1 L i tv ^ r ^-va 1 i-a t i !^ u t he e f 1 ce t i veness o t an ed uc.a i i on / 1 ra i p ing fort i n 
tonas Ol iL cuiv.es (.-xper 1 e -.u- I'd by traUu^es. 

Tiif i^asio Jr,'si;.'n m Uic^ sv^L'e:ns thai assures low-eost a:^p J i c a I f on Is the 
i-rv ept ol s landa rd i zed To 1 1 ov,- ;; si.irvey i ns i: rumen ts . for tht>SL* potential 
eiiruLs who '..;isri a us Loin-d l'S i y acd follow-up survev ques I ionna i re with .'n.lv 
iL-j:":S tha refU-et ii.- ir uecids interests, ESRi wil l dos i^n the same to 

"ifL't thf tor :;:■! i ..■ 1 1 s p t. o i I' i c a t i i = : . . ^ rctquired by the system software. Eduoation 
.li'.^noies iro urued to study care! ally the: standardized questionnaires to do- 
t-.*rr. inc^ chuir adet]u.iry fc^r evalua. tiiMi purposes. Cus toiii-des igned ques t i unna i res 
ipiValve a suiistantLal .uix'-Limt- cost th:it Ln^iludes vies L^;n work, >;raphics and 
prrntin;.;, a;:d addiii id)!' p roi;ran!m i ny to meet, olient endproduct specific 

: i L i u n s . 

The sp er 1 : i -.a L i .>!V-; are y.enural in nature. Delailed speo i f i r a t i ons , sucdi 
is disk spa,..a.-, vv.w tir.ua,, lore slxe, etc., v; i 1 I vary depending; upon the; level 
<U lOplicatioa, l' . , scrite, ocumty, district or school. Kxaet technical 
sj^iec i r i ca r i vMis will be developed for pcLL>ntial clients with a serious interL-sL:. 

The S.XS Svstein ceiisists iif A?>iS ('MliOL programs, written so as to b^- 
re.idiLy v.>perabte with a. CDKiM. F compiler. !a addition, the system requires 
card-Le-disk ind st>rL alii, ity pr 'y,rams. 

All programs run in 1 60 K less. Minor modifications in buffering;, arrav 
sizes and s e";',:-:fn ta t i on can reducL' maximum required core size to 98 K.. 

The system rc^iuires a Ccjrd reader, a line printer, three tape drivi^s and 
one disk drive. i'ape requirement can be reduced with adequate disk space. 
While disk sfiacL- will varv with s<:ope o\ application, the general range will 
be between ')0,0t)() .and 900,000 bvies. Processing is done in batch mode with 
no (^-line riisk ^[■^^r.ii'.r recpi i r L'"K n L . 

iTie svscl':;: ■;vUrr!Les multiple priaL fiK'S concu-rrent I y in seVeraJ pro- 
gra:.-s. Such f i : es c in be eiiiii-r icd ti» a spi>el.ip.g i)roy,rani if the operating 
svsiem sup[)' »r L on..' or '.,iiroc{'<l to dis!- SL-ri.'.*- for later retrieval. 

Tiir^.'c- user a:ua 1 > are a \-a i ! a i) K.- . 

'•>L':"j!jl^> jL' ^■ v'i'd' ■■I'ji^l:'^,' * iK'si;;uL'd tor Ia)t' spc'cialist in chargi/ of 
syst.em ojit-raLion, .,ad pi'^v'i.:>,s ,.t i 1 r.L'clinical iaiormation ne^'dt^d 
to P't/r 1 L svs l err;, 

" • '-J-lLUi-^lL ""IiLvI^^jLI * iJos i :u"<.i l o" su[K'rvisor in charge of prL-- 

ma-:h ine rv u- l-ss i iV: o i" da La to p!-».'pare for keypunching and/or 
i.-aaniu'.'. of data, plus edit'iU:'. aiid audit Lrail procetlures. 
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3. Educational User Manual * Designed for educational specialist 
with responsibility for interpretation and/or usage of the 
directories and reports. 



The system is developed for both OS and DOS application, 



Dr. Eninger is President of Educational SystRms Research Institute, Pittsburgh, 
Pennsylvania. 
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PLACEMENT AND FOLLOW-UP 
AS IT RELATES TO THE 
FAMILY RIGHTS AND PRIVACY ACT 




"PI.ACKMKNT .\ND FOLLOW-UP AS Li RELATES TO THE FAMILY 
::DL'CATTOaA[, rights and PRtVACV ACT" 



by 

David I\ PrassL', Ph. D. 



The I ul Lowing comments represent onLy a saripLe of many questions and con- 
••^rns discussed during this conference prcsental ion. It .-!iouLd serve to high- 
:i_:hu certain fundamentals pertaining to pupiL records but not as a substan- 
tive interpretation of the FamiLy EducationaL Rights and Privacy Act. Since 
:*:iay questions were posed, onLy a few have been included. iNHierever possible, 
luc'Stions .ivid answers have been left unedited. Readers should be reminded 
ihat as of this 'printing, final regulations for impLementation arc not vet 
iv.jiIabJe, 



This morning 1 would Like to give you an overview of some of the maior 
reqairumonts of thu law. liy this time I assume that many of you are familiar 
witi^ .:ertain parts of the law, if not all. 

I would like tr- try and identify some things in the law that relate spe- 
cifically to the kinds of activity you engage in and let you ask questions, 
utilizing my presence here this morning to your ,]dvantage in actually dealing 
v/ith implementation in relation to this act. 

Originally, ti:e law was called the Buckley Amendment. It was included 
with the revisions and amendments to the Elementary and Secondary Education Act 
of 1974, and became effective November 19, 1974. Congress worked to revise 
tlie Buckley Amendment before the end of the Congressional session and the Pres- 
ident signed the revised Family Educate' ;il Rights and Privacy Act into law in 
January, 1975. The law is now numbered i'ubl ic Law 93-568. 

The law 'itself is called the Family F ucational Rights and Privacy Act, 
and is an attempt to place some control and ciosicion making policy or proce- 
dures in tlie hands of the people that re :., £jpecif ically pupil records, are 
about. L. one sense, it has reversed v , ^ lot of our traditional thinking of 
confidentiality is. I think in the paj^ , not by any means in all cases, but 
in many cases, confidentiality meant ta.'t .a puj>il record was available many 
people, but was not available to the people that indeed the recorJ was about. 
This law h^is somewhat reversed that and said the record is still available to 
many people; however, the people that the record is about will control with 
some exceptions who gets to see it and in what circumstances. 

A lew or the basic highLights of the Law are this: An oducatioaaL insti- 
tution must obtain written consent before releasing a pupiL record to a third 
party.. That consent must specify the records to he released, must indicate 
Lhe reasons that the records are being requested, to whom the records are being 
sont, and that the student or parent has tlie right to receive a copy of that 
rvcord. The Law requires a systematic irrounting of who is in charge and in 
control of each tvpe of pupiL record; tho law requires that there be a sys- 
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:er.uii-i :•" roviLMvin^^ .ind expuni^ip.!.'. record.^. Parci^ts h:ivo the right 

J.- -.i.. I ...••.-! t rL'-i)r<ls, ;ii;cc-ss p ro'.- iir^i'S must bL"* t:stab J. ished . Parents 

L-:i..:i!Mi. ;> L .:u v"/. nay iuive a copy of it if ::iicy V7ish, and subsequently may 
ba! ...-.'nc^ait of the i-L'.cord if tiu:y focl there is misleading, orro- 

>.'>-as ^ r i oiiur v;ay.s dnmngi n/. i r 'o rna t ion o.bout them in t!ie nupil record. 

:b<.' i.-.c'Sr. •>[ Lhc- reu\,M-d 1 r^r^il- caused much of fhe consternation orig 
; :m: ! y -aid 1 fia\'c' often a.sked r?/. . f why there was such a negative reaction 
"rc-r. s,'-.^: •• r tho cii: at ioiia 1 coninunity as it relates to that component of the 



-a! ;\aicl'!sio: rb.at I came to was tiiia. t there must he things in 
P'jr i I rds thac P' Ssibly siiould not be liK-rt-, and if that's tht.- ease, clien 

ir.avbc: 'a is is J^:^^d aci; because it will help us clean up our o\/r. aouse a 

b i : i\\ r ms ^ ^ i \<\\ . \ z w o s ay and 1 1 1 v;a y e s ay thin gs ..i i • i ■ - . . s t ud e n t s . 

Now, crau-er:": i iV:', wb.o tb.r» rights are extended no ^ the Law •,'i\^ ci as the 
ri.-i-.ts o i" i.'cess, sii-ning . onsen t fi^rms, deciding v/ho gets to see ti.'> pupil 
r.'v' -rd a:^.; wb.i^ dt^L'S :iol:, to the parents until the student is 18 y^ irs of age, 
•ar is a. :: read i ng a a;r>L secL>ndary institution of education. That aocs :i<^t mean 
Lii.ai.di, rb>a:: ,i ^LuciL-nt voh ^ is under 18 years of age cannot see the pupil rec- 
ord in 1 Sc.. .^i:a .1 1';/ soii-^ i wiiiout first liaviiig the parents sa>' it. s all vigh.t. 

; • y w to t.:: plain /riat that means: the rights before the studenL is 18 
,:*s .)f a.ge, or attup.r'.ing a post secondary institution, are J. ike a tw -v;ay 
s':rr/'-L, e:-:t L.rid i b^>th .o the student and to tht: parent. So, as a Cvi' :;se]or 
, i t t i 'i s e r- n c b 1 yr i e vo. 1 , If you are d e . i 1 i ng w a 17 year o 1 d s t ud en t , >' o u riia y 
\ l: < : r hv.: stud e n t see h ow t h e y ' v e done o n :a vo e a t i < > n a 1 i n v e n t o r y ins t r vim.e n t o r 
sb^^w tiiL-i" S^Xi scorLS. Vrai do not have to iiave parental permission to do that. 

;herf was sonn^ probleir. with ihat earlier, in that some school offieials 
.■/-rtrTi': sure -nirb :)roee.dures -were accej^table. One the student turns IH years 

age, h'^wever, '-^r g.oes to a post secondary in.st.itution, the rights become a 
one -wav street and extend only to tlie student and not to the parents, with one 
e MO. op t ion . 

■ juest ion : \)o vou 'Jiink thLs is goin^ to chang*. / U^iat l^m trying to say is, I 
think v..)u'i.-e sa\ i :g,, if 1 beard you correctly, that with a student up to 18 
vc-ars of ai.\e, hi ; parents can decide if the record is going to be released to 
who? 

AnswtM' : (]'-^ rr-zo v . 

t i.iv: : :.\>w, in rL-ga.rd to oourt decisions in education in the past decade, 
we're talkin- .i'doul the sludent discipline and the extension of proccdur<iJ due 
process of law in d isc^ ip 1 i na ry matters, kind of got away from in- l oco p arent is 
s i t.u.i t i<-^n in ti:e scboc^l district, that "Xtend^.'d the rights of the majority 
( ■ i t i e :\ ;-; i i i 'p . l)^-' rn) e \' e r s • ' a p r u n t v/h c' r e t" h i s p r o v i s i n n f the amend me n t , 
.-il'-' I .-;Liid^;.-ni :;:v:t's 13, cm n:ake tjlu- tlv is ion as tc' wbicrt.^ be wants tbu irifor- 



.\riswe r : Tlvi t ' s c. u i t c a ^- i t ' s : .■ ui a t i on . i :-.;v;l: ve r , 1 t b ink tli re w i 1 1 be 
(Ma asions ind they may '^'^mr (juickly, './here a student will challenge the de- 
'•isi(.)n of tfieir parents *o v.;!io lias a cess t(^ the pu[)il record. 

'.Juestion: ..hat if [i.irL-nts i ns ' * oo stiivding tlio record when in the S(i;ool's 
(^pinion it. slu^uld not n*: sent? 



A nswer : Hiat does not negate the respons ih i i i ty of the public school offi- 
cidl from having; some input and some impact on tliat decision. They can serve 
as the advocate to ^r for the child in that case. Now, in the end, they may 
not be able to preve \t the record from being sent to some place that it 
shouldn't be because tb.e parents have said they .ar.L it sent, but the school 
official can work as hard as possible to discourage that, and to try and ex- 
plain to tlie parents how that mi^ht be potentially damaging to the child. 

The one e:-:ception, wiiich is a change from the wa\ the law was originally 
written, is that :i post secondary student, v/iios^* parents are claiming them as 
a dependent on their Internal Revenue Service Tax Return, cannot prevent par- 
L^nts from seeing his/her pupil record. So, they have changed it and said you 
ly see how your daughter is doing in college provided you are claiming your 
.'ighter as a dependent on your tax return. So that is the one exception; 
.'..,wever, that does not mean that the parents exercise control of the record; 
the post secondary student exercises control of the record, not the parents. 

•aes t ion : Wow far does the school's oMigaiLon go lo \'erify that the parents 
are clairuin,:; this student? 

Answo.r : I'hat's a good question. T think that it is not really the school's 
responsibility to verify. Rather it should be tlie school's responsibility to 
have some indication from the parents tiiat they are claiming the child as a 
dependent. If indeed it turns out in the end that they are not, I do not think 
the school would he held responsible. 

Now, more specifically, T would say chat the school at the post secondary 
level has the responsibility to put that question to the parent and receive a 
response. In terms of verifying their response, I do not think that the post 
secondary institutior needs to do that. 

Cues t ion : In reference to a post secondary ins t i tut icm , when a father claims 
his son as a dependent, does he have access to the comp le te record as defined 
in the lav;? 

Answer: We could talk for a moment to try and clarify what the pupil record 
is. Basically, the pupil record is any kind of data or information kept in any 
manner by the educational institution related to that student. It is further 
defined by saying what the educational record is not. The educational record 
is not private notes that are kept by a teacher. Now, we have discussed and 
debated that very exception time and time again. 

That exct'i ti'Ui to what a pupil record is not, should not be interpreted 
as a way to keep a private file about students wi*h information concerning 
students in it, and pretend that it does not exist, and that the students, or 
parents, therefore, cannot see it. That's n(>t really what it's there for. I 
encoura£!;e you not to do tiiat. Tlio end of that exception say, for a substitute. 

Now., I- chink what that mucins are records like a daily lesson plan, notes 
from the teacher concerning information required to allow for tht: daily oper- 
ations in the school. So try vorv hard not to take that exception to a pupil 
r eco rd and say, "i'ha t ' s m.y way to keep my privn t little file." 

A pupil record does not include records kept by law enforcement officials 
at tile post secondary instituticMi or campus police. That's not part of the 

7 9 

er|c 



eviui'-ci L i^'t: pupil rc-,:orJ. Lc Jux^s in^L include r.jc.>rds kept by vhat we v;ould 
cill un i VL.-rsi t;v counse I i LicP.tors, univ^r.-? i cv lu:jJt.h centers, psyc;i ia tris ts , 
psych.^ LoL'. IS Ls , nurs'./s, tiuvse ins t i.t.ut ions on post secondary campuses. Those 
records aru cAcnipt. liowe\'er, a post St^ccKidary student can ask another doctor, 
or •^sych^.tio.L!, Is L :o T'jvicw tlieir records :har are on file at the universities. 

'■Hk;sj: i_.M". : c<ireful Lv dt'fiPa'd is "lie Lt-rr*. psy cho 1 oi; ih> t , and does tliat only 

:LppL^' t :• :MSt seoondar;/ luvel / 

Aasvr r : I he last: eMCcpiion that nor.od--the coiuiselor or the psycho.l- 

ir. c, ps . riiatrisL a[')[ilv only lo the posL secondary Level. The word that is 
use i is L ic.-.i LTin-n C . IL rV/u^iU'S I.' Lho t re, i L:;;or. L oi students at the post sec- 
• v":darv ] ev-. 1 in those T ic L 1 i L ies : counst: 1. in^'' ct^Mitor, iiospital, clinic, etc. 

' MLiy s L Lj\n : if I ' IT! '1 Secondary school rounsc:lor : ;i ^ ^h, from what you're saying, 
1 k'.'l ki'op r.:;.' o'a'h f)ers^,)n/ii notes about ;:iv t; 1 lonLs, 

oJlT'^l^-- ^" • ^ ' y ' ' ' ■ ' s o nd a r >' ^ o u ; us e lor, and 1 ass uine y o u ' r e wo r k i n i; in a 

■)uhlic sch.u>i, : he lav; do^iS ::ot provide for uiie koc[M.n^-; of a private/personal 
file a b vHi L r • o ui i s e I e.e s . 

i-iej-^tinn: Til J L ' s \'C'rv UL-.-ir [\\" Uiv/V 

A_rtSWjc_r: That's r.ty Liiterpretation oi tiie l.r.v. The question of a private file 

1 s wha t we ' r l' c .a 1 k i n ; about, your p v i va :. e no i e s , - a 1 1 it wh a t you wan t , a file, 
:u">Les, nieirK^rv ,:idcs. if you keef^i su;h a file, a notebook, or notes of this 
type, 1 would su,^:.u-^^t: ^uicu-lines for ke-u-pin:.; su'/h a file. Let me explain, es- 
pecially the first iwo . If -.'ou keep file ou stuu'.jnts that you do not con- 
sider tr) be part of the Li.lut. a L iona 1 record and someone u.lse knows of its ex- 
is ton:: e, I think v'oii would have a difficult time keepin;^ it private, if at .iny 
cine t ier.^ mii;ht I^l- a chaiieiice to [>upll r coord about a student you have 
wo rked I th . 

Ouestiop.: ^' )os the law s;.hiI out pr'ivatt* l i I .j , wliat it is and everything? 

Answer : I will road to you v/hat it says but 1 want to continue with this 
issut'. "Recorchs of ins t i tu t icMia I , supervisory, and administrative personnel 
and educational ol^ r .^'Mino 1 /incillarv thefijLo, which arc? in the sole possession 
of the maker thereof, ao l wlricli are not accessible or revealed to any other 
person except of substitute." That little paragraph is what this is all about. 
T pers(vaallv don*' sec ii.r.-; tiiat kind of stat^'iiicnt can or should be used as a 
clause lo ke^.-p pcivalc" f l 1 l- . l.i-t. :::e en v. i t:ii this as it relates to tlie 
St.'Ct)nd 'cuidel ine nid that is 'iiis: i vm: kec'p a privjte file .and use? that 
file i n s u o h a wa v t h ,i t i n f o r nia t i . ci i r ^r. i t . - i t "n e r directly o r ind i r e c t 1 y gets 
into the pupil re-iora' • rt.:ialv vou oould i^.o Lop.:::.er o;ill that file private. 

"i'h L' s e c.ond t ii i c o. is, if o 1 1 h , ^ r. h ■ ! , 1 lA ! t h a l vou v i. o 1 a t ed V( ^ u r own 
St ate- law tluit nun.se 1 o,rs ha\^.' .ccif: K lU" i a 1 i t. ;.■ as w..' 11 as pi'of t.-sional codes _ 
■ >.• t li i oa 1 I) rac t i r . 

Ouestion: -.-.'hat abo'it the s r. i pu I a r i o a i;i il ctvie that s '.'s a p ro f c-ss i on.i 1 

:s able t;: consult with his own professional ' i wouldn't have ,Miy liesiLation 
ah uit c(Tnsultini' other fc'lN^v; [)-;'.-cb.o 1 oe i s : s on a p/irtioul ar case, I • rtainly 
wo:u'',i f'jel frcL- to consult v/irli another ;> ro f . 'ss i cnn 1 . 

Answ^-r: The law doc-s no'. /ifJar't'ss the is'-au- ^iiat vou'rt.' rai>-.in>j,. I'e're talk- 



.K). .1 i^-.:.):-u, a .•.Tii^/:; J j . Ii" I y,.Hir I'l^uiis,^ I e..' .iii., 1 share 

■.-.••.t:: •.-.-i: in : uioiict.' a::a v:^'..i >.-onsui: v/icn aiiv)Chur pro f ass iona 1 , vou 
:\r> n.) h:stHi -a: %a-i:r p fa : ass i on.i 1 J i?;merit: . ;.n:.;i Luaion should be aifferenii- 
.i^-.'d rr>r> pr.^f..ssianai stafna^-. I Lhiiik sai;n-.l [^ors.^niu:! nau-d to ho caution- 

tnat <'ao Sc-;-. t^aioc saaal.l aai bo ust-j as .i 'ajy to koop a prLvato file on 
;.:!; 1 1 .: r-^:; . I •.-.'.aila 1. lKo l.» > 'Mok to the cirl Ler (|uostion 1 raiseoi, ttiat is, 
'••■^ '^^-^'^ ?riv,\\^ illas th.a is so relevant t(.> the vc-ifa:-^- of that 
^ ^' i-^ relavaia ti- the v/c'lfar.- o that child, and Its iinplica- 
.i<sis can a!:^.;: ..han^;es in positive anfi.^M• ne-atlve ways fi>r that child, 
iiav;' hi Jtj it.' 

*l!ll:;A-Ji:iL- '^'^"'J ••^•^ ti:- ic crock's:-: ,-r expel line a kid ironi s.'ho.-l, 

v>ai iKive to have tlicsr a/v nolL.; if vca ::o a hearlnc and the type. Xow 

♦ have- !•■ k-a-^-a ;)V rii^.' icir-nls, Laose ar^- schv«ol r.-cor !s von ' 

I a :::c to th.^ 

= ■ ---i '■■ 1 La'.-; ti.' ..-a ra la^ a saspeasior^ ami <.':-.;'u I i on of . als. 

aiorc- ar^' icl- pr -.-^s p;-ca.aare^ iav/^ivaa va::: aaspensiiais ana capulsioaa. 
')a.- process <ipp' s :■, -v; diff-a-ccL • •.'cnL:., ana it's iinpori.c^t rhat tk</ pra- 
•c-ss applic-^ r.. t^av aiffer^-nr .-.aa:-;, .a:d it's ::raorcant ciiat l!. pia.cess 
■••■iianev^a• a'. a^-pv-a.- 'ca a ' r .aan:;'^'s ■ : ^kilaci.c in Hie ^aaioo 1 . 
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■■'-a-, c'-.L :: iri-::' i-.L'J,:. '/r- :v; :a.. s^- arc' Lakija lo ti;,.' htuirin;; 



'Lll>:ALbal- SciK)..^ls v^a-sns the par^/ats is a-har vr^n'rc reallv c<uiiina acaa to at 
a luairinc, ana the pir^cL., sa;.- , Jtciv.' airr in s,;iiao!, .aui tiie salio^^I ;..o. a , no, 
ve don't aaint him. Sa^ tiait's noLaa; thar are really evfL^lent pei ;:iain.'!:i record 
nates, taat u. La a..' r^'K tSca i-iv tiu* parents. 

a^-k5'"J.' ^ .,u..'s,. ihc a.oai "!)v" is v/hat's c^auasin.; me. !\eiea^^c:d hv the par- 

ents or U> the p,irtau.s. Which ."aio ' The rLaiui rcanenLs oi the hearinaf'for sus- 
pensions and oapalsions, ia s:a-ciai edncali.^Mi placeinent, and in access proce- 
dures lo student r.-cords, are all ■ a-aripies of iiearin-s where parents and stu- 
dents and their lecal representar have a riidit to every single piece of in- 
formation, pap^^r, record aiai d.ica-u.it thai a schc^ol has. 

liH^lxLLL^^Jl- '^^'-^^ i '^''^^ savin : is, a j saici :hat : hey had to specify the thin>;s 
thit* f'ln he rt^Le.iaed. 



Ansa r: fc* n i\\ir 



partv r^-: lease. ilia:;' inv.^^'a arii r^.-l 

tv . 

Otic'.-.^ i .vn : Tiaa. ' ■! i,,:V,' -a:--)' , . . 



: i ,',h r. [law wv ' re no t la 1 k iipv, aheut a thai rd 
i aa i a f {■) rana t ion t.^ a th i rd par- 



a v.'iii.. h the par.ait ha:> larnLri-)!. 



^V"v"V"0:J.' • ■ a- IS :>a- :aaat-a-vi 'an'-a.-a'. a^ t 1 av.- f a ! 1 iasct-d subpoeTC; ra* 

c-art ='rd^r, tiio aaM); icis <• rr- ;,. ais i !:m i i l / l^' n.^tify th-.- fa.jrei^is tfiat Lhev 

^v'lna t.^ iiaa^r tiU' -ilaaa'-i a- ih.' 'aar; .rk.a-, a'hirh.ver it i-, :\ni\ thai': 
a i .1 t in.' .aau) : >a^i i u (.in . 

'!j*':k^^.: V* • I-Lhia<: ii-' , -aii^aa' ,a^at in-;^ah.-Mi ri,.arin;S vaiici; is n<it a law 

-Jii t-tn.U .-Dtir' a::..', aid liavin/ h.'..-a , araria^; ^•^ftiL^v I t rv fe -at it .o 
^ ''"i-'^ whtaa. it i ,,;:rt p ro, a'durr , hai ia v.^ar nPlice m parent^ ^^u have 
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Ap.swtj.*: ;! \\ -w u<'. i!ui it'c ;u\)L'^'l1: 'li bv ^mii- Liw, ui)/it. stihiL-r.ts 

■.\<!i i:: ^-'.int' i ^i.-ii-.- o 'niisi rc^iai:^ ..:on f i cU-:- i 'U . Thai's v.ir.' 1 d i s us. ■ '/u tlio i.uiiili" 
I vii:;. I s.i'.' -:U' kuov/s .11" its rp:.L:t-::;, lli.i!- ri^aiis stauh-at- 

1 ! ; u ::i v'; 'J; i;ic_ncL- should no: s^'op iiiLc> suir.n. )i" i t^s of 'iiipils •.-/ii 1 tdi ,.';als up 
ia Lia ;-uaii ia.-i'^rds. Ih^n >aa- iai'/o i o I a L C'd • >a ■ ; a' awa law ii; Liaa:.: .ai- 
:" id-. • Do^'S t.a..t riake sona.- : 



^ *. I • a: : , ■ a. ■ : ;■. : .-: 1 ia a. i - , ! ' i « ' - ^ . a - 1 - , 1 ^ a i a k \a.n! 1 i >«.■ i t -.a" . - M i - a' an.-, i a a 
I i"' ".a'as 1'' ! • a' f L ru- a-raals ask sov' tia. i:a 

; :" : a. ri.:ia:\-, and the I av^' sa:.'s ;/.ai alMuld ^a- idia:. . 

■ a : : ■, ;..vi;i:-: : Lh.;L's L.ikia^ ■■•'iL j'aa.a" Li> ihv i: ta- La>.-< la^^ia^ .^1 is al- 
;. lai::.; is, 1 lii-a-, that yau' la- in h^- hrtL/;- .a.. ' id'ia 1 

i : aK ■ ■ • *a i . ^ i- rt'.- i . , - r . : ^ "> rd h ai ^a ^a a ■ la i ns i .a . ! ) . : a' i a a : a ; aaa ■ 
■ ][■/'■ \ i ii ii \ :ai;- a- • ^a t hi.' !--..T.aa\ ■. i: -aa 



a iaar^-^ 



A:. -.a-i.- r : ; at.aa- L:-, a -ca'L i. a in La-.- I t i;a L ;uaanita< 'aa^ as" a; , ,r..-'\ : . ■a^l 

iaaLLaa --tin. a I i taai ! :a-:(.rd:- !ka" ; aa/aiaii purp<>sc'S. ^ihaL i.t: -^a'.'- i . "a:'- 

aaa i aa L L V >a>, aaaaa'Lia.' siudios :d.a*, or aa la.dial.f aL, ad mai t i i.>n.i 1 a<.a■a.:i^s lU' 
i as* i r a! : ;ais ti^r aaraasL- d^'V- N^pi i^-, , \*a ! uln t in;.i , a dra ! a L - r i aa pr-.'~ 

Jii.livL i;'s;. s, ) .1:m n i s f r ! aa s.-.idaac 'ii'^ ^-a- ■ ^ a r .im::) and I . aa-^v i a , . 1 as L laia t. ian . " 
C. .uii^air.^,, :-aadi rL:iJ.i^'r> iii'i: ciaid a.* : l. . La suaii a MVii^tii.a; .is ^ i a- a. p^.aa.iit 

iht' [>tji;siaval i cha ;l i i ioa 1 i cM') of slfudiOiL^; a ; Ldiair paiaaits hy- [a.;rao!-^s .adu-r 
: d'l ia. raa'i r ■ s .a" suah c;r 'KUaat-i* -"^ -''r-d snafi i aforni.Mi Ion aaiLi hr da- 

s' ia)Vv'd aaa-a a io-.-^r a-.adad f^T i in- irpost^ for vauati iL is Ciaulua t eti . " 
'ihaL's :h^- .-f.'tian -oi lasaar.d^. 

fHit-aUi-ai: T t a. i s pa rrM, ss ion is a't: a*-'ac]..:d t'la- Ida. t {)urposo? 

Aa^^w<•I■: Ihifi*-- ri la. ':\h. ]l liii: sa\'a i.. liiat da Lai ;i;av' ohiaiia;,: i.-;] t iui'.a. 

p.i ii r t;; ■ : r r. ior" LiK^st.' {air;a.;<.s . iaii;r(' 1 ■ ih-j rvliaiS: -^'i p^ ;■ - 

'S(aiai;'-" i d : 'lU i 1 i aW u- i !^ f ^ ' riiia : i ^ a^ . v^aj ia'i>s^-i I'wo hridaa hotvaaa at:a aa(:. : r 

aai p'-^t S'-aiid;;". ia \\]^- la-s^.-arrh iT'-'a, ^ tiio ^icaincia rv |a.',a"):r' vaiaL. to 

laaia- h^-a Lho i'ast s^- ■ ■ aai a r\- s taj<:K.'at ^■; 'ir'. doina, aad a. mi l\\ il i a f > o--::a t i . . a 

I'- a' ia-!ak :'r,-:i Ldu- cvM'",;a lo 'a 'a i ■ '-'i'' a l.- aa.ia rv sri,^ a. iio\v, i 

a.— i^' •• •.•::!:aa i^ad: i 1 pL-rsiaai i i :d<aMi: :fMi' naaaar. ! i" La. a is \:ho lailv 
.'-•a. i: ' .:./a..' i ■• i a ; ;.',.vi t iu p^""ai Si-(a>ad.irv <■■>- s^ ■■aKlar-' i a t. i LuL i -a 

:■: I '. '. a a;t :'• -s la :^ i L v t. . 1 .a;fa ' r'a:' { iu.> aia>joaL. ivaa- i 1 . ■ ■ vo ad l:;^ 

i-* iti^ai [aaa-; ■ ;.-(aj. ^w, 1: : !."'a' para-a-, i^f cU t; < r-; i i a a : ia iiA-.-lS 

■d ■ . ■ .ai ii.'ura oa! [In- iii^-Lh' i^^l^a:'-' to da th.il, 'iasi ■.a)a d^'a'i. n^-ad sfadaal. 
Vera; 1 .>a. i • : I; is ^ms-. 
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:ilnv>>al as ^au;a^. as ihe privaLo fiLo. 
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INDIANA LOOKS AT PLACEMENT 



"«:•]. nv: Sp:Mi<t.>r ;< -in- ^ > ro. ; 'vir/ , i.cl.i:., IVojCct Director 
Manpower, Iruliari.i ^: r il : -.Ou'r ! !iu:at. ion 




"INDIANA LOOKS AT PLACEMKNT" 



lUrt.'Clor, f'upi! T- r>-'on:u.i Services 
State DepartmeuL oi Public Instruction 

I'm :4lad i^^ lh here and I'd like to divide the time that is alioted to 
mo a:id ' *d Like lo do three things. T want first : o ,-?k Liz to talk <about her 
pL/icenent primer and then I want to say a few words and then I want to liste;: 
CO vou. Vou know, I r'op/t learn much when I talk, it's only when I listen to 
other people that: L learn so I think that if we can set it up that way it will 
be -'^ood. Liz, as you k^ow, is the person who had the primary responsibility 
for the developiT't-^.t of the [ilaceiTient primer and would you sav a few words 
iib(.>i;" it, ]Az'! 



v. l iza h e t h a mp i ^ r 
Consu ! tanl 

Strite Depar Lii:ent o t'ui^lLe Instruction 

First of all, Pd Like to tell you a little about why placement 
.suddenly becarie iiiiportant 1;: Indiana and to our division. The U. S. 
office ,.;avc a g ;nt to the University of Missouri 'o involve all 50 
states in developing • :r.?er guidance counseling, placement, and foli(>' - 
up to meet one of the rLKMjmmcndat i ons nade in the 6th Annual Report c. 
the NACVC. That v/as about three ears ago and as a result of that I 
attended the National Conference, along with Joanne Riddle, a Bloom- 
Ington fli.^h School North counselor, to develop plans for irrplement ing 
coniijrehensive placement programs in condary schools. We have done 
job pl acement, and I can say we bo ;n ^' I'm a former vocational ed- 
ucation teacher. In the vocational education program, and we have done 
academic n^icement in the guidance program, but we haven't donr much 
with a comprehensive plac rnent program bringing together all placement 
component s . 

Uliy .iro ccMUse 1 (^rs not doing much ith job placement? Most schooi 
counselors have come up Liie educational ladder and we not had -^o ■ 
rienc:e out in the world of v;ork and counselor training programs li ivc 
beer v. in th are.i. This w ' rouuht to licMt about 6 years ago 
v.'ru:!i the division. \ >calii .ijL ud- it ion, pupii personnel and the 

Indiana I:nip 1 ovmen t Scl i t y Divisio coopera L 1 ve !>■ ^ponsort- suinmer 
rrc.;rans in which publ:'-' school 'oui-se ' ors wort- placed in lioe Indiana 
..mployment Sc-cc ity DivLsLonV' '. n'a! oifi. os around the state. This 
pr>\:r,ini '../« ru tvi for >i r-ouplc^ oi V'.ars and was one ot the most sought 
after prt^grar ? ' hf':.di sc'iool counselors that h:ive had. Thi'- rvograiii 
interest p ' us t'\e natiorz-vide trend to ^d'"^*■ify job pi icornent function 

as being the respon.-: ib il i ty of second, -y school programs led us to or- 
gani:Mnc i placen^'ni workshop. 'i:is wa-^ [leid .i year agt) April, a.l 

whi.ch t i ;:ie school counst ' ors and voeaticmai educators were invited "o 
parf.icipite and we had Lillian !Mjckingham from Baltimore, Maryland, 
cor'o i.a for ihe first tir^o Iai talk abcmt Uu' job placement f unc ' ion as 
• related t o th- iiociJ counst.' 1 or Vs resp -^ns ib i 1 i t ies . 
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; : ' 1 V .m'^. l1i i.ni^ ■ said, T 
'.-cV'.- I .'1 ] t: i ainaU '.iD <^pplica- 

.1,1, ' ■ u Ilhow, . noV'. ; 
■ r : r v t ) ; ' u. ; i ii i : i f i Id < ! ~ 

^ori if t.ln'iii.'^ aivJ , .is luj s<- 
r»vsti:':<* :: ;\nd our reconinioncic; ii-ns , 
I ::h ■ , 1 1 1 n la i <U we do n ■ d t o wo r k 
t: : 1 a L v ca' c a I 1 o t: e d L o nic w:.- s t r y 

>ind instP.v s/lioo.l ' :" po ra L 1 1 )r. s 
^■d p : .■il.■o:;^^•at: pto.^iMmIS if. I'd 
1 1mi i Id i in , 



, 1 [ M"' ■ L t. ■/ ' i r ]'\^ v.- i Lh [ iio 
: Sa^^^..' Ill i : v.■■■r^ i ■ s, i iu»i 
-Sr- i 1 1 , ^ii: iv'L- a ^'.'ij 
■ ■: t 'p ■ .-.an-';'; - , z^^i [ inc. 



; a' ^.-K-aL 
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'a ■ f adcMi ? , : 
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i I '.'d jt. Ij 1 ar 
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■ rs 1 iM.' (io i n-; 
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.iSciS on job p lactiintMU 



I :u:iLmt.-^i L ij.Us k- 1 ion . I .^;ouLd like to call your attentii^n to pa;> 

1 " • book. At the bottom of the page is a statement of tlio. law abouf 
-n- anu F think it is a very good l^iw and I think niaybci we stiould b*'gi,n 
1 ibouL having a similar requirement in the state of Indiana. It savs 
.mply t:iiat "the school board of each district shall insure that organ- 
i?.ed placement," not catch as catch can but "organized placement and follow- 
up services are established and maintained to assist all students graduating 
\vi:i-\ I ach secondary school and each area vocational technical cen- 

Lt says, "the se vices 



19 
pL 
to 

Vf^ 



from or 1 

r.er in the disr u t." ItVs a very flexible type law. 
or ^'.lidance counselors and occupational specialists > 
in providing these services." I think maybe I might 
other school person.nel." I would have opened it up c 
that real)-/ is a very simple law, a regulation it 1 



t.'S tab I isli. 1 in Ir.diana, would make a real great .beginning 



ill be libera lly used 
'e added there, "and 
n a little further but 
think, if we could get 



We've taiked ab. Lit t comprehensive program, that it sb.ould i. elude all 
school persnnneL an- that it aould be planned. I think t;he next thing th:.t 
we want to -^av is ' . should involve the total oducation;J. effort in the^ cor- 
poration. Some of t:.fs is prerty simplistic I know, but it's still thu r.hing 
that has to be 'Aov.c, It cannot be done by the sing;.' effort of the counselors. 
It cannot be done by i::ie singh.^ effort of the vocational people. It cannot 
be d-?>ne by the single '..'fforr of the administ* ion or the teachers. It must 
involve the tota! iui ational ef^'ort in that school corporation. I would em- 
phasize some pracL. :ai politics .jf the situation and that is, in order to get 
this done we must have strong administrative support. Ir you don't have strong 
administrative supp'.^rt for a program you just bet ter fold up shctp ar-d when you 
start budgetin;: your time you better budget 25% of your time to get su- p • 
for your p^'jgra:^ and edu::ating the people on the need for your program be- 
cause if. doesn't make too mucti difference what you're doing it you don't have 
the s.ipport and the same thing is true of parents. 1 think that you are prob- 
ably cme of the front runners in education as far as community support and 
administrative support. I feel a great deal of support for career education 
and career guidance. The next thing we need to do is to involve the total 
c^jmmunity in the program and here I'd like to emphasize some thir:.;s that I 
think are not being done as you work with the employer.*^: f your community; 
that is the -reatii'n of j l^s and particularly jobs for students before they 
ho--^] . [ know somv coiaminiit ies have created jobs hv ide- ifying jobs 
d to be d-^^^t' and ^aving students work i: crews wiiii supervisors and 

t -viv^e Lhev could not do -ilone . New Albany au'l Evans vil le 
worku . on ;i;a . tenance in par' ;^ and recreational art 'nd 
p e I > p ] e Vv'ho n r ■ e d e d s e r v i c e s f : ^^^ i n t e n an c e in t h e i r ho me s . 

onv i-siivid lal student .. H.in't do bu' if ou had then 
anr., 1 pr(\gram and lea'srslup, uhev could. -lobs can also 
in i r; ' ! 1. , t ry , I know 1 1 r 1 1 in : r i nd us t r i s c t : lome , e t r ' "d t o 
bs that sfadtnts Iio riac limiLcd abilities could '.;o into. i'ni sure 
rougn placement ihut y^m all have. We got '.ngeth r 
:^r students wi th 1 i " : ted nh i I i ties aid found that j f 
we V. J L d 1 o o i<: at l 1 1 I r j oh t h ey f r e > i uo 1 % h ' a j ' that r.cq u i r e d s > > nvj ac i 1 1 
and 
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leaders , 
had the 



, thine 
crews . ;si L 
. ney had crews f^ . 
TheSL- v; -r-.' jobs iU 
i: a cre^/ with a p 
be create 
look for 

that these are the rea 
and wo looked at iiM^s 
jLd looi< at Lli'.'ir 
some ver\' lim'Lod ski 
limit^'d skills an. by putii'r-.. ' 
a j o b w as c r e a t ed for l ; u : , t ud t 
iira^le pi.a-^ei: at for another 



nd another ma. 
' he ^wo j obs tha. t 
r!;at didn't 
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>m''j 
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had limited skills together, 
ave too much ibilitv and a more 



Another consi; 
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this I i n • • : s;^ i ;m 1 i i v . 

I.illv t'luii'Viiu nt . li is ; T fi 'y ,tssu:.:L\l I'w \l w.i\' [^^ l ,i ;:inn- 

powur st.a.]v is sla.lv :u' :a:.::;'or .-r fad ua 1 1-: , lIk- nii:Tiiu-r o t" ,,^^s liiaL'll 
availa-K-, aa;l ilu-a ( rv /niaiMri- Uu- iw . U\-''\.' LakLMi a (i i ..m-lmU: .ip~ 
;Ma'..iL:ii . 

jh.- L'i:iaa-i « i r-1 -ait (^ac;:::; ^. i.^;.'- ^- i ■ \'. > ! va.-;-; \': i i iaasiiips hL.'lween 

ar .'.iiiatas .-,a tai* t-:-:] thi: \ Sftl;. ' \'. • sar'.-' a.-ii ap[M'OX i nia : 1 v .]5'" 

* t Liuf staiuaii.-, vaio a'lauWe-:! liii-; r,:a :a:' '..a h a :a u ' i a L l- and haclu-lors dL'^i'c'os, 

; '.%'a'vi.- isia-d t ia-r .aa-.Li.Mi- .daait ■. ■ . ■ i ; v at- -.i l'l'S i:a.'v\i pursiiLvi, Lhuir 
^•d a ■ 1 L i ■ aia i i^Laa--, ; . a* La-- ;u;aia-, .^ii:!. n. (a--; iM jafj;-; Mi^ ■ ih^prd tc^ nursiK' in 
' i > ^'i'^- f vi::'. .'.a. tai'-'/ t'vp..> L lu- d iaa mv-' v^wvy- .n.aa».', and what: their 
! -na tc-r:-: .a:' -r a; a. .>-■ . V:< t ia.::. Lta •'\a- haa a naa r aounav 1 i hl',, 

■■dua-i tdu-v ;. ■ ■ : •. , . '.'.]■.• y \] ^ i :)] \ \ \ :*u-\ I I;, - .: -'a i ' i >; r Ik aa is ( a lu^ ah ' 

rtda;.,- ta d^aaa \<v<^.\i\[ ; 'iiL--^' ;La.a.'ai.-^ i.^ { hv : '^-la. *M a;aM ra L i t.ais 

Lhi'V liavt ! ■ ;!h- laiar--. i: i". ;■ a. . lu ; I - » :v! 1 'a ink w..- a: I 1 ho, 

h^" .i- \ - h ■< a a:-''U ti.^-.a .:' av/r.^- aU : d aai h;i\i' a b^atar ivtiai 
tdi. d^'a"-.';^-^ i'a:iL«.ci i" i ! . :• a; i. ;a "hi 1 d^^f n!aid\L'L is aun- 

^aa- :•. . ar.-i' : .-a'':: raa.i;. i::, at ..h'ais 'a I : h iv, > da/ I a i-.- 

aiai-fv 1 i^aa.;*, ; . -j:; ^a I l [ : ia ii i riir\^ niaysrs will 

•i!Vv (.:;■• a'-a:. i-.aa'.-;. , .!: .-aaU iva^ai li isL.a'\- ar da same 

•M" ra.-:: .anL I..- a:-t i aaara*. ••;<■■■ Ii.a-; '..a-- .a •■■a:a I" ;a ^ .a> 

• T.idaaLc- sahoi':; a ; : :i. aL t i :a ; a^ ju- :«> : i aa ;aiL. 

■.■^a a,^ .ia.- .■■a;:>; Lia/ r- a; V • a-\- i » ■ -^im*'/ ■.■ ..^i- Lt» ;')() ma j ■ 

rmpi-?Vtaa-^ ia f.air • a' t d r-a :l : a." ■ i v :. TLaivSVa d- ' h i r^-d 

I y- ■■ i a C ls- V i t.-aa.' r s va:.^ a'.. la. . .da- : inaaaaau'l diia'an^iS In 

'-^^^-JP-HI i haa-a i. -j. . .iu-'/';. ::. ; [U,- pv/ra. aaaji dir-.-rtor-: a~ 

a. ait ^.a^':^* .-aa/a*; lU'-a.. ' . </ i^. •. - i la-; !( L•a^^• K-vi.'!. [)i v-; i t i (Mis . 

I ht^'v ' ■ .a;-a • r rn'.a .- i : ' . a^^a :a;i;a.^rs irr d tai f I siii. ■ i will hf ii i rud in 

til" a^a-.L - v^'.a > da" .ii-rii: l t .yj,. . : .; laiiii a a a !v a r ^ - aa.: arciLTr^'d : a?- 

.a; ! a * ^a-- ■ ! v-v lii.i' r - ada'^ aii:.r:LLd,* '■ ; ;'daul<.'-. t<> an haur -a 1 
ivaa ' t -. s.'rih^- ii ia a'^^i! : ptd: a.aa- : a nij;. alada v/c aapu to ^;et .a^ 

idt;.i •.■d,;L c-:-:p 1 , '-.-r-r:. Ma'-- ! s ! d-t i ra-^'dd dc i'la: Ln vdiicdi La> M agt-s 

a ad an i \a : ' : i a a ra p.i la ; d - aa ' ; ■ ::a ;a . 

Ti - Ti -airs i fa- -a ati i ^ ; ■ ; a- . a; : i ■ d) ; <■•' a ■id-- [Klsi^.. i'lu." 

('■aiiniss i*-: a-- *;! ;:.-r f-. :. .a iS- -aMdi.': in its "0).Maa:i -a'- 

"dfW faa a. 1 . aai rn-:-- : . . v. i ! ! [-.^ ahU a::-. ao :arnrmaL.iaa 

i - ; '■• r ra> 1 •. • • a.^. a _ ; . ■ • r ,:ai •« s a" ■ ■ s ■ ■ p. adi a a ■ . ■ - a • ■ : L L i a a i^- 1 .•■ 

v/h..Tt. a*.'-. ^ ss.i r^■ . '.iia- .a : i . i ;: ■ -a fa.' stafii*-- /f'l"- aicha- f. i a- 

i. I ; i'. ■ ■ ■ f v.i : : » • ^ ;■ : ' . a : ; ' di \- . a : ■ ! ■ ' < v;; ■; i d» r aa roLa' 
i^a tl: ; . 

\l a./, ina- ..-l.-ar i •; ta- .:-ars - a f - .'^ia/ [faa ia I aiua" adarali 

:hi- p d i..:L'i:a': ■ la .■•'^dwi'' ' : a ■. p a '!» *• i a-r -la.a; i ■/ i".a'» ia (diat 

■ ird is diar^a^;!:'. a ■ d' : ia . ■ ■ ;aa lant. ini:. \a,-a;- .■. i i 1 [Maa- 

d.- ! : !a • a-' > r ^ f { a i ■ ■ ,i i a : a : • al, i i . ■. i l d^ ai t ha v 1 ; : ; lo di ' i a- 

! ■ -> i * as Mi d i t - ?■ .a i : , a ' i . > a • , ' : . i l ^ ; ; ; i , a t d - • p i •■■.■) 1 m ■ i t. v ( W c ( > i - 

I - av • rad'i.: f • . . ! . a-i a' aid d^ a *".a : . . ^ • .a 'I . . / n an i "s i - 
t las. 



ERIC 



ERIC 



;% r. : i : ; ; :•-;••;'->»■::, \ > . , > mki 1 I) i rv.n: : o r 
•...;■!.';-!.'; ■ r.>ns ■ ; i \;> [ Srhv>o I s 

:'■ . ... i < • r . ' i u-.' i" , i'ii . . 

:■[. ]':^-[ ■ i ; i ■; ! i L 1":- ! I. ~: ■ I ii ^ >(.';ul 

'. .-^ .: ' Ni M- ;. ! i;- i li*.' i i , 



K- w^.:' ^- i'.uo :'(] 1 lor 
^( iIl [h.iiJ \o{- Wk' l\{ 1 c.- ''.'L'hnii 

6 3 J S< Hi I !' Mm i. 1 1 S L . 



■ .j'.%-.;r\i Hi.' rni-.K'k , ivt's^'a pL.-h Coo rd irui ti.)r 
!) i V Is j u!i . 1 !' ■ a I' ioiici 1 Hlduc.] r, i t^n 
i-- h i'loor, l:::0 v;. Markka Sl. 
; : ^l^a])o: is, IN .^^:!0A 

^! ■ii'. -; i r ■ :!;!:.■, Si . . r V LHO r 



3 



i V ;i, . J : M. 'TIM :^ , i W 1 1 



i\ IV" a'. IS i I , I) J r..' ■ 
1) i ; i s i tMi > 1 ! ill i\i 



; I 111 



; . ' t ::;t •; 1 • ' • i i : : 



MX 



! ;iM i 



;)r , . ', ; r I aniu- it . : : i i :. ■ : i > ■ i 1. 



180 



EKLC 



^1^ ^ ' U 'J' ^ J 1' ' ' ' I r t i r i |) . ij 1 { J, ' o n_t . 

Dr. .k-rrv Nitiuiiu^p. 
I)t.*p.i r tiTiL*n t of ii aL i on 
101 H MCL 
Piinlne r II Ivor.- i t v 

I)r . Willi .nr. R i rh.i r 'sun 
irtnu-nl : . Ukm: i on 
J ' Un LVvTS i tv 

Mario Sh:ifo 
! ii'i i ana Un Ivors i ' v 
M r.irkway Driv.' 
1 (M)ni i nt;ton , IN ^I'fiy. 

.!u 1 i e t l.o Wi 1 son 
School of Kduration 
i nJ i ana I'n ivor.> i t y 
2805 Fist lOth SL, ^'193 
Bl ooinLn>.Ui»n, IN Ay^Ol 

Da V f : Arciio r , P 1 a r omen t: 

^ '.oo rd ina ti.ir 
Ben Davis High Scl: tl 
L200 Oirls School id 
Indianapolis, An 2 24 

Mf ^ r 1 and Bey 1 e r , D i reo Lor 

SLudent Services 

lV*!C-r.^rt: Wavne 

1 117 Maunu e 

Fort Wa-ne, FN 46^^02 

Ka y B radon ry , Voc a t io n a 1 

Counse 1 or 
Barthoiomc^w Consolidated Schools 
26 50 Moi.,e Ave. 
Columbus, IN A 72 1 

I)r . ran i a W . (^ar L .. i 

Fxec'iLi:^ iTLcer 

State /uivisory ConiTiii LtL-' 

on V'oiMtionai Fducatioi. 
80 3 Stale Ol f lee fU.dg. 
Tndiana[)«^- 's, l\ 'th20A 

;\i 1 i iarn ".havis. Director 

Stnd.^nt Services 

Fo r : Way n e R e g i, on. 1 1 S oo 1 
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I'M\-;ai\i Cioiiih^-, Direclor o\' luii da nee 
1 necanoL' J lui ior 11 igh Schoo 1 
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Carl Fors, Consultant 
nantin^;hurg Career Center 
^) 1 1 F(Mir t h S I ro(.« t 
ihnU i ui-dnir^; , 1 N A 7 2 

De 1 her t Few is , 1 t*. c tor 
Mid-Centra 1 ArL*a vocational ScIuh-* I. 
\\ ^fA 

F.wood, IN AhOih 

Fdward Ne 1 S(.in, Consul tant 
Hun t i n^;hnr .1.; Car^'e r C!en t e r 
51 1 Fourth Street 
hunt, i hur^,, 1 N .2 

William Parson, Vocational Directo]' 
Hanimond Area Schc")o I 
6 112 fi< aman Ave . 
H imnu)nd, IN 46320 

doanne Ri ddl i , C ior 

1) looming ton Hi.',h iiool North 

3901 Kinscr PiK.' 

s I ocmi ngton , IN A 7401 

George Savin , (Counsel o r 
Highland High School 
91 35 Erie Street 
Highland, TN A6322 

Dr . r:.:rroil Shaver, Director 

Student Services 

TVl^C-Terre Haute 

Route 22, Box 450 

; erre Haute, IN 4 7802 

AI f rL'd i. , Speck, Director 

! . > ; r t h L' rMi Regional S e r \' i c o Center 
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South- ! ■ivd, IN A6623 

V. 1 i zabeth Wan;p ler 
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